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FOREWORD

Zev Birger, Chairman and Managing Director,

Jerusalem International Book Fair

As an 1ntegral part of the many cultural events held during the 14th
Jerusalem International Book Fair, the International Symposium  on
Encouraging Reading took place for the fourth time Prominent researchers,
media experts and practitioners in the field of reading encouragement,
gathered to discuss 1ssues of 1mportance to those concern=d with books and

reading.

I would like to express my gratitude to Prof. Dina Feitelson for the
endiess houre she devoted to the 1nviting of participants and to the

planning of the Symposium programme.

The Symposium would not be the same without Mr Rolf Zitzlsperger, member
of the ({nternational Organizing Committee of the Symposia, who has
been 1n attendance since 1ts conception and has voluntarily given of his

time and expertise - thank you!

My special thanks to the Symposium Coordinator, Ms. Linda Futterman, to Mr.
Robin Twite for his constructive advice and assistance and to Dr. Ilya

Stanciu and the Organizing Committee.

The proceedings have been printed 1n the order 1n which the papers were
delivered at the Symposium. Regretfully, we did not receive written papers
from Dr. Zvi Malachi, Ms. Nira Harel and Prof Jerome L. Singer. We have
included a paper by Prof. Leeley Mandel Morrow who, due to 1l1lness, was
unable to present her paper.

The management looks forward to hosting the Fifth International Symposium
on Encouraging Reading at the 15th Jerusalem International Book Fair which
will be held during the week of April 28 - May 4, 1991

IQ\L(:‘ :'
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Preface

Prof. Dina Feitelson, School of Education, Haifa University, Israel
Chairperson, Program Committee, Fourth Jerusalem International Symposium on

Encouraging rReading

By now the immensely successful Symposia on Encouraging Reading have become
a permanent fixture of the biennal Jerusalem International Book Fairs.
Originated by Dr. Ilya Stanciu, the Symposia are organized by the Jerusalem
International Book Fair 1n cooperation with the Israel Reading Association,
the Israeli Section of the International Board on Books for Young People
(I.3.B.Y.), the Jerusalem Municipal Libraries, and the Department of

Libraries of the Mimistry of Education and Culture

The aim of the Fourth Symposium, like that of )te predecessors, was to
enable a group of internationally acclaimed experts to exchange i1deas, and
to give local researchers and practitioners the opportunity to meet with

them and take part in their deliberations

The Fourth International Symposium on Enccuraging Reading, addressed itself
specifically to the promotion of reading habits among children and young
people. The common theme was discussed from three maln perspectives:

1. Programs for the encouragement of reading among the young. Here,
participants with experience 1n large scale campaigns spoke about the
philosophical and practical considerations underlying such campaigns. A
recurring topic that came up 1n this as well as 1n further sessions was the
Iole of mass medi1a, and especially television, 1n promoting children's
leisure time reading or competing with 1t.

2. Maximizing thé appeal of re Jing matter for children. This session
enabled the audience to share in the know-how and accumulated experience of
publishers, editors and suppliers of children's books Speakers 1n this
session stressed the importance of appealing not only to prospective
readers, but also to parents and other adults who are 1in fact the actual
decision makers 1n book purchases Bobbye Goldstein expanded on this theme
with a series of lively examples, illustrating ways 1n which teachers and
parents can join efforts 1n attracting children to reading. Brough Girling
on his part emphasized the 1mportance of school bookshops, in allowing
children direct access to books that are above all truly enjoyable. In

Britain sales in school bookshops currently run to over 25 million dollars

w
)
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annually, and they are regarded as a key to turning children c¢n to
reading.

3. From theory to practice: international research and experience in
recreational reading. Speakers 1n this session spoke of their own
research, and charted paths leading from academic studies to applications
in the field.

The Organizing Committee of the Symposium is grateful to the speakers, for
their readiness to take time off from their overburdened schedules, in
order to participate in this endeavour. Most specially we appreciate our
guests from abroad, who endured long flights, crowded airports and double
jet lags. Special thanks are due to the International Reading Association,
for asking Professor Nancy Seminoff, member of IRA’s Board of Directors to

act as official repreaentative.

Not all speakers were able to let us have their presentations for the
proceedings. We are indebted to those who did Also, not all overseas
parcticipants were on the list of speakers. Mrs. Lila Weinschelbaum from

Argentina joined us and . kind erough to deliver a short address.

The warmth and comaraderie that developed among participants during the
days of the Symposium will be a fond rememberance of all who particpated,
as w1ll be the innumerahle helpful acts by the staff of the Book Fair, and
most especially by Linda Futterman, coordinator of the Symposium from the
early planning stage, tc the publishing of these proceedings. She proved
that three young children are no deterrent to constant availability, and
doing an excellent job. Mr Zev Birger, Managing Director of the Jerusalem
International Book Fairs for many years, was the force behind the scenes

that caused it all to come about.

The best attest to the success of the four past symposia 18 that we are
already receiving requests from people asking to attend the fifth, that
will be part of the Book Fair to be held April 28 - May 4, 1991 1n
Jerusalen.
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Greetings: Dr. Ilya Stanciu, First Chairman of the International Symposia
on Encouraging Reading, Emeritus, School for Library and Archive Studies,

Hebrew University of Jerusalem, Israel.

Honoured guests and audience,

In a nmeeting of people deeply concerned with problems in the field of
reading, held during the 1980 Frankfurt Book Fair, I raised for the first
time, the idea of organizing a Symposium on Encouraging Reading to be held

during the Jerusalem International Book Fair.

Among the participants of this meeting were Prof Richard Bamberger,
Director of the International Institut fur Jugendlitereture, Vienna; Dr.
Heinz Steinberg, then Kead of the Central Library of West Berlin and Mr.
Rolf Zitzlsperger, the General Secretary of Deutsche Lesegesellschaft.

Later on, this group w>s Jjoined by a number of other experts concerned
with probleme relating to reading These 1ncluded Ms. Genevieve Patte,
Directress of the National Center of the Book in Paris; Mr. Martyn Goff,
then Director of the National Book League 1n London; Prof. Dina Feitelson,
School of Education at the Haifa University; Prof. Peter Pumfrey from the
University of Manchester, Prof Guy Garrison, from Drexel University, USA;
the late Dr. Uriel Ofek who was head of the Israel Branch of 1.B.B.Y.; Mr.
Victor Ben-Naim, Director of the Libraries Department in the Ministry of
Education and Culture; Ms. Nira Fradkin, Department for Curriculum Studies
1n the Mimistry of Education and Culture; Dr. Snunit Shoham, 3chool for
Library and Archive Studies at the Hebrew University of Jerusalem; Mr.
Menachem Regev, author and teacher at David Yelin Teachers' Training
College; and Dania Anzenberg, Librarian and expert in the problems of
Encouraging Reading.

The founders welcomed the 1dea of a special framework in the form of a
Jerusalem Symposium on Encouraging Reading, because they regarded
encouraging reading as a separate field 1n problems of reading in which the
central role is that of the environment: the society and family which
directly and constantly influence the reader's development, parallel to the

influence of formal education within schools.
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Three factors which 1nfluence education towards reading habits were the

subjects of the papers and discussions 1n the Symposium

- The Book from a creative point of view as well as problems of publishing
and distribution.

- The media - which encourage reading.

- Informal methods 1n encouraging reading

In all three Symposia, 1983, 1985 and 1987 we tried to maintain these
principles and looking through the Symposium Proceedings, one may see how

rich in 1deas and scope each one of the presentations 1s

The Jerusalem International Book Fair management has taken upon itself the
organization of the Symposia and has both supported and encouraged all

activities relating to thenm

The founders of the Jerusalem Symposia on Encouraging Reading have over the
years, remained 1ts loyal supporters they have contributed voluntarily of
their time and expertise i1n the organization of the Symposiums, delivered

papers and chaired sessions

Working as a family 1n an atmosphere of understanding and fiiendship has at
times the disadvantage of not adding new faces, energies and ideas to the
organization of the Symposia The 1989 Fourth Jerusalem International
Symposium 18 about tc begin with new 1aeas and faces and we all Join 1n
wishing the participants the best of success and enjoyment both this year

and 1n the future.
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PROGRAMMES FOR THE ENCOURAGEMENT OF READING AMONG THE YOUNG




GIVE 1JS BOOKS, GIVE US WINGS
1989-YEAR OF THE YOUNG READER

By John Y. Cole, Director
The Center for the Book, U.S. Library of Oangress
“1989-The Year of the Young Reader" is a campaign initiated by the
U.S. Library of Cohgress to encourage young people to read, write, and
becane familiar with the world of books. It is an effort that has brought
together dozens of national organizations and thousands of schools,

libraries, and civic agencies throughout the United States. These

organizations are using the "1989-The Y.ar of the Your.J Reader" as their
theme for activities and projects that develop a love of books and rexding
among ycung people.

The Year of the Young Reader is an international theme as well,
for developing young people into readers today is the best way to ensure a
literate and informed world tomorrow. Books are the key, for they are a
unique means of transmitting ideas, stimulating imagination, and encouraging
mutual understanding.

This exhibition of U.S. children's books, sponsored by the Library
of Cungress and the U.S. Information Agency as a joint Year of the Young
Reader projecc, reflects the remarkable diversity and richness of the world
of children's bouks. Seeing these books and sampling their stories,

explanations, characters, illustrations, and the enthusiasms of their

authors, it is easy to see why Paul Hazard, in his Books, children and Men
(Horm Book, 1924), felt that children's books represented the hope of the
futre. If, cocording to Mr. Hazard, adults would only listen to children,

they would hear them exclaim: “"Give Us Books! Give Us Wings!"

ERIC 15
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Children's bork publishing is flourishing in the United States,
but the situation is not as positive regarding the reading of books by
children. A 1989 survey conducted by Weekly Reader, a children's magazine,
found that television was by far the most popular leisure time activity
among elementary school children, and that reading was the 1:ast popular

pastimes. And the 1983 Consumer Research Study on Reading_and book

Purchasing, conducted for the Book Industry Study Group, found that among
young adults hetween 16 and 20 years old, the proportion of book readers
fell fram 75 percent to 62 percent in 1983. Statictics such as these
convinced the Library of Congress that a national campaign to encourage
reading and a love of bocks arong young pecple was important. The campaign
is sponsored by the Library's Center for the Book and the children's
Literature Center in the Library of Congress.

The Librarian of Congress, James H. Billington, a strong supporter
of the Year of the Young Reader campaign, enlisted the help of Mrs. Barbara
Bush, the wife of U.S. President George Bush. Mrs. Bush, a longtime
supporter of literacy and reading projects, is honorary chairperson of the
Year of the Young Reader campaign. In this capacity Mrs. Bush is making
visits around the United States on behalf of local literacy projects and
Year of the Young Reader celebrations. Dr. Billington, in announcing Mrs.
Bush's role, noted that "The Library of Congress has a new goal of serving
more effectively the educational and inte.lectual necds of all Americans, a
goal that coincides perfectly with the First lady's strong interest in
literacy and reading." On March 7, Mrs. Bush visited the Library of
Congress to film public service announcement for American television about
the Year of the Young Reader and to read aloud to a group of local

schoolchildren. The book she choose was The Three Billy Goats Gruff, one of




E

her childhood favorites. In her television message she emphasized the
importance of reading aloud to children at an early age and of talking to
the children about what is being read.

Official support for the Year of the Young Reader has come from
the U.S. Congress and from governors and mayors all over the country. In
introducing the Year of the Young Reader resolution in the U.S. Senate,
senator Dennis DeConcini of Arizona said, "Too often our children are
conditioned to believe that reading is work. We need to remind them that
books open doors to new worlds which can provide hours of personal
enjoyment. To master the skill of reading is a joy, not a chore."
Corgresswaman Mary Rose Oakar of Ohio, introduced the resolution in the U.S.
House of Representatives. President Ronald Reagan approved the legislation
in November 1988, officially designating 1989 as the Year of the Young
Reader in the United States. In his Presidential Proclamation, the
President noted, "nurturing a love of reading in children is crucial for
their personal growth and well-being and for the continued health and vigor
of our communities and country. Now as always, America needs a literate and
knowledgeable citizenry fully conversant with and determined to defend our
heritage of liberty and learning." Governors in Alabama, Colorado, Florida,
Iowa, Louisiana, Minnesota, New Jersey, and Oklahoma have officially
proclaimed 1989 as the Year of the Young Reader in their states, and many
other proclamations have been issued by majors and city councils.

Within the United States, over 30 publishers are participating in
the campaign, along with organizations such as the American Booksellers
Association, the American Library Association, the Association of
Booksellers for Children, the children's book Council, and Reading is

Fundamental, Inc. Corporations which normally cosponsor projects with the

RIC (R
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Center for the Book are focusing their 1989 projects on the Year of the
Young Reader. This includes ABC Children's Television, the Arts and
Entertainment Cable Network, CBS Television, NBC Television, Pizza Hut,
Inc., and PBS (Public Broadcasting Service) Elementary/Secondary Serrice.
In addition, the 19 statewide centers for the book, each affiliated with the
Center for the Book in the Library of Congress, are sponsoring Year of the
Young Reader projects and activities. State centers are located in
Arizona, California, Colorado, Connecticut, Florida, Illinecis, Indiana,
Iowa, Kansas, Michigan, Chio, Oklahoma, Oregon, Pennsylvania, Texas, Upper
Midwest (Minnesota, North Makota, South Dakota), Wisconsin, Washington, and
Virginia.

One or the most popular Year of the Young Reader projects is
taking place in Florida. The Florida Center for the Bock and the Florida
Hospital Association, with Funds from the Florida State Library, celebrated
"Happy New Year of the Young Reader" by presenting each baby born in Florida
hospital on January 1, 1989 with a "Love Me, Read to Me" T-shirt, a book,
2d a teddy bear. The parents of each child received a "Raise a Reader"
kit, consisting of Year of the Young Reader T-shirts, The-Aloud Handbook
(Penguin, 1985) by Jim Trelease, and information about local libraries.
Different versions of this project also are taking place in Alabama,

California, Colorado. and Louisiana.

16
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Television & Reading: Friends or Foes?

Dr. Dorothy G. Singer, !1111am Benton Professor of Psycholegy
Co-Director, Yale University Family Television Research and Consultation Center

Book paper burns at 451 degrees Fahrenheit. In a novel Fahrenheit 451
by Ray Bradbury, we encounter firemen whose job is to start fires rather
than extinguish them. We learn from a conversation between Montag, a
disillusioned fireman, and Faber, an old friend, why Montag feels remorse
about the books he has burned over « course of ten or twelve years.

Montag decides finally to steal books and hoard them; but feels troubled

by his decision, Faber counsels him:

"It's not books you need, 1it's some of the things that once

were in books. The same things could be in the 'parlor families'
today. The same infinite detail and awareness could be projected
through the radios and televisors, but are not. No, no, it's

not books at all you're looking for! Take it where you can

find it, in old phonograph records, old motion pictures, and in
old friends; look for it in navure and look for it in yourself.
Books werce only one type of receptacle where we stored a lot of
things we were afraid we might forget. There is nothing magical
in them, at all. The magic 1s only 1in what books say, how

they stitched the patches of the universe togethelr into one
garmeit tor us. Do you know why books such as this are so
important? Because they have quality. And what does the word
quality mean? To me it means texture. This book has pores.

It has features. This book can go under the microscope.

You'd find life under the glass, streaming past in infinite
profusion. The more pores, the more truthfully recorded

details of life per square inch you can get on a sheet of paper,
the more 'literary' you are. That's my definition, anyway.
Telling detail. Fresh detail. The good writers touch life
often. The mediocre ones run a quick hand over hew. The bad
ones rape her and leave her for the flies. So now do you see why
books are hated and feared? They show the pores in tane face of
life. The comfortable people want only wax moon faces, poreless,
hairless, expressionless." (1)

Sometimeg 1 feel that what we watch on television are '"wax moon', 'express-
ionless" faces of plastic-like characters. At times we Lind a program that is

satisfying and gives us food for thought, but considering the number of hours

El{lC 13 !
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the average American family watches television, 28-30 hours a week, it is
difficult to believe that these hours are filled with programs that are
both entertaining and edifying and as satisfying as reading a favorite book.
What is the difference between watching television and reading a book?
When we read we are engaged in an active process of encoding the words on
the printed page. We must form these woerds from discrete letters, and from

a string of words, thoughts are generated and turned into 1images.

We can control our reading in many ways: reread a sentence, pause to reflect,
ponder over a difficult word, stop to consult a dictionary, flip tack the

pages in the book to an earlier section, or even peek ahead if we want to;

skip over sentences we don't enjoy or understand, or savor a sentence that

has particular beauty or meauning for us. We control our puce when we read.
We can go quickly or slowly. We can read with intent or we can skim. We

can finish a book, and then start all over again -—- immediately, if we chocse
to Go so.

With television, unless we have a VCR and can contiol the set, the

werds come too 7nlckly and we must process the image and words simultaneously.

There is no instant replay if we missed some conversation. Instant replay
is reserved fo: sport cvents where we can sce a “tackle'” or '"homerun' repeated’
and in slow motion. Thre action on TV is enhanced by lighting, music, cuts

and zoom shots. Spccial camera effects can distort images, create ripples

or dream-like sequences, slow or fast motion, "split" the screen so that two

or more events can be shown simultaneously. Editing can make things disappear,

or go backwards, jump up or seem to float. Chroma-key can give us the

illusion that a reporter is in front of a famous landmark, when indeed he

is still in a studio and the landmark is merely a projection on a screen
behind him. Yet despit: all this camera magic, television :an turn us into

what some Amciicans call "Couch Potatoes'.

o >
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Television's "magic” takes us all over the world and has made the
"global village" aescribed by Marshall McLuhan came to paws. In the remote
village of Gorotire, Brazil, for example, a satellite dish brings He-Man and t-c
Flintstones to the naked children in this Amazonian rain forest. Television
is called the '"big ghost'" by the villagers in the settlement, and the nature
of their community is changing. The people ot Gorotire ao not gather at night
to meet, to talk, to pass on information or tell stories. Bebtopup, the

oldest medici . i
est medicine man, says that "the night is the time the old people teach

the young people. Television has stolen the night." (2)

In another village, a geographic blind spot, located in a valley 1n
Canada, the television transmitter that was available did not provide reception
for most residents. { 3) This town, studied by rescarchers before and after
television was introduced gives us data on what the effects of the "big ghost"
are. After television came, those who were heavy viewers comparcd to those

who watched tewer hours were poorer readers. Before the town had television,

the children had higher creativity scores than children 1n nearby towns who

already had television exposure. After television was introduced, these
creativity scorce were similar to those of children who prew up with V.
Results of the reading and creativity tests may reflect the fact that
television watchiny requires little or no mental claboration Television
viewing masy displace the time needed for reading practice, and in terms of
creativity, 1V watching may displace activities and experiences that

are conducive to problem-solving situations. The tast pdacing of televiosion
and its entertainuent function may interfere with the process of reflection
needed both frr rcading comprehension and tor c(reative thinking

A study ot readiag achlevement in E1 Salvador jumior high scpoo! otudents

found similar results ar an the Canadian project. When television was
introduced to the town, acquiring a TV 0t was assoc tated with slowed
L




development ot reading achievement as measured by group tests administered

i the schools. ( 4)

In other countries, Japan, England, Norway - all

reported a drop in number of books read when television was introduced into

communities. ( 5) ( 6) (7 )

Unfortunately, we have sparse data on the Kaiapo I.dians cf Gorotire
so that it will be difficult to carry out a sophisticated study similar
to those in El Salvador or Canada, but we do have data from other sources
that suggest that unless children actively concentrate on TV plots, they
gain very little in terms of comprehension. Gavriel Saloman has conducted
studies in Israel that demonstrate quite clearly, that children can

learn from television provided that they employ what he calls AIME - the

amount of invested mental effort. (¥ )

In one study using Saloman's id. 4 of AIME, children were asked to self-rata

both the amount o. mental effort they expended while watching TV and

from each medium. The amount of mental effort expended in TV viewing
did not predict reading achievement, but the ratings of mental eftort

expended in reading did predict reading achievement in third and sixth graders.

We do not know from this study the relationship between the amounts of effort
used in TV and the amount expended when reading. It may be that these children
simply exerted less cucrgy while processing TV.
There are many correlational studies concerning television and
reading with some finding positive relationships and some negative.
For example, one study found that there is a positave relationship
between TV and reading for viewing up Eo 10 hours per week, and then
the relationship becomes negative. (1g) This relationship is stronger
for high IQ children and especially for girls. In our worn, we found

while reading. ( 9) They were also asked to rate the ease of learning
that there is a positive relati.nship beiween TV viewing and reading ror
|
|
|
|
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children of lower classes, but only if parents wevre involved with their
children and were selt-described as curious and i1maginative. (11) It may
be that tlese parents actively mediated while the children watched TV.
Children whose parents were less imaginative and curious did not show
the same reading results if they were heavy TV viewers. This parental
interaction with the TV-viewing hours and gains 1n cognitive functioning
of children is extremely important as was shown in the earlier studies ot
Sesame Street. (12) (13) When parents encouraged children to watch
Sesame Strect, and commented on the content, children learned the
numbers and letters more easily than when children viewed alone, or
without such commentary.

Televisicn viewing may reduce a child's interest 1a reading since
it is easier to process a television story. It may be that parents
who do not themselves emphasize recading as a pastime, and who
themselves are heavy television viewers set the scene for their
children to follow these habits. Thus parents cerve as role moudels
for their children who then adopt a more negative attitude towards reading.
€tudies have found that when parents have a high interest in reading
they have low TV viewing levels. This value system may be communicated
to their children. (14) (@5)

There is some evidence that television reduces perseverance in a
task and increcases restlessncess. We have found, for exmplce that
children who are heavy TV viewers are less able to sit staill 1n a
waiting room situation, and are described as more restless by parents. (16)

Similarly another study suggests that during early reading acquisition,

those children who de less well in task perseverance may have more

.I\]
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difficulty 1n later reading achicvement. a7)

As part of a large longitudinal study begun 1n 1976 and carried
over until 1982, we were interested in the cumnlative crffects of
television viewing on a child's later reading acquisition skills. (18)
We had complete data on 84 children who were in the original sample of 200.
The advantage of studving preschoolers before they began to read, and
following them into their reading periods allowed us to look at both causal
and correlational data. We had information on television-viewing, family
life patterns, cognitive and behavioral funcrions gathered since preschaool
years. We identified the 84 children who could be scparated into two
groups diffctingy “harply 1n the amount of TV viewed at ape 4 oandg who could
be matched for 1n.c1ligence, soclo-cionomie oidtun md - These children
were studied in a wcrics of psychological tests and <ituations
designed to aveertain thear reading abrlicses . attont ton Capacity,
delaying ability, wmmiginativeness and behavioral tendencies at ages
7-8. Thus we were able to determine the extent Lo which carlier
patterns of IV vicwing might relate to current differences between the
groups and also ¢.amine contemporary correlations of 1V viewing and
cognition, 1magruation and behavior.

With light IV-viewing, the average reading «oere o4 a middle class
child cxceedoed stemifacantly the average scote ol a0 lower laas child
as measured by ocrand gl g reading Lot With heave (V- ricong,
the difference bt o the Lvo proup . dicappeared Fhe  ceovee of the
middle class chitdien dropped and thooe of fhe Tower elan, chy
improved. Our data showed that the eflect of TV evpowure mteracted
with the child‘s rocto-economic indices  Thues, for middle class children,

the mean rea ing wiares were significantly lower for hoavy than for
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light viewers. Tor the lower class sample, there was a trend for
the opposite effect (i.e. slightly higher scores for heavy than for
light viewers). This interaction was significant on both tests of
reading recognition and reading comprehension. Under the
infiuence of heavy TV exposure, the cdge that middle class children had
over lower class children was lost. This finding provides direct
support for George Gerbner's "mainstreaming hypotivses' which suggests
that telcvision has a levelling effect; 1t tends to remove differences
due to either nature or nurture advantages.

Results of a study carried our by us with about 200 middle class
children 11 ygtades three, four and five 1n ¢n elementary school 1a a

New England town indicated that these children were watching about 15

hours of television a week, atypical of viewers compared to the
natioral norm of 20-30 hours for these ages. (19)  Ihe children's

I0 and reading scores were secorded and here we tovnd too that therr
IQs ana reading levels were somewhat higher than natironal norms,  We
did find, howuver, differences between Light and Leav - television
viewers in terms ot television preferences for parricular programs,
and for interest in reading. Children with higher IG's 1n the

study spent more time reading, watched fewer fantaoy

programs, and had limits on thedlr TV viewing tirm: inpo-ed by therr
parents. Whben IQ and grade level were taken into account, the
children who read wore books tended to watch fewer pame shows and
variety programs. Children who were the heavier vicewers tended to
have fathers who watehed more television and who were vounger. The

children's 1nterest in television reflected their parents' viewing

habits. The heavy viewers of fantasy violent programs were also
o
O 19 &0
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described by their teachers (who did not have access to the children's
TV-viewing reports) as less cooperative, less success.ul 1n 1nterpersonal
relationships, more unhappy and less imaginative regardless of the
children's IQ scores. (Children who watched more cartoons were rated
by teachers as unenthusiastic about learning. These relationships do
not prove that television causes problems, but thesc results are
important in suggesting that specific programs may be too stimulating
and may be reinforcing a variety of negative behaviors.

Over the years we have been distressed to find that so few parents
actually do monitor what their child watch on television. Neither do

parents control children's viewing time nor discuss the content ot

Programs. Only a small number of tamilies engage 1in what we call
mediation, or the explanation or clarificarion of both content
of commercials and of the Programs viewed. When families do
intervene, the effects of television viewing can te posilive.
Parents can éncourage children to pay attention; they can explain
things that are difficult for children to comprehend; they can
talk about the content later and relate it to a child's everyday
experiences. Rescarch in jgrael with Sesame Street by Caviiel
Salom®n suggests that the program is more meaningful when the parent
actively mediates. (20) Dpafna Lemish reported similar 1esults when
working in America. She found, for cxample, that when parents asked
toddlers questions while viewing the program, the children were more
attentive and repeated words they heard. (21)

In a study wiin 66 kindergartners and first graders studied at
home and at our Center over a two year period, we found that a

combination of several family communication and discipline variables
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as well as family mediation in the first year was positively related

to a child's reading recognition, abilaty to discriminate fantasy from

reality on TV, and comprehension of TV plots in the second year of the study. 22)
As the children advanced into the early primary grades they developed more
sophisticated linguistic and intellectual skills that enabled them to

make better use of their parents'explanatious. Children were better able

to follow their parents' cause and effect answers to "why?" questions;

they had increased attention span, and greater facility at question

asking. They were more empathic at this age than earlier, and could

appreciate another's point of view. One aore facet of the mediation

process is worth noting. Parents who filter and explain create an

atrosphere conducive to curiosity, and children are rewarded for their
efforts to make sense out of the confusing television world. It is
important to begin the mediation process early even though a child
might not fully grasp the adults' explanations. ‘The varlier the
mediation, the more children will adopt «n active stance as they watch
the TV set.

Educators can also help children become more critical viewers of
television. School librarians in some towns have ceveloped programs
to help parents control TV-viewing by offering them activities that
they can engage tn with their children when they watch television and
when they do not. (23) Some librarians have combined their efforts
with local public television stations as in Buffalo and developed 2

"Television Library Club". (24) Books and stories were presented on
television in order to motivate children to attend their local libraries
tor once-a-week '"club" meetings in order to follow-up through reading

these books aloud, discussion of the stories, drawing pictures, finding

O 21 e
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other books related to the themes presented on TV. Reading Rainbow,
produced on Public Television and which evolved from the Buftalo
model, features books that are rrad out loud and that can be

found in local libraries. Some librarians either display books

or circulate information about other television programs and books
related to them in their library newsletters.

A commercial television network has becn helpful 1n promoting
reading. CBS, as part of their television rcading program, distributes,
free ¢i charge, television scripts to elementary and secondary school
students around the country. Students rcad the scripts in the classroom,

taking turns reading the various parts. Tecachers can receive comprehensive guides

that enable them to initiate classroam discussions and involve students
in a variety of reading, writin; and creative projects inspired hy
the scripts. The project began in 1977, and as of 1989 more than 36 million
scripts have beeun distribueted around t} country covering 52 television
programs. (29

Schools have al<o wmplemented curricula devoted to teaching caildren
how to become intelligent TV consumers. We developed one such project
directea to elementary school-aged childreu. (26) TLight lessons were
preparcd dccoupanied by a tu'evision component related to the lessoa's
subject matter. Major goals were as follows:

1. To understand the diffcrent tvpes of television programs,

such as news, doc umentaries, variety, gamne shows, sltuation

comedics, drama, etc.

129

To understand that programs arce created by writers, producers,
and directors, and vtilize actors and actresses as well as

scenery and props.

4\
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3. Lo underst ud how television works an terms of <ample electronics.
4.0 To learp wne aspocts ol g prograr are tenb, ord oo bant sy
or pretend looents are creatod on ProOYrans o o e 1y
through camera technigues and special efteots,
5. lo learn about commercrals, their purposce and what 1inds thore
are, such as public service or political announco, cats.
6. Jo understand how telovision intlucences our foolrars,
tdeas, solt-conecpt and rdentittoation
7. to becor reare ob tolevistion as g osource of 1 boreat ron about
othel pooplo, countries, occupattons, and how o bt
stercotypes, ate presented.
8. lo exawine violence on televicion with a view tovirds taking
out false sl uwwour. lo become avare that we ol
someone recovering from oan dact of vielence on IV, or scee the
dgpresser puntshed,
9. [o enccut e vt ddren to be awiee of whar thoy voton and how
they oo trol therr viewine habots, ana hov e g
inf Toe v oot s, proda er oot ool v re v
Pach 1o o FE S Y S S N SO O L O O O T O N R
add teorus atcut o ! [ I R TS DU Phe e bade 0 e
S S T . crh o, od cnco b od e [
N S I U . vttt N
! [ B AT N T O U S S ' .
. ’ o Vo M i Y H Yoy il ' ' .
Choviad vy oo 1 Ca Lt T T E N A vt
[N SR " St ten it rpalea a0 et
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After teaching the exper mental group the lessons, we then had an
opportunity to teach the control group several months later, thus
allowing us te test our materials twice. Teachers hau reen trained
to administer the lessons, and workshops were held tor parents of
children while thev were exposed to the lessons.

Our curriculum 14 only one of many in America dealine with television
literacy. Under grants from the federal goverament, four projects
were developed, targeted for elemenLary-school-dgod children, junior

high school, high-school and college-aged students. In addition,there

are individual teachers who develop their own informal methods
and who use television in their classrooms as one would use a book.
Children learn how to deal with character analysis, plot development,
setting, themes and identification of various literary devices.

Yale University's language laboratory has cven produced a
soap opera format series of TV programs to teach French, It 1s so
successful that 1t has been adopted by many 1institutions around the

country. Obviously television can be an excellent teaching tool af
used wisely. Many other Universities, Brandeis, New York University,
University ot Southern California, MIT, and Syracuse University have
courses devoted to the analysis of television programs as they relate
to society an gencral, and tn some « lasses, programs are used 1n (he
discussion ot asthetics as one weuld nse worke ... literiture.
On Novemboer 19, 1988, President Reagan signed o public law that

designated 1989 the qur of the Young Bfaégr. The purpese 1s to encourage

parents, cducators, librarians and others to observe the year with
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activities that focus on encouraging a love of bocks and reading
among young people. It is unfortunate that commercial television

has not actively entered into the spirit of this year. It would

be an exciting event to see television programs springing up all
around the country drawn from quality children's literature on a
regular basis. We have one example of this on commercial television
in Boston where Channel 5, WCVB-TV, is launching a new program called
"A Likely Story" directed to children ages four and up. Public
Television has been sponsoring Wonderworks for older children. The
programs generally are based on books and are presented with
sensitivity and style. We need more such programs on television

if we truly believe that television can be a positive factor in a
child's life. It is untortunate that a program like The Electric
Company which was designed to teach reading to children is no longer
on all Public Television stations. This program nsed visual movement
and synchronized voice to teach the blending process of individual
letters into larger units such as words. Letters were made brighter,
expanded, wiggled and jumped in order to help the child associate the
right sound with the right letter. Two profiles of a face were used
so that lip movements could be exaggerated and a child could see the
blending of two print elements slide together and merge into a word
at the same moment when the unit was pronounced. With the advent of
the lascr disc, the possibilities of teaching reading through
television are enormous if only educators and producers would combine

their talents
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The use of television for cnhancing positave cognitive cftects

1s st1ll 1n the ploneering stage, despite television's forty vears.

Too auch emphasis has been placed on tilevision's nepative (ttects on
&

our social, emotional and cognitive development.  Perhaps Tife begins at

forty tor television. We can only hope 1t 1s not too late.

)
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Rolf Zitzlsperger, Jerusalem 1989
"Media Education, Reading Promotion in Families and

Kindergartens - Results of a Two Year Campaign'

1. Starting Point of Media Education/Data on Television
Viewing and Reading in the Federal Republic of Germany

It ie undisputed that the development of new distribution
media - cable [V, video, computer - has greatly influenced the
everyday uze of media in the family. Today's children grow up
with an unprecedented variety of media The traditional public
television has become such a natural factor in the media world
of children that a stagnation, 1f not a decline, in its usage
among children and adolescents is feared by some. Neverthe-
lesse, according to latest measurements, 6 to O year old
children, ior example, still spend an average 74 minutes per
week-day (Monday to Sunday) in front of the TV, on Saturdave
the youngest viewers it 94 minutes 1n front of the TV4 In
addition to thie we may expect a higher concsumption of visual
media by children aud adolescents in houzeholds with cable 1V
and/or video reccrders The additional "attractivity” leads to
an 1ncreazed conzumntion If we lock at the youugest age group
once more, findings of the continuouz Gfk Television Rezearch
show that, on the average, children aged 6 to 13 spend around
2 % hour=s (103 minutes) in front of the TV cet in householde
with e1ther cable or catellite TV, video households show a

-~

30 % average increase of TV consumption among children *

Higher TV con.umption, a drastic {ucreace among children,
unproportionally high i1ncrease within fthe lower social clas<,
fewer lelzure time activities as recults of an expanded

program range - all these findings do not give rice to
optimism, particularly 1f we consider the undesirable social
conzequences. "Fzpecially the noticeably greater gap between
televicion uce among the lower middle clasz and the upper
middle class showe that the bebavior patterns in families
beloonging o different social clacsses increaclingly differ fiom
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one another.” 3) Above all, the increaced television
offer confirme "traditional role differences" and pushes
televicion viewing more into the center of family life,

Impact of TV
on ¢children

Irequality of o

oppportunity
W/readirg
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Children under 3 vears speut Lwice as much time in front of
the TV screen in cable households than thelr peere in
householde with traditional programs, 4 to 6 year old

children in cable households watched 67 % more, 7 to 9 year-

olds 40 % more, and 10 to 12 year-olds 17 % more Among the
parents the increase was around 25 %

Pettiuas Hurrelmanu observes an luequality of opportunity
ecpecially for readiug and television viewing in the family,
€ g. 1n such a way that televicion viewing - in coatrast 1o
reading - is "a field of behavior in which being grown-up 1c
exprecsed by an extensive temporal uzage " 4)
Childien see their parents far lese fregquently as readiug
gfamples, wihereas parents, ecpecially many fathers, watch
television very extensively and decide which program is
watched

"

In addition, watching television has become an activity

which, o©f all media activitiez 1n the family, most clearly

e

ronvey: the 1npression of common interests,” whereac reading

hac become an individual actgv1ty. which doez not reprecent
a group activity any more " In over 70 % 9f all
reading anztances the children are alone whereas in 62 % of
all cages children watch TV together with their parents, .
brothers or sicsters. More tnaun 77 % of the children mention
common iuterests of all family members ac far as television

viewing le concerned, but only 17 % cpeak of common inter-

ects conceruling books.

Reading_out to the children within the family is more often
accociated with a supplemerntation of emotional nearness and
the formation of common intereste and kuowledge than
televicion viewing Neverthelecs television viewling glves
"most of the respondents similar gratification= without
making such high demands on the consclous attention to

children " Whereas over half of the famlilies

3
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at least octasionally read cut to their _hildren without un
iaterest of their own, this occurs far leez fregyuently with

regard to watching television together

The Allensbach study confirm® the rezulte of the Dor tmurd
family survey of the differeut inpterects vf _parente an thair
mmm_itMYiﬁLm_ﬂﬁuLng__iud_Lm;ng_bshﬂLDL "57 4 of
parente of & to 15 year-old children would like to influence
their children’s viewing habits, only 21 % wich to influence
their reading " An Allensbach survey of & to 12
year~old children showed a strong correlation between a high
televicion usage and a low interest in reading. "The group
of children with an intensive televizion usage without a
noticeable supplementation by :ecading accounts for about

25 % of all & - 12 year-oldszs * 6) ‘The share of <hild-
ren from working-class parentsz isg clearly above average in

this group.

loy of reading i, according to thls =tudy, socially dezired

and acknowledged, but it is rather an abstract aim in child
education than an aim which i pursued with a great deal of

interezt, Ve should therefore not be curprized that only
12 % of the population experienced an iutenzive read: ng_
education at home. whereas $2 % experlenced no readi LE—
promotion at all.' 6)

had an intensive reading education, but still 41 % cannnt

Among the 16 - 29 year-olds 1€ %

remember any parental reading impulses Among the method:
practised by parents obviously ouly a "seduction into
reading” 1s really gsucceseful, "a reading education by

admonition” often results in the opposite

To whicth extent theocze dafferent influences determine the
later reading behavior was ectablished with the help of
regresc10on analysis According to this analysis the most
importont factor among ch.ldren and adclescents 1s the
parental reading behavior (it fun:tioni as_an_ezample),
followed by the intenelty of the reading sducation and the
influeuwe Qf the school., "In later periods of life the
duration of the professional training represents the

strongest influence, followed by the partner's readiug
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intensity, the attitude towarde reading in the parental

"

household and the intensity of the reading education.

0 Media tehavior is always social behavior ut the same time.
Reading promoticon which aimg a* changing the medlia behavior
in favor of reading must reach 1ts addrezsees 1in their
coclal environment. Since read:ng promotion primarily
addrecze= children and adolescents, it must simultaneouszly
influence the ..etwork of their <ocial relations first
family, kindergarten, and friends, then school - and later

the new zocial environmente they are growing into.

o Like the s=tudiee¢ of Hurrelmann and Kocher, Bonfadelll 7)
repeatedly stresses the gtabilizing and etimulating
function of the "family context” for the reading btehavior
and notes that "only relatively few parents care about the
reading behavior of thear children”.

o On the other hand-
At the came time surveys among parentz confirm again and
again that fathers and mothers are not sure what effects

televicion viewing has on thelir children

o The presented findings about reading/television viewing and
the family a4« well a< the twofcld dilemma of parental
incsecurity regarding their media education behavior on the
cne hand and a lack of information for parents on the other
have led the Deutsche Lezegecelleclhaft/Stiftung Lecen to the
idea of a model of remedial mea-utes within a comprehensive

COnie E'Pt

2. Conception of the Project "Guidance and [aformation on

Media Education for Parents, Fducators, and Teachers”
2.1. Empirlcal Study of Media Education Problems; in Familice

o A a basic of the development of the material and a< a

cupplementation of the research recults dezcribed above:
32



standardized surveys of media behavior and of media-
educational dilemmas, 64 families wilh children aged C to 6,

7 to 10, and 11 to 15 years.

Hov db o Iable 1. Rank of Media among Children

children
MEDIA TOTAL AGE GROUPS
rate the
nedia SAMPLE 0-6 yrs.} 7-10 yrs.| 11-15 yrs.
(n=1444#%) (n=71> (n=31> (n=42)
Picture Bookes/ 33 % 4z % 29 % 21 %
Books
Televieion 23 % 18 % 26 % 286.5 %
Cassettes 13 % 13 % € S % 19 %
(music)
Cacsettes 23 % 2% S5 % 29 % 14 %
(stories)
Comice 2 % 1.5 % 6 5 % 25 %
Computer 2 % -—- S % 5 %
Daily Newspapers 1 % - - S %
Magazineg 1 % == -—- 5 %

¢t Several answers possible. Due to rounding off not all tables
add up to 100 %. If not stated otherwige, the figures are
true for the respective sample z1ze.

Farewt= of prezchogl children (O to € yrar- view books
predominantly as a comwol aztivity 00 % of re_ponden.z®

Farernt: look at plcture Looks towethor with therr chialdren and

read out to them from these haok:  ortpermor e, bLooks play an
fmpor*ant role tor thi- age group, lecause they stimul ate
children ‘e g to play, to azk queztion o, they reach and

promote their fmagination, and beoue Chey are exciting teo
the chaldren Caltogether 22 % Childiwn betwezn 7_and 10
vear L prefcr Looks, lecavse of certaln Jontents (o g aninal
atorles, pirle’ book:=., adventure ctorie- In the group of the
1! to 1% year olda the reacons for reading were egually
divided among the categories stimulatinn/imagination/excite
ment and interect/fun

¢ 33

ERIC

Aruitoxt provided by Eic:

(Y}




O

ERIC

Aruitoxt provided by Eic:

In over half of all caces the reasonc for tel

ev 1on viewing

given 1n the youngest age group referred to the children’'s

independence in dealing with this medium Chi
handle TV sets alore and to watch programs al

good at it " or "He mostly watches TV when I

ldren are able to
one "He's guits

m Zone, to my

gymnastice or so, or while we (parents) are doing something

elee, on Sunday afterncons, while we are cooking "

Televicsion as a common acitivity plays an important role 1n

all three age groups (27 %) With increaszing
viewing within the family increasingly gives
television together with friends In the two
interest and pleacsure in the televizion progr

important functions.

The reazons why children ifu the youngest grou

caussettes are the children’'s liking for music

age televi=ion
way to watching
older age groupz

am take over

r prefer music

which is deritved

from examples f{parents, relativez) ac well as their ability to

handle the cassette-recorder independently For children

between 7 and 1O years music is of rather cec

importance  Thiz Zeems %o be changing with ag

ondary

[ In the wrou,

of 11 to 1% year old children a smuth larger rart are

interested 1n muszilc and conzider 1- to e fun
mus1c and hit=- Parents of presciool  hioldre
childron o pre fe o cnce for cas=setter woth ctor
that rhe Children can do that alone 50 7 of

Reacont like stimulati1on/imagination ca items

vwpor tant a1z the children grow older 101 7

all three age groups familiarity and rope "1t

Iy

t

the ~torie= play an rmportan. role, among thre

“hl o may be ween as an experiencing or relica

tourtes

Childiren who like computer games lc thic for

maglaation - and tecause of the ez [tement
11 to 1% yrar ~old children we alco haive tou co
e wetapers and magacines for the yooung, both

for information

Jo 34
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Impact of
mecla on
children as
seen by
parents
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o Table 2: Rating of the Media

TOTAL S ANMXPLE
negative pocitive
58% 42
Television (n=110) N }
13% 87%
Books (n=69) _
43% 57%
Cassettes (n=23)
AGE GROUP. UF TO 6 YEARS
negative ositive
& #
Televicsion (n=54) 8%
Books (n=44) 1z
64% 36%
Cascsettes (n=14>
AGE GROUP. 7 TO 10 YEARS
negative ositive
5253 PO
Television (n=31)
7h 935
Books (n=14)
Cassettes (n=5) 20% 8%
AGE GROUP. 11 TO 1% YEARS
a8y 56%
Television (n=25) —
Books (n=11) 2% 73%
100%
Cassettes (n=4)
The two media, televicion and cac-ottes, are rated ditferently
in the different age groups whetecac the influsnce of hooks 13

mainly rated positively This po:t

the 93 % 1n the group of the 7

P

the youngest age group and i

tive rating

to 10 year-olds,

1

29 % in

the

5 leact <ignificant in the group

of the 11 to 19 year-olds (73 % The reasone for the good
ratings of booke in all three age groupe refer to the factom

1magination/creativity and learning/knowledge/language

firet category {s especilally impor

tant

The

in the youngect group

reflected t

Y

The cognitive {nfluence is rated higher with {ncreasing age of

the children




Television is rated predominantly as negative by parents with
children between 0 and 10 yesrs (61 %); parents of older
children (11 to 15 years) rather cons:der it to be a positive
factor (56 %). Parents of preschool childrcn see the negative
effect especially in the bad influence televicion haz on the
child’'s behavior and his emotional experience, parentsz of 7 to
10 year-old children also see a negative 1nfluence on the
child's imagination and his development of clicheé:z and
prejudices PBoth groups, however, as:zume a <imilarly pozit: =
impact of television with regard to the <child’'s cognitive
development (learning/kuowledge/launguage) For the same rea_on
televizion 1¢ seen as pozitive by the purent: of the oldect
group of children (86 %> Furthermore the addrec:zing of
prcblems (political, social, econumis, wtc ) 1< counted among
the positive features of thie medium Its 1mpact on the
1magination, the child's behavior and hisz emotional reszponz.:

15 seen as negataive

El{j}:‘ 35
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Problem
situation
in the
famly
about
med1a
usage ard
solution
by parents
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"Your child would like to watch a TV program that you aobjcct

to.

How do ycu react to thig»"

TOTAL SAMPLE

3 %
11 %
13 %
10 %
12 %
12 %

TmoO, >

AGE GROUP.

__J42 %

| 11 %
13 %
17 %
5 %
15 %
)

Tmo O w>

GROUF
2 %
0 %

2%
0%
~ ] 38 4
| ] 6 %

GROUP.
] 39 %

22 %

11 %

IO Oo >

%

*”
3

AN M
g Q

|
h “L'

TITmoO o>

17 %

= explain prohibition
= permission
compromise

ol g
t

UF TO ©& YEAFRS

7 TO 10 YEARS

11 TO 15 YEAKS

D =
E =
F =

alternative
prohibition
other

The chare of those who would strictly prohibit the program

i{s highkest among the parents of 7 to 10 year -old children

with 38 % (total 11.5 %).

37 ‘;:




o Iable 2. Second Problem Situation

"Your older child is watching a program, your younger child
is watching it together with the older, but the program

seems to be unsuitable for the younger child to you ”

TOTAL SAMPLE
17 %
18 %
35 %
5 %
3 %
17 %

OO

il F 0 )

AGE GROUP- UP TO 6 YEZARS
18.5 %

16.
_Jae s

18 5 %

AGE GROUF 7 TO 10 YEARS

A 13 %

B ] 37.5 %

o | 24.5 7%

D 6 %

E 6 %

F 12.5 %

AGE GROUP. 11 TO 15 YEARS

A 17.5 %

B 3 %

o Bl %

D 6.5 %

E 12 %

F 17.5 %

A = prohibitior for the younger child

B = ei1ther both or none

C = distraction of the younger child

D = younger child may al<o watch

E = sacrifice of older child

F = other
The ma . v ouf parents (0% % owoull try o too Al otract the
vounger  nild o g o playY  In oadlotoon o that 17 0% of ot he
parentz wonld forbld the younger - Lila 'o watoh the progcam

ERIC 2
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c Takle 3. Third Problem Sitation

How do parente react if their child read:z too many comic.

and dime noveles?

1 26 %

TOTAL SAMPLE
G — i6 %
B 21 %
C 19 %
D 19 %
E
F

AGE GRGOUP. UFP TO 6 YEARSE
%

25.5 %
21 %
10 %
10.5 %
16 %
8%

AGE GROUP. 7 TO 1C YFARS

S %
] 28 %

— 17 %

| 11 %

[ ]

wloReNeRdr

1 39 %
0 %
AGE GROUP 11 TO 1% YEAFS
6 %
15 %
6 %
29 %
29 %
12 5 %

= aviod D - agree
= ralse 1utereste E - agree with demand-
= accept with F = othe:

‘tzeaticetaction

A large part of pre-chool children (2% % 90 would

of parcate

avord the_o reading hatit-  Avording 1tnclude = control via
pocket money, hiding or taking away omic=, not Luying
comleT, et Only 5 % of parent ot thee econd and only ©

of the oldect group concider "avoiding” o Lacce ful way

n

15 % ot the parents would ac -pt wath Jdr-aticfaction Tay
conslder prohipition useless becaure during this "tran=a
tary" phase iun the development of the.r child they thaink

reading comice 1s better than not reading at all

O
B ‘ 39
.
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Pedagoglicas conception

As has become clear in the previouely precented survey, a

detailled knowledge of the media-educational problems 1n

families and of the desired help and assistance to solve Lheze

problems ie a prerequisite of adequate media-pedagocial

information Let me therefore cummarize the findings of thiz

initial survey wvnce more-

© Around 70 % of parents are diesaticfied with the handling of

the media 1n the family;, the mairn problem cecms to be the
usage of the television Thisz 15 especially true 1f the
family includes emall children In other words: The older
the children in the tamily are, the more saticfied are the
parents with their use . the media The parents are celf-
critical enough also to question their own media behavio:
Tiredneze, boredom, loneiiness obviou-ly ceem to be more
important factors .han the program offer. Diszatisfaction 12
especially expresced about the 1nfluenze of televicion

'

viewing on famly communication The slogan "converzuation.
are neglected” illustrates the limitations imposed upon

family life by the medium

Farentz disgslike their children's tclevicion usage both a-
far as quantity and quality are _oncerned Turental conticol

is often rendered ineffective by frienlds, relatives, et

Due to thie diceatisfaction with the televicion viewing
citat.on parente are looking for the tollowing form: of

support 1n coping with the problemt of media u-age

About 43 % of the pare¢nte would forbid their hildren to
watcn a program they do not approve ot and try to give

reason: {or this.

>
boés
8




What sort of help are parents looking for in their handling of

media educational problems?

TOTAL

A =
B = Criteria for programs suitatle for children
C = Information

|
|
Summaries of current programs/vooks

= Literature

Fractical advice

oo B £ B
u

Garnz> 1netructions

Sugpestaionz for leisure time activaties

= Contact addres:zes for media-educational problems

Nothing

ERI!
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O Asked for their wiches r=garding commente and advice abou*
TV programe by a medim-educational publication we received

the following picture

TOTAL A

Iuformation/explanations about the
program

Book recommendations and reading tipsz
about the program

Game suggeztions

= Additional material

Fozsibilitiez to follow up the progran
Age references

Selection criteria

lae)
"

omMmo 0
1 N

0 to 1% vears

BY AGE GROUFP

I
32
wy el
- 38| - b |aefoe b ot 2% 2R
32 3R @ OV pR 32 52 o |—[—N Joo ™
u'&t.l'\_,]:': N —l—n o M | NN
1 4 I ] .
ABCDETFG ABCDETFG®G ABCDETFG
0 to 6 years 7 to 10 years 11 to 15 years

ERIC *
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Vhat did we do on the basis of the previously mentioned

Deuteche Lesegesellzchaft e v
Suidance and Information on

fur

Media-Educutional

Parents,

Heiwurich Kreibich,

Informatioun for Parentsz -

PROJECT QUTLINE

Educators, arnd
Margit Lenczen,

“Ttitrung L
M=di1a LCducat

Tearhers
Folf

Jitzlesperger

An Empirical Study of ¥ed.s

Educational Problems 1n Families and on Media-Fducational Alde

Data on problens of sedia
Edutation and Parertal
Expectations

Oata on problems of wedia
fducation and Parental
Expectations

Teackers' and Educators
Evpectations of Infurmation a17s

Reading-Television Viewing-Playing Reading-Television Vieving-Flaying Inforaatisn on Media Edutation

fins -Assistance with the selec-
tion of the current pro-
gram for children and
adolescents

-gane/play and reading
suggestions based on the
progria or as an allernative

-Inforaation of parents about
problens of nedia edutation
1n the forn of tips and
advice

Co-operalion.
-Ardeitskrers Medienpida-
gogik, Stuttgart
-Evangelische Medienzentrale,
Hannover
-Charitasverband, Kassel,
Fulda

acconpanying screntific study

1, -Edut inf

" . Ta!

!“s an !{ EIID] - E‘i ]ng'
{or Parent AReading - Tele-

Findings of a coaparison of the
children’s page of Sudfunk
Stuttgart and "Reading - Tele-
vision Viewing - Playing’ 1n
100 selected famltes,
Conducted by,
Ableilung Medrenarbeit des Sud-
deutschen Rundfunks, Stuttgard
3. Acceplance measurements of
'Reading - Television Viewing -
Playing’

O
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fuas.-Tmprovenent of media-
educational conpetence

~Advice and tips on how to
handle problers of nedia
edutation 1n the course of
sot1alizatien

-Inforpation on jaee/play and
reading suggestions/guidanie
for each age group

{a-gperation:
-Arbeitskrens Neue Erziehung
Berlin
-Landesant fur Jugend und
Sozlales, Rheinjand-Pfalz

acconpanying scientific study
Acceptance neasuremenis anong

reciprents of the letters to the
parents

43

fins. -Iaparting wedia-educational
nevs

-Suggestions far parental
vork

-fundasental contributions on
ned.a-educatisnal questions

-J.M.8arler Verlag, Nurnberyg
-Initiativen deo Lehre~Fort-
und Verterbitdung

b,
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ad 1) Reading Television Viewing — Playing

O thiz ba

si¢ the publication of "rFeadiug - Televizion Vaiewan
- Playiug” could be =ztarted It waz clear that a project

dedicated to media-educational as.i1stance Could not azzume Lo
change the general conditione of w=dia behavior in the ramxiy
The attempt zhould rather be made fo pi-k up parents and
children from where they were 1n their media bhehavior and to
impart povsubliirties of action, eaperiencezce in creative
artiviti- 3z, plaving together and commun.cative exchange  In

zuort  to zhow them the pozsitailities nf shifting from a

9)

pacszive medial edperrence to an astive experience

"Feadinyg Television Viewing - Tiaying” az a "cott" variet,
of media eduztion aimed at strengthening exicsting parental
{medla- veducational competences andl, akove «ll, at 1nmitiating
a dialogue between parents and children about media, media
contentz, and thz use nf the media within the family The
concept of the publication was structured 1m the follouwing

way

c Zurvey of the current programs for children and adolsscents
of

for T weeks c1r form a po.t-r+ 0On each day one or

several progran:s were selected ond dealt with an different

ways, w~hich might al=o run parallel,

Dodane rur children whaoch are Jderiwsd ron the program and

A v v
ANova ol 1.

thidren may play smong them el o0 or which enabic

patent . tasether with thelr chiidrern fo 41 anslate thongos th

carldron o cav oty Levicron Lnto 1 sty gt citle s i then
Vel
Codane.s b b el owitn Upereendtroon oan b bilitorent onorL

vt per v tyoan,

1<)




Realization/
results of
accompanying
sclentific
study
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0 games which are designed to relp .hildrer handle problematic
film contente aud which give them ar opportunity to Jdiscazz

it with othere,

0 gamees Which are a counterbalan-e to sitting quietly 1n front
of the TV set and which ztimulate the euperience of excite-

ment or =imply romping and laughing,

0 reading and book recommendation:z for parente ana children
which, whenever possivle, relate directly to special tele-

vision programs and their conterts

"

elezti1on of programs conscilouzly alco included such
programs whilch parents as well a- e=ducatorz would certainly
LOo% have recommended More 1mpor tant for the project, however,
~#a3 that the -hildren found those programs on the poster which
they really watched and which were "the talk of the day" in

kindergarten and primary school

The parent- were given w«planaticn: and recommendations for
such programs 1n a separate colums with "Tips for Parents"
Thiz column armed at an aztive and productive handling of what
the chiildien had ceen ana at oftriing alternatives to thees

programz

Film. and serialc which were not frpecially made for children
but wha h were brmadecact at the- urrecpondiug time: were
mareed tyoa pectally docigned - ,mbaol (towaz meant to <how
parente thiat Gt alin prognams e n too » esiting, toou "in-
Adgestable™ S that *20 many QU tion wers loft unanzwered for

+

younger “hildren to bLe lett alone 1n front of the TV
44 ]

o Trctrabatien of  ampde Copaes "Reading - Televiaion
Viewing Playing'
o i trabution of 20,990 SUples o vy two week- for LU fszue:s

thiough Kindergartsn an o o» 1 ation with the appropriate

organizations
»
G CSupplement, to Gong (G7,0006 cop1r 0 and Stern (50,000 copiea)

© Accompanying seminares for educators

% 4




Fipndings

o high acceptance among educators and authorities in charge of

inderzartens, but no funds for a permanent subsidy

o Accompanying csurvey of 60 celected familiee This survey
empirically analyzed the impact of "Reading - Television
Viewing - Flaying” on the basic of parental media behavior

during the time of the survey.

Medie What wae the uce of the media like 1n those families which
behavior received "keading - Televieion Viewing - Playing" in the
of families course of the survey?

selected

for the Uce of Media by Mothers and Fathers

accempanyling

study Use of Media by Mothers

.n per centd

D a e e L e el s O

7%

61%
)
1
i
'
ior- WJ? i

|
| \\\\\\
1
1

I
|
|

S \‘\\‘ !
W

R\\\\\\\l I
NN

Co A,,m‘\‘\\ 1

Television

Use of M.di1a by Fathers

in TR Zento

-
=

A

W
\

\\\Q 13%
AN | 1 >

W
AN AW ]
e A =2 U

’Tple\usion Video Bocoks

(Hl] seldom (t 1) occasionally [i ] daily
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Use of Media by Children

by Age Groups (per cent)

iy

e wm n e

&

y

W \
\Y \‘ll

: - O S
G-64 710 950 1105 554 7-104 364 74105
Television Books Cassettes Cassettes Videan

o

(stories) (music)

Occupation with the Leaflet at time T2 and T2

Farents and Child Parentz- and Child 41

Mother a 3z : Mothe: alon~ 42 7 7 CTRRTARTE
. Tl \\\\\
.\\\\\‘\\\‘:\‘

; N \\\\\

A' ‘

C \ - . \ - , Ty
Ch:ild alone 31 ¢ 4 Jhild asone 170009 N \\\r
] i P

1 Month B » Month-

of 'eaflet

Layout

Trotoam DoZcraption
game zugEestions
Peading Fecommendations
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Further Findings onclusion:

0 9 % of the children (7 to 10 vear. watched TV more

conZciouzly

o With 7 % of the children the pla,ine 'o havior was anfluenced

o 4 % only watched programs 1ncluded 1u tho .eaflet

o Only 02 w of the parente stater ~hat *he leaflaet hau no

N

influence at all

2 Latgest and mo-t oimeortant impant
FParent: -ould find cut that wirth the Palp 28 "Peadii.
i .
Telev1 100 Viewsnw Playing” to vy aoil mare with televe Lon
prostam  and are more concern-t «1th tlteir children'= media

in g &peclal SDR survey 72 %2 of the rarent: thoaght t
leaflet to be good for childrern, 46 ° -aw the po-ter az a

substitole for a TV Guide

ad 2) Letters, Lo the Parents on Media Education

Starting Point/Conception

The ot ot lettere te the parentc b oror come year: bLeen
Cupfrvl g oan ot - contente by the "Arboftsiaele Neve Frone
hung” iu Borlin and hus been practicad ucce ~fully by them
The: voutlh weltare officec (lTugendamter s thougheut the Feloral
Repubilic of Germony hove the pos abiiinty of obtaining letter .
on oque tione ot developmental pey hnlegy fror Perlin and of
pa:cdne them oo to t he parcentc o oan the v e pe_tlve areac
Bazed on tone pohative experience with letter o to the jparvent -
tef  cummary of « hapter 11 1 anid the DBMIFFG- Feport 1078/70:
the attoempt _hould be made within the project to support th=

parent< 1n their media educational cunecoptions.

48
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Topics like "My first picture book," "Why does my child like
watching -ommerciale?” "Reading cut and tory-telling, ™

cearl and vi.ien e,

“"Alternatives to television viewlng,’
"Children in front of the TV,” etc werc taden 1n*to COniil-

deration These and other topics should be *aken up 1u a

simple and unaerstandabvle form They -tould then be SUPF i

mented by recommendations for activitie. and sent dire %,. ‘¢ i
the parents, .cnsidering the age of th u: hildren  The

advantage of this procedure 1<, amolw. Othercs, the direct

wr

address to the parents, they do not hav  tu attend parent:

IAS

b

meetings or courzes at an adult elucati-on center In add:t
to thiz, letters to the parents al-o mike a direct dialog:

tetween the educating partners within a tamly pozsible

A prerequisite for the adequate planuing and editing o tbr . o
letter= t5 the partentls was an emuitioar -tody of ncdia
educational problems within the family az well womoan avaly-.o

of existing guides on media usage

The resulte of this survey of media dv atinnal problems
within familie=, which was condu.tea 110 Io-eperation weth E
Departmert of Education at Mains "niwverzity, have aliead; 1oen
cshown Lot me briefly summarize toe maln findings whi r for-

the basi: of the editorial work

20 ' of the rezpondents ctated that they would Tike to 1and

Lt 1 et b ,oardo, and e truttiont {or the use Ot

differen’ media 1n thewe lottare

e letrere <hould aleso Y writton 1n an under tands: le
Wy actc and examples chould ¢ tanli o a direc!
Stes oaf tami vy lufao

reeference to the reall

I8 % A Garge part of the reepondents alt o attaclh pyreat am,
Fanoe te an appealing layout woth o aitobie 1dluctrat..

and cnort, well <tiruclured paragraph

E l{lC 49
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7 % About 7 % each also said that the children should be
included by way of pictures, comics etc. and that the
letters should avoid suggesting a "bad consclence” to
the parente by telling them which mistakes they were
making but that they should be offered alternative way=z
of acting.

10 % found 1t unimportant or had no 1deas what such a letter

to the parents should look like and

10 % of the parents in the survey were not interested in such

information letters.

Let us now have a look at the results in the following graph:

under-
standabl
15%

concrete
tips 20%

“ntents
Six lettere with the followiug topice for the ‘nllowing age

group

The media-educationa® lettere to the parents were finally

conceirved for parents of children up Lo *the age .. & Yearc

There were 6 editions with the tolleawliug topies

(cf. documentation)

e

O

ERIC "0
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Survey and Structure of the Letters

Media-Education in the Family

Letter 1: Picture Books for Understanding

Age of Child: 1 to 2 years

- connection between the child’s spescn development and

looking at pictures and recognizing them

- ¢hild's beginning understanding of symbole, picture and

"inner picture'

- child'se comprehernsion of the world, first by graspiag 1t,

later by words

- wonnection bYetween the perception of images and language und

thinking

- yeneral recommendations about cor ent- oand cutward appear

wale ot proture bookse curtable four mall children

- recomnmendaticne of books tor emalil children and of buoks

for parent. with games for cmall cnildren

Letter 2. Reading Out and Story Telling
Age of Child: 2 5 ta 3 5 year:,

ctate of development of  pee.n and thiuking

imp o tancy of Chiliren'o booke for tu, e, tu et of
proture nooks

Soampules  cugee bt g0, t1pT tor areat regarding readiny

out anl  trory tolline

compertihion Letween tolevioron and tooke oty vouny

children alteady

check 11t for parents for reading out and otary Celling

Q bibliography

ERIC o1 5.
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Letter 3: Always Television?
Age of Child: 3.9 to 4.9 years

competition between television viewlrny and playing

understanding ant comprehension of preszhool children,

state of development

certairn poscibilitiec of underctanding as a prerequicite
duplarcating the "language” of t vitaionu, tafter-seffect:s
televic on viewing on children

recommznded rules for the uvage of vicion it the fam
pricraity of playing during the prezchoul pariod
tiblicgraphy on children and teolewv:

Letter 4 Leisure Time with Children
Age of Child: 5.2 to 6 year

SO LM tat ton

hont televiaion

IR

Toan 1mpL S

ot

of

1y

Tretanw of afforent et oure s IR Toro vt o
alone, for the child togethnor 00 L tamoly, for L w

together woth other Choldren

- hitlaioaraph, on o plaving

- gay - de vriptions
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Letter 5: Joy with Reading - Joy of Reading
Age of Child: 6.3 to 7 years

eignificance of reading during the child’s early school

years

- gignificance of learming how to read and poszibilities of
promoting the "joy of reading”

- preference for <omice during the carlv rexaing age ana therr
influence

- <mldren’'s magarines to or a complemei -
tation of comicz, coutents of ii1.dren'~ MAZATL LE 2

- lietings of magaczane:s: for child.oen and adolezceatz, cf
prcture vooksz, games, bookc four jarent -
F ' i

oehildren’s encyclopedias as Ohe potzicality of d=ai1ng witn
questione at this ame, recommendation  f vartene Chlildren' s
encyclopedlacs

- biblicwraphy; and zhort descraiption- of wvariou. chiidren’ -
migar.ne s

g
Letter 6: 0ld Games - New Games,
Age of Child: 7 to 8 years

Sogame s and toye 1or this age and o itage of dewclopment
T1gnateance of playiug at this oage, crate of development
computer game , descriptions ol their a.me oand c-ontent o
rgnifrianee of comuuter games tor ani ameny -« hool
children, parental Lefervationt and espectations conlerning

computer games,

ceigiuificarce of games for children

O
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- gulde to suitable computer games

- bibliography of game and puzzle books

~ recommendations of new games that mizht represent an

alternative to computer games

3. Distribution

10,000 copies of each of the six editione of letters to the
parents on media education were printed Two teszt arscas were
chosen. first, the city of Berlin, where, 1n co-operation w.th
the Arbeitekreis Neue Erziehung, the letters were distribur.d
together w.th letters to the parents on ques*tionz of deveiop
mental psychology, secordly, the state of Fuineslaund-Palati-
nate, where the letter was distiibuted Ly the Lanaesamt fux
Jugend und Soziales through the regional youth welfare

offices The integrated malling of the letters was meant to
guarantee that parents do not conzider media education as a

cseparate problem.

Whereac the composition of the distribution lis=t, { & which
familiez wi1ll re-eive the lettzrz, was quite unproblematic
with the Arbeitckreiz Neue Erziehung, Berlin, we encounterea
zome difficultiesz 1n Rhineland-Palatinate ©No reliable
information about numbers and age distraibution over the period
of one year was to bz obtained from the youth welfare officez,
which cent 1n requests to a central office but diztributed the
letters to the parents regionally The distribution of the
letters finally started 1n Berlin 1n April 1988 and in Rhine-
land-Palatinate in June 1988

Acceptance/Lxperiences/Conclusions
Unti1l rnow about 300 questionnaiie«, whi_.h hal veen encloces to

the lettere to the parents, have been returned to the Stiftrunyg

Lecsen A preliminary - evaluation - howed
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0 The letters oun "Media Education in the Family” are highly
accepted and rated as "very good” or "good” and are seen az
"very helpful” / "helpful” for the media education cof

children

= Further guestions showed thut *the re:zponding parents without
exception counsidered the questions anu problems addreszzea 1n
the letters to be relevant to the rezpective age of their
child They also confirmed that the letter had 1nitiated a
discussion on media edication between the parents
With the exception of two all parents wele 1nterested 1n
receiving further lettere cn media educaticn in the fam:ly

in the future

o Letters .n media education in the family are a helpful
instrument for the improvement of the parents’ media
competence The more so, because they accompany socializa-

tion and the medta-educational probelms 1n the families

Evaluntion

99 % of those who returned the que-tiunnaire rated the letter
to the parents altogether as "very gouua” or "good" and 96 & %
cunsidered the i1nformation thece letters contained to be
"helpful” or "very helpful” 84 % confirmed the relevance ot
the problems described, 14 % caid they were only partially
relevant and 2 % conzidered them not relevant 98 % of the

respordents expressed their wich for further letters to the

parentc

ad 3) INFORMATION SERVICE FOR TEACHERS AND EDUCATORS
NEVS, PROJECTS, ABD HINTS ON MEDIA EDUCATIOR

Starting Poinl and Conception

'

Many «Jdy ators and tearhere haes 00 wltie-s with the mothe 1:

and didacticz of solving media eduw atiounal problema at kinder-
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gartens and schools Many of them have not received and mei1:a-
educational knowledge during their training and many a teacler
and educator does not know how to addrec:z the topic "media”
with the parente The Deutsche Lesegesellschaft e V had on.=
more confirmed some of thece findings 14 1tz miltimedia

program "It's always Television"” ("Immer dieze:z Fernsenzn

and the accompanying survey cof families, kiuderga:tens ana

echools (cf., "Immer dieses Fernsehen " Ergebnisze der Beglelt-
forschung zum Medienverbund - BMREV-Materialien vol 25. Pad

Honrnef 168%>. Thece recults as well as the experience of other

i

crganizations dealing with media education formed the basi
for the idea to meet the existing demand for information about
media-educational know-how by a regular information service
(10 iszuez were scheduled) for teachers and educators This
waz alseo meant as a contribution to the i1mprovement of media-
educational processes 1n schools and kindergartens. In
addit.on to the report on "news" from the area of media
education this 1nformation service had the task to develop
suggestions for the work with parents znd for a child-oriented
handling of media-educational problems Bescause of the
different target groups "teacherc" and "educators” the
publication was divided 1n two and wac peared to the specifi.

nzeds of the two groups while retaining the general topic.

In order *to get more data about the desired *hematic orien-
tation of the 1nformation cervice educators and teachers were
questionnd 1n a first ztep with the hely of a standardized

questlionnalire

Fipndinge

Vhich of the foliowlne jraicedt - of 4oy 1P Mt I ONn SED L

1= the mo-* awmportant for oyou’

0 Media cdecatronnal Mo L ok

6 Fundamental Art 1. on the Topa H N

o Tips, Fecommendations, Model Frojeot o [

o Sugsestions for the Work with Furent: 105 21 300
56
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o Thematic Orientation

Which topic are you particularly interested 1n with regard

to media/media education?

o Effect=z of the Media 112 22 92 %
o Criteria for the Ascecsment of

Media and their contents 128 z28.00 %
o New Media 114 23,12 %
o Functione of the Media for Children 126 25.56 %
o Practical Approachec to

Media Education 230 46 65 %
o Relation between

Televizion Viewing aund Reading 111 22,01 %

Vould you rather like fundamental contritutionz on this
topi. or would you prefer practical advice and sugge:zt
for your lessons?

o Rather Fundamental Contributionc OF 15 27 %

0 Rather Fractical Advice and
Sugge=tions for your leszonz? 51 71 00

Conzluziun  Practical advice and ~usgestions tur me1ia edura

ti1mnal meazures/le-"eons ar.  wantea Jhomatl L
priorities are "Practy ool Appreac e ro Medla
Do oataon” VOOEE S Yo r it er1a 10r the A-Te-Tne Lt
ot Moedia oaad thoaa atent Lo T ) weell
"TunltionT ot the Molia fon haldren” 720 56 9y
Realizoetion
The Tewr b D0 v il gt 0t Lt T v 17 ufeda
total of 1y v h tnto-matio D A for oty horo g
2au ator s o withon trne proe boand s oo hed abaout 1, '
teachers ool arcund S, ecluc aton
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Findings

We -ould observe a great demand for such information, but tle
support of the project by the Minister of Education and
Science was limited to 10 issues The Stiftung Lesen will,
however, continue its work along thece linecs with a computer

ascsisted data bank on '"Reading Promotion'.

Conclusion
Results of the Campaign

The accompanying scientific surveys in tamilies and kinder -
gartens ani among educators and teuchers, which were conducted
in co-operation with the Department of [ducation at Mainz
Univerzity have chown that family and kindergarten are focal
joints for the promoticn of reading This means that not ton.
school, but prima.ily the family and secondarily the xinder
garten are the cource of a child's motivation to deal with

books

On the basie of our exi1sting knowledge we may a=sume §.a%
g £

o "Peading - Televizion Viewing - Playiug” o- a coft torm o1
reading and media education greatly contrabntez to "o fire -
ti1on security” and thus to the "meldia  ompetence” o1
parentz N

o "Media Tducational Letters to the Farente” acIompan 1.
cocialication within the family ate a welcome ald to

parent - in the media education of their chaildren, beginning

at a very early age

o 'Infurnation fervice for Teachere and Bducator:” may be one
vay of (vercoming a lack of knowledge and information In
que - tivnz cof reading and media education Jervice:z like
thece represent one powsivility of putting funduamental
ideac. modele, and tips for the jpromotion of reading into

I J

the pedagogical practice of educatore and teacheras
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In the meantime the pozter "Reading - Televiziou Viewing -

Playing", which was tecsted during this

pr.nted wzekly i1n the weekend iszve of

is thus made acceszitle to all readers

newepaper = will follow this pozitive .o

on oiters

sy

agents

PERANN

Sujermar may bLe

More of

EK 59

Aruitoxt provided by Eic:

imodel project
A dally newspag

‘e

we h

QP that cther

Lample

veod
Jdepar tmen?

PR

b tarnm




ERIC

Aruitoxt provided by Eic:

f)

vgl.

vql

vyl

. Darschin, W. Der Fernsehkonsum der Kirder halt sich in Grenzen.
Neue Ergebnisse aus der kortinulerlichen Zuschauerforschung.
In TELEVIZION 1/1988, S. 23

Rundfink Nr. 92 vom 20.11.1965, S. 11

Hurrelmann, Bettina/Nowitzkl, Klaus/Possberg, Harry

Farilie und erveitertes Medienangebct. Ergebnisse der er<ten
Erhetungswelle der Familienuntersuchung im Kabelpilotprojekt
Dortmund. In Media Perspektiven 3/1988, S. 152ff

Mitteirlungen des Suudeutschen Rurdfunks. In  epd-Kirche und
|

Hurrelmann, Bettina Das Verschwinden der Erwachsenen
aus der Leseerfahrung der Kinder. In Borserblatt fur
der. Deutschen Buckhardel vom 22.09.1987, S. 2506 - 5.2513

Hurrelmann, Bettina Uber das Lesen - Lerpen 1n einer sich
veranc-incen Medienvmwel . In Infurmationen des Arberts-
kre1ses fur Jugendliterdtur Nr. 4,.1988, S, 43 ff.

Kocher, Repate. Familie und Lesen. Eine Untersuchung uber
den EinfluB des Elterrhauses auf das Leseverhalten.
Archiv fur Soziologie un¢ Wirtschaftsfragen des Buch-
handels, LXIIT, 1988

Borfarellr, Heirz/Saxer, Ulrich Lesen, Fernsehen und
Lernen. Zug 1986

Aufenanger, Stefan u.a. - Mecienpadagogische Informationen

fir Eltern. Eine erpirische Studie zu mecienpadagogischen
Prcblemen tn Familien und zur Konzeption medlenerzieherischer
Hilfen 1m Auftrag der Deutschen Lesegesellschaft.

In Stiftung Lesen (Hrsg.) Medienpacagogische Informationen
und Beratuny fur Elterr, Erzieher und Lehrer. E1r Erfahrungs-
unc fForschurgsbericht. Mainz, 1988

Rogge, lJan-Uwe teidr, Pac Mar unc die Video-Zombiles.
Reinbek, 1985

50




Encouraging Reading: A Philosophic, Pedagogic, and Personal
Approach- An Overview of a Primary School Library Program
Barbara Rush, M.L.S., M.A.

Read! Read' Read'! Join the Literacy Club' Love reading, now a-d
forever!

These might be the slogans representing the aims of the primarc,
school's entire instructional program. Thus, 1t 1s only natural tr.t
the school library, an integral part and the backbone and support <’
the school’'s program, has as 1ts foremost goals the educating of
children to understand the world around them and themselves, and ro
become independent readers; 1in the woras of Charlotte Huck (p. 743,
"We must do more than teach children to read; we must help them t-
become readers, to find a lifetime of pleasure 1in the reading of ;aaod
books.”

The library’s prograr of reading encouragement 1s based and
consequently buirlt on several philosophies, which must be understood
before one 1s i1ntroduced to the program itself:

1. The school library 1s a place where not only books but where

life experiences exist. This 1S 1n accordance with and can be traced

to a changing emphasis 1in libraries in germeral- Historically, with
the creation of writing came a change in the way man used memory.
Books (and libraries) hecame depositories for basic knowledge, thus
freeing the mind for expression in art, music, etc. This creative
expression, too, eventually found 1ts way baclk to the library which
then became not only a depository of life as seen 1n books hut also a

place where life 1tself flourishes. The adult library of the 1380's,

)
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for example, 1s a place where one can not only find books,
videotapes, recordings about dance, but where one can also view &
live dance performance or participate in an 1nstructional dance
program. Accordingly, the school library too 1s a place where
experiences exl1st, where children may not only perus& books by
themselves or chatter with classmates about a magazine article on
whales, but where they also may open the window to feel the wind, =€w
dinosaur punpets, dramatize a play, manipulate toy clocks, examine
the teeth cf a live rabbi%t, nibble on fish-shaped cookies (supgplied,
of course, by their book friend Swimmyl, dress themselves 1n the
uniform of a community fire fighter, etc. Since reading begins with
experiences, personal and vicarious, the library shares the
responsibility of providing these experiences 1n order to set the
groundwork for further reading. FAlso, since, as Jim Trelease
suggests (Trelease, pp. 63, 70@),the things that keep life on an even
keel love, courage, compassion, and Justice are learned not via
technology but rather through two means, one of which 1S Experiencs,
and because these very life-long tools are learned by the child on
the primary level as he 1nteracts with others (Fulgrumy, the library,
via 1ts activities, provides experiences 1n which children, 1in their
interaction during the library’s program, learn to be fair, to
cooperate, to love each other.

2. The library 1s a child-centered place. When children come

school 1n the marning, they bring with them the characteristics
childhood exuberance, wonder, freshriess- and alsc tneir fears
protlems, rangiry from a bruised finger to not being invited to

birthday party to Facing the imminence of parental divorce.
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With our student population consisting of childrea in
kindergarter and grades one and two, some of whom are ncn-English
speaking at home, and 12 percent of whom are in a special education
program (mentally retarded, emotionally disturbed, health, language
or multiply handicapped), the entire schoaol program 1s Focused on the
needs of the child. Ever-mindful that ours 1s a pedagogic setting,
we work as a team of administrator, classroom teachers, art, music,
physical education, reading, library, speech, English as a second
language teachers, psychologist, health staff, paraprofessionals,
clerical staff, relying on congruence and constant dialogus between
Us to work with children i1n both cognitive ‘and aFfective areas.

In the library this means that the librarian, trained i1n both
child development and children’s literature (The school librar.an has
a8 bachelor'’'s degree 1in educaticn and an MLSs, combines these two 1n
working to meet children’s needs. S/he endeavors to pravide
materials that meet the interests, not cnly of primary age children
in general, but of each child, every child has an interest, and for
every interest there 1S a book. It means providing not only bcok and
A-V materials but also toys that can be manipulated, stuffed animals
and book friends that can be hugged., book displays that arouse
curiosity, and an atmosphere of comfortability where reading
encouragement can take place. Sometimes 1t means using technigues of
puppetry, drama, or group guidance to learn how different children
feel about themselves and their world, so that the librarian may
suggest a book 1in which the same feelings may be reflected. It means
"tuning 1n"” to a remark made by a child during sharing time or group

discussion. It means grasping the moment, as when one kindergartner
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recently flashed her fake "gem-studded” finger at me upon arrival at
school. "Look,” she beamed, "I'm married'” The "groom” piped in
with, "Yeah, to me'” This was immediately followed 1in the library

with a reading of Carl Sandburg’s The wedding Procession of the Rag

Doll and the Broom Handle and a procession of our cwn. What a=n

opportunity for presenting rich language and good :1llustration:
Sometimes 1t means becoming aware of what 1s happening in a child’'s
life that day or at that moment; the child may have Just lost a
beloved pet, spent the day in court at a custody battle, left his/har
lunch on the bus, been in a fracas on the playground. Sometimes 1t
means knowing who "needs” to have his/her picture displayed on the
bulletin hoard or who needs an extra hug. It means, 1n terms of
guiding reading growth, knowing who 1s ready to move on to new
authors, new horizons and who needs the "paper securilty blanket” of
old Favorites like Clifford, Curious George, or still another
dinosaur book.

The library 1s able to grasp the moment and serve as a
child-centered place precisely hbecause. 1. the library is access:ible®
and available to the child, and 2. hecause there 1S constant on-going
cooperation hetween the library and the rest of the staff, who
endeavor together to meet the child’s needs. Teachers read to
chiidren every day, necessitating a well-supplied classroom library
and also dialogue with the library. Teacners participate 1in
literature related sctivities: When the library presents“The
Gingerbread Manr the children may bake gingerhread cookies in class.
Conversely, when children are learning about shadows as part of their

science curriculum, the librarian may suggest Marcia Brown's
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award-w:nning hook or encourage children to participate in a shadow
sheet dramatization in the library.

3. Reading 1s not a subject by itself but 1s, rather, a tool for
the acguisition of life knowledge, reading 1s the curriculum.
Learning 1s the eguivalent of the totality of language, and reading
embodies all language experience (listening, speaking, singing,
writingd. Langjuage, accarding to H. Alan Robinsan (1888), has many
parts but 1s functional only 1n 1ts wholeness. In Fact, 1t would
seem that the totality of language expression :s greater than the sum
nf 1ts parts. In the library, therefore, 1t 1s natura. For children
to sing, chant, speak, listen, write, gesture in the course of the
library’s programs.

The library's program, then, 1s cne that 1S e.per:ential and
multi-modal, ana ane that, because i1t 1s child-centered, must he
flexible and persaonal The library program cannot rely on the
premise that the child will reach the material, which, be 1t book or
audio-visual, 1s, 1n the final analysis, static, the program instead
works on the premise that the person working with the child will fand
8 way to reach the child.

Starytelling in the lybrary, for instance, 1s ar intimate and
persanal sharing by the teller, combining story, language, and the
child’s experience. A popular anecdote 11 storytelling circles
-nvalves a man who traveled to a rzmote village i1n Africa, there toO
find that the villagers had just received television reception. For

one week, two, three the villagers sat glued to their TU sets, after

which they got up and left. “Where are you going? ashked the visitor.
"To the storyteller, ” came the reply. "But why?" asked the
%
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vaisitor. "Surely the TU knows more stories.” "Yes,” answered the
villager, "the TU may know more stories but the sﬁorgteller knows

me. The personal telling of stories 1s a reassuring experience for
th~ listener.

Also, because the child 1s imitative and learns by okserving
models, the personal aspect of the program 1s particularly important,
on many levels, 1n encouraging reading. When the principal
persanally shares a favorite book and reads 1t to the children, when
a kindergarten teacher personally accompanies a8 child who 1s "coming
of age” and choosing for the first time a book to read by
him/herself, when the reading teacher persanally accompanies a group
of children to the library to select enrichment reading, the material
and the car.ng experience add an intangible quality of endarsement
that cannot be measured 1n the encouragement 1t gives children to
read.

And now let us turn to the program i1tself. The library’'s
program of encouraging reading, which we have thus far seen to be
based aon philosophy, pedagogy, and personal contact, 1s compraised of
four i1nterrelated aspects, each of which cannot exist without the
other Presentirg an awareness of reading, stimulating the child’s
imagination, stimulating the chilct 's language, and increasing the

child's reading skill.

1. Presenting an awareness of reading In order for children to

read we must make them aware of reading, present a positive attitude
and lay the foundation for building appetites. The library,
therefore. must present materiais appropriate for the young child,

materials that entertcin, i1nform, arouse curiosity, give pleasure.
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These 1nclude:

-Non-fiction books (animals- 1ncluding dinosaurs and pets-, space
technology, sports, and drawing are Favorites) that inform the child
of the real world about him/her. Although these serve as a major
source of encouragling reading, the focus of this paper will be on
literature and 1ts related activities.

-Alphabet books, ranging from those that are tools For learning
about a particular subjecc to those (Anno, VUan A llsbergy tnac are
artistically and :ntellectuslly quite sophisticated.

~Wordless books, 1in which pictures tell the story and which allow
children to privately interpret, to develop their ouwn experiences,
words and language patterns, thus building their own self-esteem.

-Fiction, 1including picture books, which present the familiar

concerns of childhood (the fear of the dark 1n Ira Sleeps Over, for

instance) which reassure children and convey the covert message that
we too have the hopes and fears of those we read about.

-Picture books that present meaningful lessons for children (as do
the frogs 1n Leu Lionni’s It’'s Minel)

-Pict re books which enlarge the child’s world by taking him/her to
the city, the farm, other countries, and segments of the population

with whom s/he would not ordinarily come 1n contact, (as does Wilfrid

Gordon McDonald Partridge, which deals with a child’s relationship

with the elderly).

~Folk tales, which introduce children to other cultures, which
raflect universal truths and content and stylistic devices
traditionally used hy the storyteller (cumulative patterns,

repatition of wording and action); oral l:terature thus provides the

O
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child with “an ideal tranformation from being a listener to being a

reader.” (lauritzen, p.7882.

-Fairy tales, which speak to the heart of every child, offering via
courage, use of wit, and adventure, the means to overcome the cold
world already affirmed by every child. These tales present conflict,
vent stress and emotion, present clues to life’s story, and provide
an escape into the lives of cthers. Because there 1s a direct
connection between the child’'s heroes and hercines and his/her cwn
self-image and achievement, the reading of these tales 1S 1mportant.

(Trelease, p. 42). Books of single tales such as Zelinsky’s

beautiful Rumpelstiltskin are best at this age.

~Books that prasent magic, fantasy, humor.

~Poetry, which eases a child’s hurts. Read often and kept simple,
poetry becomes contagious to the young child.

~Nursery rhymes, (onlu one form aof poetry’), which are intuitively
loved by children (pernaps because they re-create the flow =f contact
that relates back to the bonding between parent and i1nfant as the
parent hummed and soothed). which arz strong in rhythm, alliteration,
repetition, and nonsensical words, and which, according tc Marie Clay
(p.24), provide a good starting point of sensitivity to sounds within
words.,

-Books of songs (poetry set to music). On the primary level books
presenting i1ndividual songs are best, as these are usually not

overwhelming and are beautifully :1llustrated (Mommy, Buy Me a China

Doll, Hush Little Baby, etc.)

-Predictable books, which lend *hemselves to creative activity.

~Easy readers, presenting a limited vocabulary and designed for
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children to read themselves, thus giving them the feeling of success
in reading.

-Books meeting the special needs of children for whom English 1s a
second language. (Moustafa, 198@).

Since not all of life’'s tools of love, courage, compassion, and
Justice (which were mentioned earlier) can be learned through
experience, the child learns these through the book (and their
expression in A-U software), the media that preserve life’s

experiences.

2. Stimulating language and 3. stimulating the imagination:

Since these two aspects cannot be divorced From each other, they
will be discussed together.

By presenting good literature (picture books, pogtry, Folk and
fairy tales), the library 1is automat*:allg_ presenting material that
stimulates the imagination. The imaginaticon is Further stimulated
when children are encouraged to think, to feel, to create beyond the
story.

As Clga Nelson points out (p. 386), ”...a story 1s truly more
than a story. It is like a multifacited gem that can be seen many
different ways by each viewer.” Although all listeners may
understand the literal meaning uf a story, each responds in a
different way, giving the story a personal meaning tied to the world
s/he 1s molding. When children create beyond the story by responding
individually to the story’s themes conflicts, and characters, they
are discovering anc telling who they are. The story, then, acts as a
catalyst for generating ideas.

In the library we create and generate ideas through:

-
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a, Creative questioning and discussion;
b. Drama (improvisation, pantomime, role playing, recreating

favorite stories (folktales or folk-tale-like. The Fat Cat, Caps For

Sale, The Three Billy Goats Gruff), shadow plays, and manipulating of

child-si1ze storybook dolls, made for us by a parent group. Young
children,and especially special education children, respund well to
these dolls, knowing intellectually that they are not real, yet
talking to them as though they are friends.

3. Art (making book jackets, posters, games, puzzles, mobiles,
masks, puppets, etc.,, 1llustrating our own books,

4. Writing words and music.

Throughout these activities language and social skills are
developed, as children relate to literature and to each other.

Literature, both prose and poetry, provides a wealth of
language, colorful, sensitive, and rich 1n meaning, for each child to
use and a vehicle through which s/he may experience feelings. When a
story 1s presented, the story and 1ts language act together as
metaphors to bring i1ts meaning to a more heightened awarenecs.
Language 1s stimulated 1n the library, not only because 1t presented
but because 1t 1s creat—d-

We constantly create new stories, new songs, new poetry. We
rhyme, rhyme, rhyme, and rhyme some more. We play with language; wa
clap and snap as we find rhythm 1n our own nanes or i1n familiar
objects a.cound us. (A kindergartner recently signed a borrower'’s
card with her new self-appointed name, Jenny Penny.) Children are
encouraged to creace their own metaphors, alliterative and

onomopeatic phrases, we use the metronome to set tempo, and often
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extend these patterns i1nto music.

Often we create patterns and rhythms based on those used by
authors; gaining contrcl of these patterns leads to meaningful
reading and writing growth.

"Stand Back.” Said the Elephant, ”"I’m Going to Sneeze” inspired

an action song about a flea, 1n whict the children have an
opportunity to sneeze as would different animals. A Chanukah story,
written cooperatively 1n the library by a second grade class, was
based on the fortunatel 6 unfortunately pattern i1n Remy Charlip’s
Fortunately. The book was dramatized and presented to the entire

——————————————

school. The Caboose Who Got Loose stimulated a kindergarten class to

create a nonsense story based on the rhyming of caboose, loose,
goose, moose, julce, the bcok was 1llustrated and set to a calypso
beat.

Often story or music 1s created i1n coordination with a classrcoom
need or activity:

"Yellow day” (when everyone wore yellow) 1inspired a mood poem,
Yellow Is ____ |, that became a bhasic text. "Hat day” (when
everyone wore hats) 1nspired a story about a growlng hat worn by an
imaginary character, Mrs. Tak Tak, the story incorporated a
cumulative pattern familiar to children from other sources (such as

The Napping House) and an original melody for the refrain. The big

book To Town led to our adding a musical verse “Off to -own, off to
town, hear our wheels go round and round” as each kindergartner
"read” his or her page about about how h: or she would go to town;
the book 1s well loved since the children can read both the simple

text and the music. Alphabet learning includes singing an original
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rap, twisting our bodies to form the shapes of letters, and making
ABC books in rhyme or related to a particular subject; one of these
is 1llustrated i1n micrography. The music and art staff lend
assistance to our creations.

Wren the reading teacher had exhausted our supply of wordless
boocks for a first grade project, we set all the second graders to
making wordless seouential books based o a day in their lives.

These, inspired bty Tell Me & Mitz1 and Adlexander and —---- Day, were

lllustrated in cartoon fashion with assistance from the art teacher.
One day during Fire Prevention Week a kindergartner brought a
live dalmation dog, Brandy, to school. A gquestion was sent to the
library: Why 1s the dalmation the mascot of the Fire house? Calls
to the public library and several kennmel clubs yielded no
satisfactory answer, a situation which the library viewed as an
opportunity for creative writing. That very afternoon two easels
were set up in the library, one with the beginning 3f the story; the
other, with the ending. The children i1mmediately creeted a charming,
sequential story, using dialogue, story structure and grammar

(although they were unaware of the terms’. Brandy the Fire Hero 1s

now part of our permanent collection, so that anyone who wonders why
the dalmation 1s the fire department’s mascot can find the answer.
Sometimes a book 1s created as an outgrowth of a child's
particular needs. During the First month of school, a parent came to
see me because her child, Chris, was Fearful of an upcoming move to a
different state, and the parent asked if we had a story book that
could make the move less “earful. We did, and we also wrote our own

personal book called A Letter to Chris. It begins with Chris




expressing his fears about his new scary house, followed by the
question "How cen we send a letter to Chris in his new house®?” Using
the pattern "We could go on a

but might

, ' eacn child contr:i:buted in a creative way, ending with the

assurance that the post office will deliver the mail and we will be
wairting for return letters from Chris. In this way Chris knew that
he was loved and wou'd be missed by every child but that the
communication would continue. The book was immediately illustrated
and became part of our collection. A copy was given to Chris.

Language-stimulating activities often arise via parent contact.
Recently, a parent new to the U 3. expressed concern about her son's
embarrassment at her pucar rommand of English. After discussing
stories she knew from her own childhood, 1 discovered that she was
delighted with a version of "The Gingerbread Man” she remembe: ed from
her childhood 1in Russia. Then, after the classroom teacher read the
story to the class and I told Johnny Cake and sang and played "Mr.
Bun,” so that the children could become familiar with the linguistic
patterns, the parent came to read us the story in Russian. How lucky
for us that we were able to hear 1t, to learn more about the
calligraphy and sound of another ianguage twhich led to interest in
other Russian tales). But, more important, the bridge built between
child and parent via this activity cannot be measured.

Because the library 1s a meeting place for all classes, it
provides opportunity for sharing. Children who write their own
stories may come and read to others. Sometimes the entire school
gets involved 1n a cooperative language activity, as they did at

Halloween when each class wrote one sentence of a ghost story, posted
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on the bulletin board, so all could watch 1t grow.

Perhaps the most successful activities that encourage reading
(in terms of the number of books the children read) are the long-
range activities 1n which the library and classroom work together:
During Li-bear-y Week, the teachers received a rolling cart of 35
books and magazines that they could use with the children. In one

ciass, for example, the children had a bear picnic, based on The

Teddy Bear's Picnic, at which teddy bear cookies and apple juice were

served and the book was read and sung. Uideocassetes aof real pandas
and bear stories were shown. One of our teachers, a world traveler,
showed slides of koalas. In the library each child was 1nvited tao
bring a toy bear, as both bears and children listened to favcrite
tales, dramatized Goldilocks, did bear finger plays, or wrcte a bear
stary, that one kindergartner creatively entitled "Keith's Love a
Bull Love a Bull Honey Bear.” Each child received a bear present and
a paperback bear story to take home. Now, months later, these bear
staries continue to be circulated; 1t 1s difficult to find one left
cn the shelves. A moith-long Mother Goose project was equalliy
successful .

But perhaps the greatest moment for the librarian comes when
s/he 1s able, “hrough these creative activities, to match a book to &
particular child, thus creating a reader. Recently, after Jistening

to and dramatizing The Magic Feather Duster, a second grade class wa$

encouraged to return home and perform some "magical” act of kindness
Two days later, when we met agaln 1n our sharing circle, one child
sald that she would like to stop fibbing at home so that she could

"magically” be happier. Later, during a private conversation, she
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expressed regret at being caught at and teing punished fcr fibbing
but showed no evidence of viewing lying as being harmful to others ar
intrinsically "bad.” pAbout a week later I told the child that I had
a book to share just with her, and, after discussing the passible

meaning of the title words Sam, Bangs and Moons.ine, I read her the

story, and together we enjoyed the 1llustratians. The child has
since read and reread the book, and now, whenever she sees me to
divulge some tidbit of personal news, she laooks at me with the
special gleam one gives a private friend with whom ane shares a
special secret, for now we (and other readers’ }now the meaning of

bad and good "moonshine.” The story may not nave cured her habit but

i1t made a difference ir her 1life!

“. Increasing reading skill:

This fourth interrelated aspect of the library program, although
not ta.yht as a direct goal, 1s one that nevertheless occurs
automatically when children come 1intc daily contact and interact with
good li _erature. Could children's vocabularies, for =<ample, not be
built up, their ability to sequence not be strengthened, their sense
of spelling not be sharpened? PResearch does :ndeed 1ndicate a
connection between reading skill and many of the act:ivities described
1n gur program- Marie Clayg (1989, talks of the linl between
experience with rhymes and literary success, Uhl (1969 presents
evidence that singing helps children spell and develap aud:itaory
perception skills needed for reading, Ruddell and Haggard 11385, 1n
their study, conclude that language performanze 1s directly related
to language environment and that oral and written language, being

parallel, are directly related to reading acguisition and
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develcoment, Pellegrini ‘s findings (13B0Y that there 1s a
relationsh:p between play and acnievement 1n reading have significant
pedagegical i1mplilcations Lehr 1S88 concludes tnat chilaren s sense
of theme may deelop from their eariisst encounters with the
narrative, and fell 1888, 1n a studye done with clder students cn

ludic readirg, one which e amires the nrocesses of reading

[}

gratificat:cn. cencludes that kech are the most potent means the
entertainment 1ncustry pro.ides for consciousness change.

"The great 1ft of literature :1s i1ts ccnnecticn between the
g

941

author's words and the child's Life.” Schradt, 1983) We who love
and w.orl with both children and litecature shtare the responsibilaty
cf mal ing that Zonrmection. Ouc aragram 2f encouraging reading works
because 1%t 1s s.proriea by an adrmirmistratcr «he creates an atmosphere
of possibiiity. oy a sharing staff that sees the reading program as
vita., by 1rterestec parerts uvhec run @ scrool boct fair, circulate
noot l.sts and azt..ities at the publizc library, participate 1n a
Parents as Peau:ng Partners prcgram @ in which they agree to read to

children e.ery day', and sgonsar visitirg authors and cultural arts

ia

prcgrars, by the poblic iibrary ard (ts rumercds Sopp.emental
activ.ties, b, Commurlty ressaents who share Thelr 2 pertlise with us,
ans e.en LBy .cca. recchants oo barg choldrer s bocr poscers in their

SLSTE L.T1C 5. Sl 1y w@ stri.e. Lhroogh readings .r o srofessional

Jourt o5, attesdartee ar proress;cna. ooolererces. arc tne cerbined

Llear . tLoof oor o staff me~bers tg o legrs more ard Try more, so that
We ra. (ot oale to be ohallenged to ture children irto readecs and to
~al e possinle n o the folare that ohion e hae nat eren envisioned
teda,

Barpara rush s l.hrary-med:a spec.sl.st at the Wocd Perv Primary
Sohas! oan Tommazi, NLY.

-
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The Media Can Encourage Reading
Some Current Television Programs in the United States

Arlene M Pillar, PhD
Long Beach, New York

It1s fair to say that in the United States todav virtually everyone watches some
television, although most probahly do not watch selectively The influence of
television on our lives 1s a subject that generates strong feelings We have
endless statistics aboul Lhe numbers of hours pre-schoolers watch TV before they
even step nto a classroor, Lhe hours the average high school graduate has spent In
front of the set as compared with the hours in school, and even the number of
killings a ctnld has seen by the age of 14 [t seems to rie, though, that despite our
statistics, what we cannot know for certain i1 whether TV 1s good or bad for
children The only thing we can know for sure 15 that 1ts impact 15 1ndisputable

That being the cace, we must harness TV's power for the good

There are educators and social scientists who find television a convenient target
they blame the medium for students’ decreased reading scores, or their passivity,
or their aggressiveness, or their lack of attention and enthusiasm 1n school In
general, there 1S r.0thing much positive ever said about the effect of television on
young lives And, perhaps, this 1s because those who are doing the speaking are
part of the lterate, book-oriented society, the soctety which beiieves that “in the
beginning, there was the word", perhaps, they have a built-in bias i know that the
commcnly held notion 1s that reading 15 somehow “better” than te evision viewing,

but doesn't 1t serve all our best interests to forget the debate and, \nstead, to

focus our energies on what we can do to make TV work for--rather tnan against--

us, to know what we can do to tap children's natural interest 1n TV to enrich

reading and communications skills?




I would lke to tell you about three outstanding television projects in the United
States today whose objectives include the encuuragement of print, as well as
visual, literacy They are the "CBS Television Reading Program,” “Reading

Rainbow,” and “Long Ago & Far Away

CHS Television Reading Program

The "CBS Television Reading Program” is tne one of longest standing In 1976,
CBS, amajor national network, started to distribute to Schools across the country
scripts of TV shows, which were going to be aired in the ensuing weeks They
wanted to help teachers help students become more critical viewers and, at the
same time, help them become better readers The scripts are what actors and
actresses work from printed in @ newspaper-like format To date, more than 20
million scripts have been distributed nationwide There are scripts available for
eight to ten shows annually, and the target audience runs from elemenlary through

secondary school

In those early years, | wrote many teacher's guides for CBS to accompany the
Scripts To this day, these guides always have a bibliography for further reading
about the key subject 1naddition, they include 2 range of facts related to the
topiC and teaching 1deas for studying both the script and telecast Although 1t 1s
not necessary for students to watch the telecast--they can read the scripts
Independently--some of the activities work best wher, siudents have had both the
visual and print experience The teacher's guides also include a summary of the
program’s plot, a description of characters, suggestions for understanding
elements of a script (e g, format, technical terms), vocabulary and comprehansion
activities (on plot, theme, characterization, and setting), and questions to enhance

'anquage and reading development The guides acknow ledge the reading-writing

Qr
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connection and, therefore, have questions which may be responded to in either

mode

Among tie "enrichment activities” are those which ask for critical evaluation (CBS
wants to ercourage a more critical/non-passive audience), personal experience
(CBS recognizes the 1mportance of children's “prior knowliedge” and relating
reading and viewing to one's own life), and creative expression (CBS understands

that imagination 1s needed to envision aiternative realities)

Research has found that suppiementary work with scripts increases enjoyment and
interest in reading Furthermore, motivation, participation, cooperation, and
effort levels areraised The study of scripts prior to viewing increases
understanding of content, after viewing, rereading the script enhances
appreciation of characters Inaddition, the combined effect of the visual and
printed word influences values and attitudes Students have said that the
opportunity to act out scripts 1s stimulating, and, when parents view TV with
their chyvidren, there 15 a closeness that develops More than 25 million students
have been involved with the scripts since the CBS Televiston Reading Program
began Among the wide variety of broadcasts offered are 7he Lion, the Witch,

and the wardrobe by CS Lewis and O/iver Twist by Charles Dickens

Reading Rainb.w

On March 27, this Year of the Young Reader 1n the United States, "Reading Rainbow,”
which started 1n 1983, Jaunches 1ts seventh season on public television Its target
audience is five- to eight-year-oids, grades kindorgarten to fourth The program

1S broadcast by nearly 300 public television stations to 95% of all US homes

“Reading Rainbow" stresses that reading 1s an exciting way to open up new worlds
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of learning and 1magination, to make reading part of youngsters’ everyday lives

Its goal s to cultivate a love of learning and reading  Each program has a video
adaptation of a feature book from which the theme 1S drawn in addition to the
feature book, three other books are enthusiastically reviewed by children There
are dances, songs, animation, and "ki1d-on-the-streec” interviews This year,
"Reading Rainbow" has ten new programs on topics ranging from mummies to
household and jungle cats, from facing blindness to African music in total, there
will be 60 different half-hour episodes, and science programming plays a key role

In many of them

Actor LeVar Burton hosts the series ane explores the unusual locations which are
settings for the stories For example, for the book Sarn Dance!, by Bil1 Martin,
Jr, and John Archambault, viewers travel to th2 Tennessee Milltops to track down
some country bluegrass music Country music star, Roy Clark, narrates the feature
book For Duncan and Dolores , by Barbara Samuels, the story of a girl's attempt
towin acat’s affection, viewers goes to Marine world Africa US A, in California,
to see a lion and Bengal tiger They also go behind the scenes of the Broadway
musical, "Cats,” to see how actors transform themselves For the book Mummies
Made n Egypt, by ALK, viewers go to the Boston Museum of Fine Arts to look at

a mumiray through modern CT-Scan technology

"Reading Rainbow™ has tauched tine lives of millions of children In summer 1988
alone, 1t reached eight milhon children a wzek To date, the number of titles
featured and reviewed 1s more than 250 The books discussed have a special
imprinted logo, whicn children and parents can easily recogni~e 1t Gesignates a
"Reading Rainbow” selection Parents are urged to make reading a family affar

There 1s a Resource Guide, too, for each of the featured books, which 1s intended
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for both teachers and parents it includes a summary of the story, discussion
questions, learning activities, a list of the three “review" books,” and an
“additional book” suggestion for further reading on the same topic  Booklists are

sent to librarians and teachers to give to children

The program attacks the nation’s literacy problem by encouraging beginning
readers to “read for pleasure and enlertainment © “Reading Rainbow™ aims to
‘nurture a child's imagination and the ability to express this imagination in
words ™ Children are asked "to make up storics, to create art, and to describe
places” The intent of "Reading Rainbow" is to bring reading and the written word
to children's attention, using TV to motivate children to read The program has

received many awards and has had a positive impact on chitdren and the farnily

Arecent survey revealed that 93% of the librarians questioned satd they expanded
their collection of "Reading Rainbow” books to meet increased demand from
children Of those surveyed, 86% credit the show with stimulating children’s
Interest 1n reading more books, they think 1t 15 a powerful influence on children's
attitudes Publishers, too, observe pos:tive effects sales increased from

between 200 to 780% ¢ "Reading Ra:nbow” f¢atured books

Long Ago & Far Away
“Long Ago & Far Away” 1s brand new The sixteen-week series, which showcases

International television programs of classic and contemporary children's books,
folktales, and fairy tales, began on January 28, 1989 Tne promotional materials
say that the half-hour telecasts "will spii e the love of reading as they guide us
through the wonderful world of children’s li1terature* The series spans a diversity

of cultures and customs, places and languages, themes and 1deas

3
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“Long Ago & Far Away" appeals to children ages five to nine It is presented

nationally on PBS by WGBH/Boston, in partnership with The International Reading

Association, The Library of Congress-Center for the Book, and the Association for

Library Service to Children/American Library Association in addition, the series

has received endorsement from The United States Board on Books for Young People

(USBBY), the Nat1onal Council of Teachers of English, and the American Federation

of Teachers

The series uses se 'eral different captivauing visual styles--animation,

claymalion, puppetry, and dramatization--to unfold the magic of such stories as

“The Pied Piper of Hamelin" by Robert browning, "The Sleeping Princess” from the

Brothers Grimm, 772e Wind in the Willows by Kenneth Grahame, Abe/'s /sland

by Wilham Steig, and 74¢ 7alking Parcel by Gerald Durrell The telecasts are
faithful to their literary sources traditional symbols of folklore abound, musical

background 1s true to the setting, upenings parallel those in the published books

There are two guides available to assist paren  teachers, and librarians One of
the guides, which | edited, 1s a 16-page student ncwspaper that was printed and
distributed by the Newspaper 1n Cducation network The total distribution of this
Insert 1s 250,000 nationwide A single page 1s devoted to each story, 1t includes a
Synopsis, related material on the subject (e g, the Russian folktale "Svatahor” has
a segment on sunflowers), an activity (frequently emphasizing writ'ng) or game,
and a hist of other books to mead called "More Books About It These are

experiences toinvolve children in the beauty of literature

There were 92,000 copres printed of a four-color poster promoting the series,

with "Tips for Librarians™ and a bibliography of related books Pubiicity efforts
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have reached more than 10 million people, including teachers, students, parents,

and school administrators

The television series, "Long Ago & Far Away,” and the newspaper supplement are
designed to use children's litera.ure to teach reading The producers say, "By
interesting children in these characters and adventures, we hope to encourage
them to read these stories and others We hope that they will recognize that
reading tie newspaper can be fun and interesting, too " The report card isn't in yet
for "Long Ago & Far Away,’ but the show promises to be a success with many

seasons yet to come

Final Words

There exists a special relationship between television and the classroom, and
teachers and parents need to use the best of this technelogy to educate their
children Research “eveals that most of togay's youngsters have to be motivated
toread Some of them read no more than four minutes a day, but they watch on the
average of four hours of television daily If television can lure young minds to the
special world created by beautifully conceived words and can show children the

pleasures found in bouks, then adults need to take account of 1ts power

TV s here to stay, and 1t 1s fast becoming our nation's primary story*eller
Although 1t will never replace being cuddled on scrieone’s lap following page by
turning page, nor will it eves replace sitting a~ound the hearth mesmerized by a
caring adult's voice, television 1s a potznt force In today's world It must be
reckoned with The medium of TV 1s far-reaching and enormously influential, we

have just begun to use 1t to educate the young in the humanities
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Maximizing The Appeal Of Reading Matter For Childrent
The Home/School Connection
by
Bobbye 8. Goldstein, U.S.A.
Reading Consultant, New York City Schools

The Hume School Connection can be compared to a boat with
two ocars. One oar says "Home," the other "School.” Pulling
only on the oar that says "Home," will cause the boat to go around
in a circle in one direction. Pulling only on the oar that says
*School," will cause the boat to go around in a circle in the
opposite direction. However, if both ocars, Home and Schoocl, are
pulled together at the same time, the boat will sall on a smooth

course.

So 1t 18 with the Home/School Connection and reading. Paren-
tal cooperation enhances reading enjoyment and helps promote suc-
cess. An informed parent generally provides a support system for

programs in the school, and reinfcrces them et home.

The first step in attaining this cooperative goal is to ar-
rangeé parent and teacher workshops or meetings. These sessions
acquaint people with the wonderful range of suitable materials
avallable in the field of children's literature and poetry. Since
new and exciting ways to encourage children to read and to enjoy

reading are constantly evolving, these workshops should be ongoing.

Here are some suggestionsi




1. Encourage reading together at home for at least 15 minu.es

a day. If this is done in an enjoyavle manne* for both the child
and parent, it bscomes a memorable experience. Take turns in reac-
ing together and read to each other, The youngsters can also read

to siblings and friends.

-

2. In school, the teacher should provide a section of "“Buddy
Books." Duplicate copies of the same book will gllow the children
to read togetner as buddies. They can share their reactions to the
hook with each other and with the rest of the class at "Book-Talk"

time.

3. Use props such as rappets, hats and simple rnstumes to add
variety to a story. This activity 18 suitable both at home and at

8chool. Children can play "theater," an! dramatize stories.

4. 1Invite children to 1llustrate their favorite parts of a
story, Exhibit thelr work at home on the refrigerator or other

convenient place. In school, a bulletin board or blank wall becomes

ean "Art Gallery."

5. Staple blank pages together to form little Looks. Chil-
dren can then write and illustrate their own stories in them.
Share these books with an audience, be it grandparent, sunts, un-

cles, siblings, friends, neighbors etc.

6. Develop a home library for children by giving them books
on special occasions, such as birthdays and holidays, as well as

through bookeclubs. This encourages the pride of ownership,
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7. When a child receives a book from a book-club or a sub-
scription to a sultable magazine, interest is increased. The ex-
pectation and realizatior of receiving their own reading material

through the mail is an exciting experlierice,

8. GCive children two gifts, a book, and the time to share it
with them. This helps develop a personal and positive climate for

reading pleasure.

9. Library cards are often called the first credit cards.
Parents, teachers and children should all have their ovn library
cards and use them. Public and Scheol Library Services help par-
ents, teachers and children become more knowledgeable. They learn
about the wide range of suitable materials, to which they might not
otherwise have access., This includes records, tapees, videos, cas-

sette players etc.

10. Make a trip to a bookstore or library an adventure. Let
your chilld or students browse and self-select a book of his/her
own choice. Select sometning for yourself to read as well. In
this way, you become a gocd cole model. Hopefully, bonks are
displayed with their covers showing, rather than Just their spines.

This heightens interest and encourages self-selection.

11. Seek out and resd more than one version of a story and
compare the format, artwork etc. Highlight the illustrations and
call attention to the different art teshniques, Ask the children

which version they prefer. Show them you value thair opinions.
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12. Parents, visiting relatives and others can particlipate

in school as "“guest readers." Each week a different guest is in-
vitede It should include school personnel as well. The cook,
principal, crossing guard etc. can all be part of the "guest reader"

programe.

13. Wordless plicture books stimulate language development.
The children interpret and discuss the illustrations. They talk

about the story the plctures tell.

14, Highlight international books and authors with a “Pass-
port to Reading." Use construction paper to make booklets resen-
bling passports. The child's name, address and picture should be
placed on the inside cover. As books are read, the subsequent
pages of the passport are used to record their titles, authors,

aind country in which the stories take place. A picture of the

czuntry's flag 1is included.

15. A song I use in Readlng Workshops follows. It fits
in to the tune of "Tea for Two."
You read to me and I'll read to you,
You'll enjoy it, I will too,
You read to me and I will read to you,
Reading can be family fun,
And 1t's good for everyone,

You read to me and I will read to you.

Bobbye S, (ldstein
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WORDS INTO BOOKS - BOOKS INTO HANDS
REACHING OUT TO THE YOUNG READER

Sarah Shaps: Octopus Books

I shall be looking at two particular aspects of publishing for children as
crucial factors, from an publisher's point of view, 1n attempting to
reach out to the young reader. The first aspect is what I will refer to
as the 'aesthetic’ principle: cover and inside design, format and
content. The second aspect concerns the exploitation of the available
avenues for retailing, and their relative effectiveness.

It is crucial to bear in mind that by far the majority of children's books
are bought by parents and relatives, whether on impulse, as an
intended gift or, particularly with young children, at a child's request.
Moreover, that parents remain a strong influence on purchase over
time, even as a child gets older. Children's books must therefore appeal
to the adult as well as to the child.

Other factors to consider are adult attitudes to reading, the status of
(children's) books within society at large and practical considerations
such as retail price and availability of stock. All of these combine to
form positive or negative influences on getting books w0 young readers.

In the UK, the milieu into which a children's publisher sells his/her
books is a bizarre mixture of market depression and innovative vitality .
Certainly, on first glance, it seems apparent that book production and
bookselling is an established market in which business is declining due
to rapidly-rising prices and the availability of new and more attractive
media.

Recent research has shown that over the past two years in Britain
there has been a slight falling off of book-related activitics among
adults, and that during the course of 1988:

- less than half the people interviewed bought books or borrowed books
from public libraries at all regularly (more than 10 times).

- one person in five (20%) admitted to not having read a single book
during the year.

( MORI, for The Sunday Times Books section 26 February 1989,
conducted a representative quota survey of 1,053 adults ages 18+,
interviewed in 53 sampling points throughout Britain in December 1988.)

This depression in reading habits shown by the survey might also be
compounded by other faetors such as the difficulty of maintaining
annual additions to book stock in public and school libraries; the well
ab>)ve average price rises for paperbacks and hardbacks that have made
reading books more e«pensive as a leisure activity, especially as the
prices of competing video products are stable or decline; the
competition from television and nther electronic media as more attractive

O
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sources of entertainment and instruction; in the case of children's
books, the historic low profile of children's bookselling - the
children's book department may often be located in a cramped area or
up or downstairs where it is impractical for a buggy to go; the
children's books may be placed on shelves too high for children to
reach; more often than not there no facilities such as play and nappy
changing areas so that child and parent can browse at leisure.

The innovation and vitality springs from the following positive factors:

~ that the fastest growing sector in the whole books market
over the past ten or so years, is the children's book market,
particularly the paperback sector.

- that there has been a growth and diversity in retail outlets for
children's books. These outlets act as a supplement to the traditional
bookshop and reach the kind of customer who might not normally
buy books. New outlets include such high street chains as Marks and
Spencer, Woolworths, Mothercare, and Sainsbury's as well as toy |
shops, newsagents, and motorway shops. Worthy of special mention |
are school bookshops and children's book clubs both 1n school and at
home which, in more recent years, have done much to reach out
directly to the young reader.

- the growth in specialist children's bookshops, pioneered by
avant-garde booksellers. These booksellers include Young
Waterstones who offer play areas, nappy changing facilities and low
level shelving. There are plans to open twelve more branches in
Britain such has been the success of their shop in Bath. Other
children's bookshops have been opened by companies such as the
Early Learning Centre - a specialist children's toy and book shop.

- the benficial effect of the media, particularly television, in creating
and giving maximum exposure to characters who become household
favourites. This aspect is not to be underestimated, since television
tic-ins and the familiarity of characters are major factors 1n
influencing choice in book and other merchandise selection. It is
worthwhile to note that as a specific sales strategy last Christmas,
Marks and Spencer chose to feature four well-known characters
throughout their children's merchandise.

- the growing market for 'mixed media' products such as combining
books and tapes, electrome devices, merchandise, ete.

What then are the specifie effects of these phenomena on the decisions
that ¢hildren's pubhishers take in producing and selling their books?

Firstly, the cover. Adults and children alike respond to the visual
impact of a book, as presented init:ally by its cover. This phenomenon
is of particular importance when bearing in mind that over 50% of sales
occur through mpulse buying - and that the mmpact of a cover 1s
crucial for attracting attention. This is particularly relevant in places
where children accompanpy their parent shopping, for example in

3
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supermarkets, since here, the child is a main influence in determining
purchase at the point of display.

Cover impact can be achieved through devices such as the promotion of
a famous name or a familiar television or film character as well as
through careful design and visual appeal. The cover can also sell the
book by making sure that it gives an accurate and bold representation
of the content when this constitute's the book's unique selling point.
One such example is a title that Cctopus bought in from Madison Press
Books of Canada: Exploring the Titanic. This clearly capitalised un the
familiarity of the subject to aduits, probably above that of the child.
The highly emotive story of the sinking and recent discovery of the
Titanic, was rewritten especially for children by Dr Robert Ballard who
discovered the wreck. This edition became a bestseller, following the
success of its predecessor which was written and published for adults
the year before.

As a children's book publisher you are always concerned with achieving
high levels of readability in text and design. In the case of the
younger reader, this may mean using bright, cleariy defined areas of
colour, simple 1mages and in the case of text, clear uncluttered type.
The world famous series of Spot books illustrate these techniques as do
the Bruna books.

But books are not an assured success by religiously including the
features listed above, or other fuctors enhancing readability for young
or older children's books. Publishers have to be flexible about what is
appealing to a child and also consider whether a book will be read o a
child or whether they will read it for themselves. Perhaps the most
stunning example of this are A. A. Milne's Winnie-the-Pooh books,
which have become classics of children's literature and published in
every part of the world. In this case, the stories are invariably read
out to very young children, perhaps as little as three yzars old, and
enjoyed by them erormously, although strictly speaking, the text
employs syntax and vocabulary beyond a vhung child's experience.
Another example are the books written by Beatrix Potter, where the
text is known to include words as incomprehensible to a child as
'soporific'.

A very different, but relevant example of unconventionality is the
highly successful series of cartoons called, The Rudiments of Wisdom
which were devised, written and drawn by Tin Hunkin. These cartoons
were a popular elc ment in the children's section of The Sunday
Observer magazine from 1973 to 1987 and featured subjects as diverse
as Antiseptic, Hay Fever, I[nflatable Boats and The Wild West! In
Hunkin's own words, they are 'full of obscure advice, odd facts and
ridiculous information'. In ths case, it was lHunkin's idiosyncratic
approach which was so appealing to children who loved his cartoons
despite his miniscule handwritten notes, shetchy illustrations and the
crammed and confusing layout.

An unusual format can be responsible for attracting attention and may
also have an educational purpose as well as the more obvious novelty
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appeal. Popular formats include pop-up books, which may stimulate
discussion; flap books, where the child i3 encouraged to predict what is
underneath the flap; and the technique of die-cutting which can be
used in all sorts of ways to encourage prediction and comprehension
skills as well as allowing children to play with the book.

A more overt use of innovative design to capitalise on educational
content is the Octopus Group's home learning scheme, the Parent and
Child Programme, first launched in 1987 with a series of highly
attractive, colour workbooks. This scheme is a good example of when a
publishing decision has been made tc capitalise on what was perceived
to be an enormous, but as yet unfulfilled need of parents to give their
children support in early learning.

The Parent and Child Programme is by far the best-selling home
learning scheme in the UK and continues to expand with books and
tapes, parent guides and reading books. The reading books utilise the
shared reading techinique which has been much praised for its ability to
give parents support and confidence in helping their child to read,
creating an enjoyable shared reading experience, and for making
reading fun and unstressful for the child.

Watching television rates as a favourite pastime amongst adults and
children alike and it is often accused of luring children away from more
profitable pursuits such as reading. However, as 1 have already
mentioned, it can also be responsihle for creating great enthusiasm for
reading bocks that feature well-known television personalities. Two
established examples of these are books featuring Thomas the Tank
Engine and Postman Pat who were brought to life through animation.
This is surely a case where the impulse for purchase comes from the
children themselves. The popularity of these characters is also proven
from he plethora of merchandise which has followed.

The emergence of new characters. as well as the persistence of the old
favourites, bears witness to the scope for publishers in this arca. Last
year, Heinemann Young Books published a set of four titles featuring
Fireman Sam and his crew, to tie-up with a new animated television
series. This series achieved average viewing figures of 3.7 million and
the set of four books sold out within the first few weeks of publication.

The power of popular characters 1s also demonstrated by certain
'classics' which can be translated into numerous languages, sold into
diverse cultures and achieve enduring popularity worldwide:
Winnle-the-Pooh 1s an established example and the modern-day Spot
books are another. Conversely, through Methuen, the character of
Tintin has travelled very successfully from France to the UK with new
editions highlighting the historical background to the cartoons.

The second aspect of this discussion, that of retailing, has already
been partially mentioned in my introduction. Additional points relate to
the type of books requested by the high street stores and the growth
of school bookshops and home and school book clubs.
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It is interesting to note that most of the stores demand an enlightened
educational content to their books, especially in when choosing books
for the under eights. This capitalises on the same concern of parents to
provide their children with constructive support in their education,
previously mentioned in relation to the Parent and Child Programme
which sells in numerous other non-traditional outlets. This kind of
impetus is well-known as a strong buying incentive; buying patterns
reveal that parents generally look for pre-school books all year round
as opposed to the times they look for books for older children which
seem to relate to holiday times.

The other crucial role that these outlets play is in bringing books to
the people who would not otherwise enter a bookshop. In this respect,
it is proven that sales of a title featuring a particular character in a
bookshop are not dimir:nished by ¢ cheaper format featuring the same
character, in say Marks and Spencer.

Finally, the most innovative growth area responsible for bringing books
directly to young readers is the development of the school bookshop
and children's bookclubs at home and school. These fill a gap in supply
that is not provided by any of the other outlets that | have already
listed.

In 1962, 2% of general books were sold by bookclubs; now, the figure
is more like 20%. Home bookclubs operate through direct mail and and
through advertising in key magazines and specialist shops. Schoos
bookclubs operate through individual teachers who distribute brochures
and order forms to children who then choose which books they would
like to buy with or without help from their parents.

But it is the development of the school bookshop which shows an
impressive ability to function as a direct encouragement to the young
reader. School bookshops are an imaginative response to what is
obviously 2 huge market for books located in a unique catchment area -
the school itself. They are also a sensitive response to a situation
where schools, lacking in funds, are unable to replemsh their library
stocks as much as they would wish.

Basically, the school receives a license to act as a bookseller. They are
sent a bookcase of books, often pre-selected according to reading level,
which is held for display in the school for a limited period of time.

Both children and their parents are able to buy their favourite books in
a familiar, motivating environment and given advice and encouragement
by experts - the teachers themselves.

The school also benefits by receiving complimentary copies of books
according to how much is sold. Other ways that school bookshops may
operate is by selling a school pre-selected boxes of books which can be
taken from class to class.

In the case of bookeclubs, school bookshops and high street stores,
books will usually sell at a lower price than those sold in bookshops.
Obviously, this benefits the customer ana helps to sell to those who
place a low priority on buying books; high prices might deter them

N
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from buying as well as being outside the means of many children and
lov income families. Originally, the effect of a low retail price was
offset by larger production runs and guaranteed sales. Ironically, the
viclous circle of more titles, numerous suppliers, shorter production
runs and higher unit costs have started to bite into publishers' abilities
to publish for this crucial sector of the market.

In conclusion, and to reassure everyone that there 1s always an
opportunity for innovation around the corner, I will mention an
enormously popular title that did not use any of the techniques I have
previously mentioned in promoting sales. Infact, many of its features
might seem to doom its success from the start: a high retail price, lack
of promotion, no television tie-in, no famous character content. Yet this
title, The Jolly Postman, has :old over 3/4 million copies and has
already been translated into ten languages.

The root of its success must lie in the uniqueness of the idea,
conceived by Janet and Allan Ahlberg when they saw the fascination
with which their two year old daughter put papers endlessly in and out
of envelopes.
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BROUGH GIRLING
SESSION 2, MAXIMISING THE APPEAL.

PAPER GIVEN TO INTERNATIONAL SYMPOSIUM ON CHILDREN'S
BOOKS, JERUSALEM BOOK FAIR, MARCH 1€89.

CHILDRENS BOOKS - TOYS OR MEDICINE?

I'm told that you are an academic audience, so I'll start with a
Quotation.

It comes from that great work of modern philosophy, Fungus The
Bogeyman, by Raymend Briggs:

'Bogies are by nature libidinous ~ they lust after books, and

almost all are libertines in that they disregard the 'aw and

habitually borrow more books than they have tickets for.'

RIC 101

Now it seems to me that this is what all of us in this room are
wanting to create - children who lust after books.

I am head of an organisation in Britain called The Children's
Book Foundation, and we believe that we are on a splendid
mission: to convert all children into readers. We have a dream
that one day soon you'll be able to go into any school playground
and shout 'come here you little reader', and all the children
will instantly recognise this description of themselves, and rush
towards you as if you were some Pied Piper of Paul Hamlyn.

this
Why doesn't happen?
Why don't all children lust after books?
What is wrong with us all?

Most of the things I'm going to say this afternoon are my own
opinion, and are therefore susceptible to wild exaggeration: I'm
not an academic, as a matter of fact I used to be a promotions
consultant, and if a promotions consultant isn't exaggerating
he's not doing his job.

However, here are some fully researched and authenticated facts
about book use 1n Britain - T can't remember where I got them
from:

Two thirds of the population don't go into bookshops.

Two thirds of the population don't use our marvellous public
libraries.

That's four thirds of the population written off before we start.
- I take to statistics like a duck takes to sawdust.

The average British child watches twenty three hours tv a week
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and over half the children in the country watch more than twenty
hours a week -~ some of them a lot more.

As a matter of unsubstanciated fact I believe that the situation

is getting better, and that recreational reading i1n my country is
on the increase, but I do fe=l that we haven't yet learnt how to

maximise the appeAal of book to ordinary kids.

Where do we go wrong?

I believe that the answer lies in the fact we are adults, and
they are children, and our perceptions about boocks and reading
are very different. By bringing our perceptions about books into
their world, we invite failure.

Books to us are special and precious. We believe that they
improve us, and we're right. In our world reading is worthy.

Afterall, it's perfectly normal for an adult to wake sweating in
the night and suddenly shriek, oh my god I'm forty and I've never
read any Proust!

In Britain we have the wonderful Booker Prize for new literary
fiction - which creates huge sales for the winning author, and a
vast population of middleclass dinner party goers who keep having
to say "I haven't actually got round to reading it yet, I'm
afraid."

One year a book called The Bone People won it: I haven't met
anyone yet who managed to finish reading a review of it!

is PG Wodehouse only for pleasure, or is he literature?

do I dare be seen reading yet another Agatha Christie - I'm not
even on holiday!

Horror, culture, guilt, work ethic.

Children are not like this. There are of course many species of

ch1ld. They've been successfully bred 1n captivity for thousands
of years, but one of the few certain things known about them is

that for them reading, if it 1s done, is done solely for

pleasure.

They are not like us. They have no concept of self-development.
An average ten year old wakes up in the morning, checks itself
out for early signs of the onset of puberty, and then gets on
with its day!

While we associate books with education, self-development and our
literary and cultural heritage, they see them as toys.

They treat them as a simple recreational option: they either read
a book, or kick a football, watch the telly, check each other out




for early signs of the onset of puberty, or do nothing.
Reading to a child is play: it's no great shakes!

If we, as adults, want to drop our standards and read something
for pleasure only, we excuse ourselves and call it holiday
reading - a good book for the beach. All children's reading is
holiday reading. Lucky old them! -

Because we think we know better than this, we have made at least
two fundamental errors.

Firstly, because we think and feel that reading is a dignified
8kiil we've been inclined to remove fun from learning how to do
it.

Secondly, we've become over-concerned with quality. We review and
praise only those children's books that are 'stretching'. We tell
children's to read books because it's good for them. I call it
the medicinal view of children's reading. We keep asking them:
"Why don't you read something better?"

Teaching first: the age of the reading scheme 1s still not quite
over. I will read to you for a moment from a commonly used
reading scheme.

'Here is Peter, and here is Jane, and here is Pat the dog
Peter is here, Jane is here and © is herc
Here they are'...

Now, in case like me you are beginning to have a little
difficulty with the plot, the book is amply illustrated, and 1f
You look on the right hand page, look, blow me there they all
are!

Reading schemes like this one do actually teach children how to
read: they learn to de-code the language, but because these books
have no plots and no characters, no hunour no wit no emotion,
they don't want to read. They can read but they don't.

They don't associate books with pleasure. Reading has no appeal.

Giving children boring books 1s an under- publicised form of
child abuse. It's a crime against the joy of literacy.

"Get to book 384, level thirty and you can read Jane Austen!"
some hope! \

I believe that it's absolutely essential for teachers to use real
books in the classroom. I mean paperbacks that are published for
the book trade. Books that are so good that they have to fight
for existence and success on retail bookshelves: books with super
covers, good stories with plots that make you want to turn the
page over. ~ The books that children buy for themselves in school
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bookshops and clubs (did you know that in Britain these sales to
children in schools are now running at over 25 million dollars a
year) In Britain we regard school bookshops as a key to the
future of literacy.

And what about reading ages! Who invented them ~ no other subject
in the curriculum has them - we don't have science ages, or
gymnastics ages or walking, talking or eating ages. I mean think
about it. I'm 42 with a reading age of about 27. If you really
want to know I have a swimming age of about five, and a disco
dancing age of 78.

No, reading is learnt by reading, just as walking and talking are
learnt by walking and talking.

Then there's this question of good child-en's books versus
rubbish. This to me is the major area in which we let ourselves
down.

Because we regard books as medicine, or at least as wholesome
meals, we're always prescribing them! We say read this - it's a
good book.

Do you recognise what I call the Treasure Island Syndrome?
That's when an adult says, "Here Jason, you should read Treasure
Island - it's an absolute classic. I read it when I was your
age."

Actually, he read it when he was about 14, and jason is about 8.
Jason tries Treasure Island, and soon goes off to lick his wounds
in front of the television, never to risk the humiliation of such
failure again.

Please don't allow your egghead to say at this stage "actually I
enjoyed Treasure Island at eight". I'm not talking about you,
I'm talking about ordinary kids.

If we stop the prescribing for a moment and actually talk to
children about what they like to read, we discover an amazing
and rewarding fact. They can enjoy rubbish and good books at the
same time!

Wow! How easy! Enid Blyton, and the Hardy Boys alongside Rosemary
Sutcliffe and the Nania series!

Children are perfectly at ease with double standards!

They can finish thirteen Nancy Drew stories and feel neither a
crushing sense of guilt nor suffer psychological damage, and then
they'1l go and read Rcbert Cormier....

They're fantastic!

You see, to a child a book is simply a toy, a pretending game
toy.

NI
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The age of innocence ceases the moment a bool. 1s picked up for
any other reason than the simply expectation of sheer pleasure.

And yet we continue to say 'read this, its good for you' - we
reduce reading to the level of eating up greens.

I believe that because adults know that books are special and
potent, untold damage 1s done. It means that risk-taking is
carefully avoided when books are given or recommended to
children.

The world of children's books moves too slowly.

In Britain, where we pu. lich 5,000 new children's books every
year and have about 55,000 titles in print, a parent may walk
into a bookstore wanting a book for let us say a 7 year old. The
choice is bewildering - and if they buy the wrong one may they
not do damage to the poor little reader's psychological
development?

So they bolt forr safety. They buy an illustrated bible stories,
or Enid Blyton or Heid: because they know what 1t 1s, or they buy
a toy instead.

A toy is only for enjoyment. Books are to Go with school; you
need expertise to select them.

A major new project for the Children's Book Foundation in London
is to set up a first class Children's Book Information Service
for teachers and parents. We'll take enquiries on the phone or by
post, on any topic. We're going to promote the service
nationally. We'li be standing by to take a thousand calls = week.

Sadly at present children are protected from books by the
ignorance and fear of bewildered adults.

I wish parents: and teachers, didn't worry so: a good children's
book is any book that a child is reading.

Afterall children actually seem to be able to recover from the
terminal brain damage and eternal damnation that 1s surely
concomitant with reading a 'Sweet Dreams' romance.

Never believe that reading a rubbishy book is not worth while: 1t
is worth while because it may lead to reading something else.

Don't let put children off simply because they don't come up to
our standards. I know several perfectly normal children who can't
get on with Wind In The Willows. It doesn't matter!

Let's consider for a moment the joys of the book. Its a
marvellous fact that each of us in this room today has a brain
with a mind of its own.

¢ oea
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The book talks to that brain, that individual mind, in a way that
little or nothing else can.

The private world of a book is a miracle.

And a book is portable, and lendable - and sometimes even
recoverable, and re-readable, and sharable, skippable, studiable;
and they don't need batteries.

Reading books is not to be sniffed at.

I believe, don't correct me if I'm wrong, that of course reading
is good for children. Of course I want them to read some
stretching books. But for heavens sake lets keep it a secret that
good books are good for them. otherwise the little readers will
give up before they discover it for themselves.

These are good times: children are getting bored with TV,
disillusioned with home computers, fed up with gimmicky toys.
Children's books have never bean better. Brilliant writers,
marvellous illustrators. In the publishing industry children's
books are doing very well.

I believe we could be poised on the edge of something tremendous.

Good bcoks can be wise and wonderful and sad and funny, and they
tell us about our world and take us to other nnes. Reading books,
like laughing and crying and talking, separate us from other
animals; they make us special among the other species on this
spinning globe.

And I believe that actually children do lust after books, it's
just that adults sometimes get in the way.

Thank you.



Considerations for the Israeli Buyer of

English Language Chilclren's Books

Nancy Ayalon

In Israel we are still analyzing the impact teievision
has had on education and on children's reading habits. Israeli
television is now twenty years old and during these two decades
the Broadcasting Avrthority has improved and expanded its stock
of good imported programs for children ané has producec some
very high guality shows locally. fTelevision 1s becoming an
increasingly attractive way for young pe-ple to spend their
leisure time, time which in the past, may have been devoted
to reading. Rooksellers and publishers are i1n constant
competition with television for the attention of young people.
On the other hand, the mecium has ccntributed to the book
business by exposing children to a vast universe of knowledge
and information and trus enabling the publishing world to
step in with a myriad of products designed to satisfy the
very curiosity created by television. The television appearance
of Pinocchio, the Smurfs, Sesame Street or a Dickens classic
will always result in an accompanying "boom" 1n the sales of

the printed version.

[ERJ!:‘ 107

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

What concerns me, 1n my capacity as buyer of English

language children's books anc as 1 booksceller, i1+~ how ta

hui1ld » mirketable <election of books for chilaren an lor el
which will enhance Inglish lanqguace ski1lls apd, hopefully,
will encourage further ~eic¢ing for pleasure.  To achieve

this qoal, 1t 1s nece sary (1) to know vhat 1% avalleble in
the children's took rarket; (2) to stay informed c¢f what 1s
broaccast on telivision; and (7)) to take i1nto consideration
those unicue aspects of our national character which i1nfluence
Israelis' reaéing habtite, the subject matter of the books they
choose to read, the kinde of hooks they deern appropriate for
children and most i1nportant for me, the fact that in Israel,

a knowlecge of fnoli<h 1s of paramount importance for all

In general, «nposurce to inclish i1n Israel possibly cxceeds
that 1in any other non-tnolich sgpeakKipg country. Israela
chilcdren btecone aware of the mportance of tnglish at a very
early aqe. TfPoth the need ance the desire to manage che fnglish
language grow 1n geoncetrical proecression as the child gets
older. The difficulty of learning onglish 1< compeunded by
the 1ntroduction a4 new alphabet heacina in the "wrony"

direction! A chile's faverite, inported telev: r1on shows are

3

shown with the oriqgr: 1 ifnreli-h conndtrack and at the novies,

Diwney character - speak only nglish computers, now found

1 mest ~chools anc an rmany hone s, also demand o certuain deqgree
of prroficiency 1n fnqlish. Later, the lyric- of pepular rock

s0ngs maake “urther o cemanes on the voung teenaejer who 1a, by

[N

108




[E

now, in his fifth or sixth year of Fnglish studles at school
and 1s all too aware of the matriculation examination in the

not too distant f ture.

We also cater to a large Fnglish speaking public --
children of new 1mmigrants and diplomats and children who
have studied for a period of time 1n Erglish speaking countrics
abroad. These children are highly motivated to read i1n order
to maintain this valuable asset. The 1ncentive of all of
these children to learn fnglish is strong and if channelled
correctly, the cdesired results will follow. Once a young
reader discovers a -enre appealing to hls tastes and level
of comprehension he w111 be encouracded to explore nore and more

challenginc liter - ture.

There is a vast amount of quality literature for children
on the market today and 1t 1s in the 1nterest of the publishers
to provide booksellers with the maximum 1nformation pertaining
to its new publications. Unfortunately, this 1nformation 1s
sometimes 1nadeguate. It would be very helpful 1f the
publishers, 1ncluding Hebrew publishers, were to i1nclude tho
subject classificatior and recommended rcading age on all book
jackets, as well as in the catalogs. In this way, a well-balanced
selection can be stocked on the shelves, ansvering the demand:s

and curiosity of younqg reaeders.

The greatest influence over a ¢child's motivation to read

remalns 1n the hands of the educators. In kinderrarten there

‘,
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exists an environment of books and steorytime is regarded as
*“prime time" for both teacher and children. What would be

more natural than to continue this tradition into the primary
grades at school”? Unfortunately, it does not. Once a child
reaches school the curriculum becomes highly focused on a
limited number of subjects and i1nstead of exploiting a child's
natural curiosity, 1t seems to be repressing it, at least in
the area of reading for pieasure. Ip Israel, so much emphasis
is placed on curriculum that we have actually witnessed the
disappearance of books, other than textbooks, from the class-
room. How can reacding be encouraged in the absence of books?
This situation, I fee., 15 quite seiious and the plea of

"no budget” is 1nexcusable. It 1s therefore not surprising
that when the child returns hore he prefers to watch television
to reading a book. The children's book market clearly reflects
this phenomenon by the diminished number of books published

1or school age children as opposed to the quantity published

for preschoolers.

Children are under ¢great pressure to perform well in
school and to bring home the coveted prize -- a high mark.
Sad but true. It 1s also true that children are being educated
1n schocl and there are many children who read for pleasure but
it remains a fact that educators put the largest emphasis on
education as a means to open the doors to future carcer
opportunities and have left personal enrichment behind. The
school system provices an annual visit by a popular author

1n 1ts efforts to encourage reading but that is about all.



Publishers and booksellers offer special prices on children's
books biannually but without the support of the educational
system, reading tends to remain a useful tool to the child
and not something which is capable of opening up new worlcds

of knowledge and enjoyment to him.

It is our collective responsibility as parents, educators,
authors, publishers and booksellers to join forces and-make
books simply irresistible and to ensure their availability

in the home as well as in the classroom.
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PROMOTING VOLUNTARY READING IN CLASSROOMS:

THEORY, RESEARCH, AND PRACTICE

Lesley Mandel Morrow
Rutgers University

New Brunswick, New Jersey, USA

"We must reignite our romance with the written word."

(Spielbuerg, 1987)

The cultivation and practice of literacy are essential
in a thoroughly democratic society. For that reason alone, both
parents and teachers should place high priority on the promotion
of children's voluntary reading as a habit of personal choice,
promotion that begins even when a child is very young. Voluntary
reading enables children to associate reading with pleasure
from their earliest years. First looking at books to enjoy them,
then eventually reading them encourages children to read more
books in greater variety and more frequently, and that habit
in turn leads to improved reading ability. The best school reading
program, one characterized by instruction that is totally devel-
opmental, integrates the systematic promotion of voluntary or

recreational reading. Voluntary and recreational reading reflect

and incorporate the opportunity and decision of children themselves
to spend time reading or participating in reading-related activi-
ties. Those activities include listening to stories and looking

at books as well as voluntary reading of newspapers, magazines,

pamphlets, and brochtres, listening to taped stories, and reading

[l
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directions and other i1nformational literature.

That 1lliteracy 1s a problem is well-documern‘ed, even as
the benefits of literacy are taken [or granted. But even more

damaging to democratic societir - than 1lliteracy, especially

in an audio-visual age, 1s aliteracy, the phenomenon that individuals

who can read choose not to read. In a 1984 report to the United

States Congress, Books 1n our Future, historian Daniel Boorstin,

then Librarian of Congress, warned that aliteracy constitutes

a threat at least equal to that of 1lliteracy 1n a democratic

tradition built on books and reading. He wrote that the prevalence

voluntary reading (or its absence) determines "the extent of

self-improvement and enlightenment, the ability to share wisdom

and the delights of our civilization, and our capacity for 1intel-

ligent self-government" (p. 1v).
The overriding goal of schooling 1s to teach people to
read; :t 1s hard to conceive of a more basic and traditional

goal. It 1s all the more remarkable, therefore, that educators

pay little attention, especially 1in the early vears of schcoling,

to the promotion of voluntary reading and to the development

of youngsters who will elect to read widely and often on their
own. Consider the tremendous 1mpact ©of common literacy on the
history of societies and cilvilization. Literacy 1s generally
censidered tantamount to c¢ilvilizat.on and knowledge, even 1n
our age of electronic audio and video communlcation. Who denies
or even doubts that a democratic, meoril, prodective socClety
depends on citizens who can and Jd¢ read?

There 1s 1n education a qrowing corpus ot professicnal

ERIC
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literature about the promotion and development of voluntary

reading. The literature offers statements of the significance
of voluntary reading and sketches a raticnale for 1ts greater
role in the instructional program. It 1includes descriptions
of programs and practices that successfully promote voluntary
reading. Briefly, the review of research that follows addresses
five areas:

(1) What 1s the extent of voluntary reading 1n educational
pregrams?

(2) what are the benefits of volupt;ry reading?

(3) What are the distinctive characteristics of youngsters
who read voluntarily and of their homes?

(4) On what theoretical framework voluntary reading programs
be develcoped 1in schools?

(5) What instructional strategies promote voluntary rcading

in school?

The Extent of voluntary Reading

Bloem (1964) found that reading habits develop early 1in
life, probably no later than sixth grade. To develop lifelong,
voluntary reading 1n their students, schoolis must unliberately
anc¢ thoughtfully attract children to reading Jduring their early
years.

it 1s untortunately true that substantial numbers of children
and adults choose to read neither for pleasure nor for information.
Morrow and Weinstein (1982), tor example, learned that given

free-choice time 1n the <lassroom, few primary grade youngsters
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opted to look at books. The fifth grade students whom Greaney
(1980) observed spent only 5.4% of their leisure time reading;
22% did not read at all. Similar studies by Walberg and Shiow-Ling
(1984), Greaney and Hegarty (1987), and Anderson, Fielding and
Wilson (1988) concluded that few children choose to read during
spare time. In a study of 8,000 English children, Whitehead,
Capey, Maddren. and Wellings (1977) found that children read
even less as they gre- older. At age 10, only 9% of the children
they studied did not read voluntarily; at age 14, that figure
rose to 40%. A survey of 233,000 sixth graders by the California
Department of Educatior (1980} in the United States found that
70% almost never read for pleasure. According to a Gallup survey
in 1972, only 10% of the US population accounted for 80% of
the books read; half the adults surveyed claimed never to have
completed ¢ book (Spiegel, 1981). The Book Industry Study Group
(1984), sponsored by a trade group in the United States, learned
that in the eight years between 1976 and 1984, the nmmber of
identified "readers" among young people utnder 21 dropped from
75% to 63%.

While the BISG hypothesized that new electronic devices
had been introduced during those years and thus attracted youth
away from reading, other studies tend not to support the hypothe-
sis. Formal comparisons of television viewing and leisure reading,
for instance, have shown that there are apparently both heavy
and light readers among those who watch a substantial amount
of television and heavy and light readers among those who do

not. The studies also indicate that television apparently does
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not interfere with the reading of books (Childers and Ross,

1973; La Blonde, 1967; Neuman, 1980; Quissenberry and Klasek,
1976). witty (1967) followed a group of children from 1949 to

1965 and found that while the amount of television they viewed
during the years increased, the number of books they read remained
constant.

Other research results suggest that low frequency of voluntary
reading stems from the heavy skills orientation of most contemporary
instructional programs, that such orientation simply provides
too little opportunity for students to read for enjoyment (Lamme,
1976; spiegel, 198l). The possibility is supported somewhat
conversely by reports from schools in which reading for enjoyment
is a regular instructional component. Those reports suggest
that systematic prbmotion of pleasurable literary activities
indeed fostlers students' enthusiasm and other positive attitudes
toward reading (Irving, 1980; Manley and Simon, 1980; Rosler,

1979; Yatvin, 1977).

Overall, however, the use of literature use and systematic
encouragement of voluntary reading in early childhood and elementary
classrooms remain quite limited in practice. At least in the
United States, schools almost universally tend to define initial
reading instruction as an array of psychological and linguistic
skills and sub-skills; teachers schedule and use few literary
activities (Hall, 1971; Morrow, 1982). There is little immersion
of students personally in stories during those crucial early
years of schooling, and even less opportunity for youngsters

to select their own reading materials. Schools, after all, tend
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to measure their success with reading programs according to

scores on standardized tests rather than by gauging the personal
reading habits of their students (Irving, 1980; Spiegel, 1981).
They emphasize generalizable skills rather than the application
of such skills to personal use and benefit, and thus children
learn to read but not to develop the habit of reading. Except

as occasional motivation, reward, or supplement, recreational
reading plays little or no role in school instruction. Schools
teaching literacy skills, but leave little room for children

to practice them (Holdaway, 1979). Given those circumstances,

it is not surprising that startling numbers of children choose

not to read.

Voluntary Reading's Benefits

There are apparently strong relationships between the amount
of leisure reading students accomplish and their success in
reading. Greater time spent in leisure reading correlates positively
with reading achievement (Connor, 1954; Greaney, 1980). Anderson,
Fielding and Wilson (1988) found a correlation between the number
of minutes children read outside of school and their reading
achievement. Children who score at the 90th percentile on a
reading test, they found, spant five times as many minutes per
day reading books as children at the 50th percentile and more
than two hundred times as many minutes per day reading books
as children at the 10th percentile.

Voluntary readers also exhibit positive attitudes towards

reading (Greaney, 1980; Long and Henderson, 1973; Maxwell, 1977;

o~ -
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Whitehead, Capey and Maddren, 1975). The personal motivatiscn
involved in reading voluntarily evidently leads to greater interest
and skill development (Irving, 1980). Morrow (1983) studied
kindergarteners ané learned that those most interested in books
were also those whom teachers rated high in social and emotional
maturity, work habits, and general schnol achievement. The same
students tended to perform well on standardized reading readiness
tests.

Beyond all such observations, we teach reading so youngsters
can grow up to participate fully in a civilized society. Such
participation requires that they read by choice, not by coer-
cion. The well-educated person chooses to read in order to benefit
socially, 1individually, and educationally. Our societVv benefits
likewise benefits 1n turn. It is most appropriate, then, even
vital, for all of us, educators, parents, and citizens at large,
to promote voluntary reading activities among children from
their very earliest years. Educators especially must understand
how to develop voluntary reading at least as thoroughly and
rigorously as we explore the process of training children to

decipher the printed page (Morrow, '986a).

Voluntary Readers and Their Homes
Much of what we know about the development of voluntary
reading youngsters has been learned in studies of the family
environment of private aomes.
In both Himmelweit and Swift's (1976) study of elementary

grade children and Morrow's (1983) study of kindergarteners,
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Other research indicates further characteristics common
to children who tend to become voluntary readers. Compared with
children who tend not to read voluntarily, their parents read
to them daily, provided more books throughout their homes, including
playrooms, kitchens, and children's bedrooms, and took them
to libraries often. They enforced television rules covering
viewing time and program selection (Whitehead, Capey, and Maddren,
1975). Briggs and Elkind (1973), clark (1976), Durkin (1966),
Taylor (1983), and Teale (1984) studied youngsters who read
early or evidenced early interest in reading and discovered
similar home literacy characteristics. Generally, parents provided
children with easy access to large numbers of books, read to
children regularly, responded to children's questions about
print, and served as role models by reading a gre.t deal them-
selves.

Voluntary readers among children tend to include many high-
achieving girls (Greaney, 1980; Long and Henderson, 1973; Whitehead,
Capey, and Maddren, 1975). Boys or girls, however, they spend
much of their playtime writing and drawing as well as looking
at books. Non-readers among children, by contrast, prefer playing
outdoors or with toys and trucks. Readers have been found to
watch less television {(Durkin, 1966; Hansen, 1969; Lomax 1976;
Morrow, 1983). They also tend to score well on reading tests.

Skilled readers are apparently not necessarily voluntary
readers, however. Morrow (1983) ident.fied a group of children
who exhibited low interest in books, but who scored higher on

a reading readiness test than the average high-interest students.

Ao,
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children who showed heavy voluntary interest in books tended

to come from small families whose parents held college or graduate
dogrees. Greaney und Hegarty (1985) found more generally that

the more formal education parents have, the more they seem to
support reading in their homes. Hansen (1969) found, however,

that a child’'s voluntary reading behavior was i1nfluenced more
significantly by a rich literary environment than by either

family size or the educational level of parents. While Neuman
(1986) found that socioeconomic status is a factor in voluntary
reading, 1t is certainly not the most important one. Generally,
voluntary readers have been given a certain amount of independence
and responsibility at home. They have participated in a variety

of leisure activities. More signficant than any other single
factor, their parents have encouraged reading through pos .tive
behavior.

Many studies have shown also that parents whose children
became early voluntary readers had themselves served as reading
models (Clay, 1976; Moon and Wells, 1979; Morrow, 1933; Sakamoto
and Kiyosi, 1973). They read often i1n leisure time, novels,
magazines, and newspapers as well as work-related materials.
Interentingly, *the children of parents who tended to ignore
books in faver only of newspapers and work-related materials
tended not to develop the habit of voluntary readiig. In other
words, while newspapers and work-related materials were read
by parents of both readers and non-readers, the children of
those parents who i1ncl'uded novels and magazines in their own

leisure reading tended to become voluntary readers.
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Conversely, the mean percentile scores of some of the children
in the high-interest group were similar to the average for the
low-interest group. Apparently, even a child w~ith ¢ monstrated
academic ability will become 2 voluntary reader only if the
home or school offers a supportive literary environment. At
the same time, a child whose environment supports literary activity
and interest can develop a strong interest in books in spite
of lower academic ability.

Finally, Anderson, Fielding and Wilson (1988) found that
children from classrooms that promoted voluntary reading read

more at home than children from other classrooms.

Theory for Promoting Voluntary Reading

Reading instruction made up only of skills probably discourages
the nurture of a literate society whose members read fluently,
frequently, and voluntarily. Judging from research findings,
success in reading is almost certainly influenced by the attitudes
children develop towards reading, by their association of reading
with pleasure, by the opportunities given them to practice skills
by reading materials they have selected, and by exposing them
to rich literacy environments. To develop voluntary reading
as a key component of literacy, voluntary rec 1ng must be i .tegrated
into the reqular instructional program. Equal to the time allotted
for direct instruction in skills would be time for the following
components:

(1) regularly scheduled adult-directed activities aimed

solely at enjoying works of literature;

P
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(2) creatior. of classroom library centers for housing books
and related literature materials to be used and read in school
and taken home; and

(3) time set aside on a regular basis for re~reational
reading in school.

An ideal instructional framework follows Holdaway's (1979)
theory of developmental literacy ard Teale's {1982) description
of natural literacy development. It features environments and

interactions between aduit and child that are socially, emo-

tionally and intellectually conducive to literacy growth (Holdaway,
1979). Teale arques that "the typical literacy curriculum with
its progression from part to whole and its hierarchy of skills"
is not an accurate reflection of how children learn to read. Rather,
children learn literacy through involvement in reading and writing
activities that are mediated by literate others. The interaction
is of key significance, illowing children to ‘evelop and practice
not only the societal functions and conventions of literature,
but also to associate reading and writing with Personal satisfaction.
thus motivating further Participation and practice. Teale's
emphasis on social aspects of literacy development follows Vygotsky's
(1981) more general theory that "all higher mental functions
(are) internalized social relationships.”

Holdaways's (1979) theory of literacy development implies
classroom instruction similar to that foreseen by Teale, a program
of self-regulated, individualized activities and frequent peer

interaction in an environment rich with materials. Both Holdaway

and Teale borrow heavily from home environments that support
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literacy development in early childhood, including easy access
to a variety and abundance of literary materials, frequent story
reading by adults to children, positive response to children's
questions and comments, and role modelling by parents as readers
(Teale, 1978).
Such programs help children learn through four processes:
(1) oObservation of literacy behaviors--being read to,
for example, or seeing adults read and write;

(2) Collaboration between child and another individual

who provides encouragement, motivation, and help;

(3) Practice, during which the learner tries out alone
what has been learned

(4) Performance, when the child shares what has been learned
and seeks approval from supportive, interested adults (Calkins,
1983; Clark, 1976; Holdaway, 1986; Snow, 1983).

Such programs have already been experimentally developed

in early childhood classroom settings.

Classroom Strategies
No one argues seriously that developing lifelong, voluntary
reading habits is unimportant. Yet, 1f children associate reading
only with repetition of skills, drills, and tests, can we expect
them ever to want to reach for a book on their own? "If we teach
children to read, but do not instill the desire to read, what
will we have accomplished?" Niles asks in the foreword to Reading

for Pleasure: Guideiines (Spiegel, 1981, p. v). Determining

whether a chi1ld will become a literate or aliterate individual

2
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is to a very real extent the teacher's responsibility in early
childhood and elementary classrooms. Research, all of it making
use of strong literary components, has indicated how that respon-
sibility might be incorporated more systematically into school

programs.

Literature in Voluntary Reading Programs

Much of the earlier professional literature carried anecdotes
telling how to promote interest in books and other literature
rather generally. It carried reports from schools that had sup-
plemented regqular reading instruction with “Spring Reading Cam-
paigns," "Reading Awareness Weeks," and "Reading Cz:lebraticus"
(Irving, 1980; Manley and Simon, 1980; i*zaning and Manning,

1984; Rosler, 1979; Yatvin, 1977). Invariably these reports
suggest that such motivational events build students' enthusiasm
and foster positive attitudes.

Three studies analyzed the results in classrooms that were
packed wi. large numbers of trade books. Teachers were simply
asked to encourage free reading. All three studies reported
more reading, better reading achievement scores, gains in vocabulary
and comprehension, and better attitudes toward reading (Elley
and Mangubhai, 1983; Fielding, Wilson and Anderson, in press;
Ingham, 198l1). Morrow and Weinstein (1982, 1986) founa that
youngsters used dramatically more literature on their own after
teachers incorporated enjoyable literature activities into the
daily routine, established classroom library centers, and scheduled

reqular periods for recreational reading. Improvement among

¢
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low-achieving students in the study kept pace with that of high-
achievers. A similar study of inner-city 6- to ll-year-old minority
students in after-school and summer day care centers revealed
a significant increase in students' use of books (Morrow, 1987b).
Empirical rescarch reported by Morrow (1982; 1987b) and
by Morrow and Weinstein (1982; 1986) focused on specific instruc-
tional activities that were found to promote Greater voluntary
use of literature by children ranging in preschool through sixth
grade. One practice of utmost importance is simply to read to
children daily. Storytelling, often with such props as feltboards,
roll movies, puppets, filmstrips and tapes, creates interest
in books, especially when teachers make the actual storybooks
and props available to the children after the initial telling.
Discussions that go beyond mere factual recall into interpretive
and critical issues within stories heighten interest. Authors
and illustrators can be discussed and compsred. The sharing
of books brought from home and of materials written by the children
themselves are extremely pcopular and valuable. Setting aside
classroom time specifically for literary activities and relating
certain pieces of literature with content area subjects both
correlate with children's increased use of literature.
While such techniques have been outlined so far primarily
because of their value in the promotion of voluntary reading,
the use of literature in the classrom is beneficial in other
ways, too. Both Clay (1979) and Smith (1978), for instance,
note .hat reading to young children helps them to distinguish

between written languag= and oral, 1identify print with sound,
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and recognize the fact that print carries meaning. Being read
to frequently in early childhood correlates with development
of certain literacy skills. Parents of early readers, of better
readers, and of children who could read before they entered
school all rep~rt having read to their youngsters often during
the early years (Clark, 1984; Durkin, 1966; Holdaway, 1979;
Teale, 1978; walker and Kuerbitz, 1979). Other correlations
indicate that similar early experiences help children develop
syntactic complexity, vocabulary, comprehension, and decocding
ability (Burroughs, 1972; Cohen, 1968; Chomsky, 1972; Feitelson,
Kita and Goldstein, 1986; Fodor, 1966).

Other research has gone even beyond specific activities
like reading aloud and storytelling to identify specific beneficial
behaviors that occur during such events. Apparently, the specific
nature and quantity of verbal interaction between adult and
child can influence literacy development (Flood, 1977; Heath,
1982; Ninio, 1980; Teale, 1981; Teale and Sulzby, 1987). For
example, the style in which teachers read affects children's
comprehension (Dunning and Mason, 1984; Green and Harker, 1982).
Social interaction between reader and listener seems to help
youngsters in the active construction of meaning from text (Bloom,
1985; Ninio and Bruner, 1978). Read-aloud events encourage children
to emulate adult reading by reenacting the event. It has even
been suggested that the nature of the adult/child interaction
affects the amount of information the child picks up as well

as its skills and attitudes towards reading /Teale and Sulzby,

1987).
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Still other experimental research has helped define specific
techniques that enhance a child's literacy skills, techniques
such as role playing, cetelling, or reconstructing a story with
pictures after having read it (Brown, 1975; Morrow, 1985a; Pellegrini
and Galda, 1982). Eliciting children‘s responses to literature
enables them to integrate information, to see relationships
among story parts, to understand and interpret text according
to experiences, background, and beliefs, and 1in general to construct
meaning about the text, largely through the interaction of adult

and child (Altwerger, Diehl-Faxon and Dockstader-Anderson, 1985).

Classroom Environment

Even though 1t is often overlooked 1n instructional planning,
classroom environment plays a vital role in promoting voluntary
reading and eacouraginy students to use good literature (Bumsted,
1981; Phyfe-Perkins, 1979; Sutfin, 1980; and Weinstein, 1977).
"Setting deprivation" often results if instructional program
and environment are not coordinated, a situation in which physical
environment fails to support the activities and needs of students
(spivak, 1973). Physical setting actively and pervasively influences
the attitudes and the choices of activity children demonstrate
during a school day. Appropriate furnishings and their placement,
the kinds and quantities of materials selected, how they are
stor~d and displayed, the aesthetic qualities of discreet areas
of the classroom all contribute.

Most specifically, a classroom library center offers a

setting 1deal for the promotion of voluntary reading (Morrow,

;L)“.
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1982 and 1983; Prescott, Jones and Kritchevsy, 1967). In studies
cf library corners found toc be least popular with children during
free time (Morrow, 1982; Rosenthal, 1973; Shure, 1963), each
corner in question tended to consist simply of a bookshelf with
books shelved in a disorderly fashion. Usually, the corner was
difficult to locate, unattractive, physically inaccessaible,

and stocked with uninteresting materials. Conversely, Coody
{1973) and Huck (1976) have maintained that the effort required
to create an inviting classroom library corner is rewarded by
increases in children's interest and achievement in reading.
Indeed, Stauffer (1970) held that a library should be the central
focus of every classrom because it is a principal source of
knowledge. Beckman (1972) noted that although a central school
library is essential, classroom libraries offer more immediate
access to reading materials. One study indicated that children
whose classrooms contain collections of literature read 50%

more books than children whose classroom contained no such collection
(Bissett, 1969). Powell (1966) also found that easy access to
library materials increased the amount of recreational reading
pupils digd.

Specific design characteristics of classroom library centers
have been shown to correlate with their increased use during
free-choice periods (Anderson, Fielding and Wilson, 1985; Ingham,
1981; Morrow, 1382, 1983, 1987b; Morrow and Weinstein, 1982;
1986). Those library centers that proved most beneficial in
children's voluntary reading:

* wer~ accessible and attractive;

O \.j'
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* were sectioned off from the rest of the room for privacy;

* held about five children at a time;

* offered comfortable seating, some of them including a
rocking chair, pillows, and a rug;

* were stocked with five to eight boocks per child on various
reading levels;

* offered a wide variety of literature, including picture
books, novels, magazines, informational books, newspapers, poetry,
fairy tales, fables, realistic literature and biographies;

* were organized by easily identified categories;

* circulated new books regularly;

* were administered by a simple prccedure for checking
books in and out;

* held open-faced bookshelves that highlighted particular
books;

* were augmented with attractive posters and bulletin boards;

* provided story props such as feltboards, cutout characters,
and puppets;

* contained taped stories with headsets.

Of course, physical features alone will not successfully
promote voluntary reading without the efforts of a teacher who

introduces the materials and features books as daily routine.

Conclusion
School reading instruction will meet its ultimate goal

of producing literate citizenry only when it pays as much attention

to developing the habit of reading as it does to teaching a

P
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child to read. Research indicates that such development is not
only ideal, but practical pedagogy as well. Voluntary reading
allows children to practice the skills they are taught in traditional
reading instruction. It imbues the success ard enjoyment that
encourages them to choose to read.
Continued research into the promotion of voluntary reading
is imperative if voluntary reading is to take its place as an
integral part of reading programs. Anecdotal and correlational
dara, already available, must be followed up with longitudinal,
experimental research with children from different socioeconomic
levels, from both urban and suburbarn environments, and with
diiferent cultural backgrounds to identify the benefits and
most efficient techniques of literacy development. The research
should include the effects. of parental involvement, which has
already been identified as a powerful conduit to a child's early
literacy. The research should be broadened to incoryor-te the
decision-making processes that effect classroom instruction.
Shavelson and Borko (1979), for instance, have already
found that in addition to a teacher's personal attitudes, insti-
tutional constraints, external pressure, and instructional materials
also shape beliefs and influence or determine classroom practice.
Money, space, and time are often seen as institutional constraints
that hinder the promotion of voluntary reading. Pressures to
improve standardized test scores, to restrict classroom time
to skill development, to rely on eas1ly measured skills, whether
or not they encourage the reading habit, tend to claim professional

loyalties to an undue extent. By contrast, voluntary reading
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begs for qualitative evaluation as much as quantit tive. Stimulating
and nurturing the intellect, acculturating the individual, conveying
information, and the many other benefits of voluntary reading
are developed in the long-range rather than at the immediate
moment.

We must also recognize the administrative attractiveness
of basal reading programs, with their emphasis on word recognition
and skill development, and a converse void in promoting recreational
reading. While some claim that teachers who rely solely on basal
reading materials are technicians who have relinquished their
role as decision-makers to the textbook (Hoover, 1983), recreational
reading and basal instruction can work together.

It is time for schools to look beyond achievement test
performance and to implement reading programs that include as
a major purpose the development of voluntary reading. Otherwise,
we are quite likely to continue to sell ourselves and our children
short on their ability to participate to their fullest in a
democratic, civilized society, with all the benefits a literate
society affords. Every classroom can and should become a literacy-
rich environment in which children read not because they have

to but because they want to.

*Adapted from a longer manuscript prepared for Handbook of Research

on Teaching the English Language Arts eds. (J.Jensen, D. Lapp, J. Flood
J. Squire. New York: Macmillan (In Press)
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FOSTERING AN INTERNATIONAL LITERARY HERITAGE
WITH CHILDREN'S LITERATURE IN TRANSLATION
Dr. Patrici:yJ. Cianciolo

As long as there have been cultural exchanges between people of different
languages, there have been translations and translators For thousands of
years and in our own time, too, translation {s viewed as more than a craft; it
is a creative art form in itself. If translating wera a mechanical process
where one could do a literal or a word-for-word translation, we would long ago
have had computer translations. We have learned that a word-for-word
translation is really misleading, inaccurate, and unintelligible, for rarely do
two words, each in a different language have exactly the same meaning.
Translating consists of recreating in the target language the closest patural
equivalent of the original, first in terms of meaning and second, in terms of
style. As much as is linguistically possible, the "feel" or "effect" of the
text should be the same in the original and in the translation.1

A literary translation {s only truly successful if it gives the
impression of having been written originally in the language of the reader
The voice of the translator must give cohesion to the translation. It is a
unique voice that captures the gense and the faeling of the original book
smoothly without being obvious to the reader thal il ls & transiatien. If ome
reads in translation, reads like a translation, one has got hold of "the wrong

side of the Turkey tapestry."

Dr. Clanciolo is Professor of Literature for Children and Adolescents,
Michigan State University, East Lansing, Michigan (USA)
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Trensletion of novels and picture books is a widespread practice in the
contemporary publishing of literature for children and adolescents. Often when
picture books are published in translation, all of the illustrations are
printed from the same negatives or plates and the trarslated text is inserted.
The publishing of all kinds of books, but full color picture books especlally,
has become very expensive. This kind of international co-publishing helps to
cut the production costs of the books, thereby making it possible to publish
throughout the world high quality picture books that otherwise would not be
published let alone published at accessible prices. Consequently it is more
likely that the ideal of an international literarv heritage will become a
reality, for more children and youth world wide will have experienced
essentially the same fine literary selections.

For dramatic and convincing proof of internationalism in literature for
children and adolescents, one needs only to visit the libraries and bookstores
when traveling in foreignm countries. For example, ap American traveling in
Vienna will find The Shrinkipg of Iree Hoxnm written originally in English by
Florence Perry Helde and {llustrated by Edward Gu.rey translated into Dutch.
Johanna Reiss, Newberry Award Winning autobiogrsphical novel The Upstairs Room,
wes written originally in English and has been translated into Dutch and is a
very popular book in Holland. 1In Japan, will see the Japanese language edition
of The Mastsy Puppetteer by Katherine Paterson and the smashingly beautiful
mood picture book Dawn written and illustrated by Uri Shulevitz.

Any number of literary selections from non-English speaking countries

have been trenslated from their source langueges into English and published in
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the United States and in other English speaxing countries. Consider King
Bounce the 1st written and illustrated by Helme Heine. A farfetched happening,
but a very important statement about the importance of fun as an outlet for
one‘s tensions 18 offered young children (ages 4-6 years) in this gem of
international publishing. Originally published in Austria under the title
Konig Hupf Dexi this picture book, now available in translation to English
speaking children, is illustrated with collage illustration that are very much
on keeping with the theme of wholesome, uninhibited vitality. High adventure,
narrow sscapes, droll humor, and intense emotional energy typify the novel
entitled Ronia, The Raobber's Daughter by Ascrid Lingren, published originally
in Stockholm, Sweden in 1981, translated into English by Patricia Crampton, and
published in the United States in 1983. (Eighth graders who read this novel in
translation said when they shared their responses to it that they were
fascinated with the atmosphere of the Scandinavian landscape and folklore that
prevails throughout this fast paced novel and they favored without hes;cacion
the friendship that developed beiween Ronia the beautiful, adored daughter of
Matt, a hot tempered robber chieftain and Birk, the son of borka Matt's
archenemy and chieftain of & rival band of robbers.)

Jccasionally one reads in the professional journals about aspects of
children’s and adolescsnt Yi.erature that literature in translation is not
"popular” with children. One should not be too surprised with such a claim,
for most frequently it 1s the award winuing booke and classics of a foreign
country that tend to be chosen for translation. These award winning books and
classics tend to be "quality" literature and seldom is "quality" or

"excellence” popular, although excellent books are certainly popular
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sometimes. Since it is the responsibility of teachers, librarians, and parents
to help children to learn how to enjoy and select quality litcirature on their
own, popularity should not be the major criterion for making literature
accessible to children. Even if this literature will be read and enjoyed by
some children (and usually it is the enthusiastic, accomplished, and
experienced readers that will read these books on their own), It should be
published und thus made accessible to them. Furthermors, one will find rhar,
in most ingtances, even the less experienced and less accomplished readers will
be most enthusiastic in their responses to much of this quality literature in
translation when it is read aloud to them.

's to literature ati Recently I conducted
an exploratory study of children’s responses to literature published originally

in other countries in languages other than English, subsequently translated

into English, and published in the United States. The major purposes of this

study were:
1. to determine whether or not children’s choices of literary
selections in translations differ from the critics’ choices;
2. to determine if children encounter special problems when reading
books in translation;
3. to determine the reception given by children to books of

international origir, especially to those in translation.
Thirty-nine literary selections were selected for use in this study and

¢ that were published in

constitutaed of all of the original fictlon
translation in the United States in two consecutive years: twenty-three (23)

titles included in List ¢l were published in the United S%ates in 1982 and

RIC 148

Aruitoxt provided by Eic:




sixteen (16) titles included in List #2 were published in the United States in
1983. The subject population who participated in this study consisted of
twenty-five (25) students enrolled in an eighth-grade English Language Arts
class in a middle school in central Michigan. I me: with the students to
expiain the purposes and procedures of the study and showed them all of the
books that were included in the two lists. I also showed them as many of the
books in the original (source) language that I was able to get. The students
were asked to examine all of the books in each of the two lists and were asked
to resd as many of these books &s they wanted to over a twelve week block of
time,

The students were asked to evaluate each of the books they read in terms

of specific criteria:3

1. the textual qualities of the book, that is the content and type of
book being consgidered;

2. the book's manner of presentation and the potential appeal to
children (each of the students designated the age range he/she
thought would be interested in reading each of the books included
ir theae lists;

3. Aspects of overall design of the book: illustrations, end papers,
book jacket, etc.

The students were asked to f111 out one "Book Evaluation Form" for each

book they selected to read, whether they read it all or in part. VWhen rating

the book they were asked to check one of five reactions:

[P,
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1. I think this is an excellent book. I enjoyed it very much.

2, I like this book

3. This book is "0.k."

4, I dislike this book.

5. I disliked this book very much.

They were told to state specifically as possible why they rated each book as
they did. Also, they werc asked to indicate on the evaluastion form 1f the book
was read aloud or read independently, for during the .ourse of the twelve weeks
of this study they could ask the teacher or fellow classmate to read aloud any
of the books included in the two liats.a

I observed the students at least twice each week for twelve weeks as they
met in small groups and/or as a whole class to discuss and share with each
other their reaponses to the books they had read to date (each class period
lasted 50 minutes).

During the last week of the study I met with them for three consecutive
days to gulde thelr discussions and final balloting sessions, for by the end of
the third day, which was the last day of the twelve week block of time they
were to declide by way of discussion and finally by anc-vmous paper ballots one
book from the list which they considered to be the most outstanding books in
translation.

The titles that the majority of the children designated as "the most
outstanding book in translation" from each of the two lists were identizal to
those chosen by the members of the Batchilder Award Committees who made their

award selections from these same titles.
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The reception given by the students to these books of international
origin and in translation was enthuslastic and revealed thoughtful evaluation
of each selection. Most of the books focused on the Universal needs, desires,
and general concerns of people; only a few of them focused on the salient
shared experiences of individual ethnic, national, or cultural groups. Both
attitudes are necessary to offer accurate and comprehensive knmowledge of
{ ‘eign people and to promote understanding of the respect for cultural
pluralism among people anywhare

The students were fascinated with the phenomenon of internationalism in
children’s literature; in fact, they were quite surprised with their discovery
that historical incidents the cultural qualities associated with an ethnic
group or nation are sometimes reflected in their literature. Their comments
about the themes and styles or content of the stories and 1llustrations
revaaled that they were mors than a little surprised to find that children and
adults fror other countries were in many respects quite like themselves. A
major finding of this study (revealed {in their discussions) was that they
became more aware of the fact that they are a part of a world community and
that they liked the contribution that their global "neighbors" were making to
the fleld of children’s literature.

Some Problems and Rigks. At times the students competed with one another
é ' rompared the number of books each read, noting who read more picture books
than nevels or more novels than plicture books. I tried to minimize their focus
on quantity and readability level of the books read and thus sq.~lch as much as
possible the attitude of competition by aski g each student to recor” his/her

own responses to the literary selections that he/she selected to read or the
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teacL"r or age mate read aloud. Each student had & folder, and I had access to
its contents. 1 reminded the students as often &s necessary that the purpose
of thia study was not to quantify their readi-g, that the purposes were to find
out what they liked and/or disliked about books in translation and to designate
two books from all those they chose to read from each list as the most
outstanding.

Eight percent, or two of the twenty-five subjects, elected to read mostly
the picture bosk:z znd only a few novels. This was done by pupils who were not
"enthusiastic readers."™ According to the teacker, none of the children were
"remedial readers," but some of them were "reluctant readers" and tended to
read only those things required of them. These same students listened most
attentively when the teacher read the novels aloud and when their peers read
passages from the novels during their discussions of the novels. So the fact
that they did nut read many novels on their own by no way meant that they were
uni, -ecrested in them.

I might mention that before initlating this study I thought that some of
tle children at this age range and grade level (age 13-14 in grade eight) would
consider picture books "too babyish" and would want to read only novels.
Thersfore, I pointed out during my first meeting with them that: 1) picture
books are no longer just for the preschooler, but are for readers of all
ages--children and adults, ard 2) their task eventually (like tne adult
literary critics who name the Batchelder Award Book each vear) was to name ths
most outstanding .ook for childven up to and including age fourteen. I
reminded the children that for this project they were too old to read any of

the picture books included in this study

[
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1 read all the books included in the study; consequently, I was awarse of

the novels that could be identified as "high interest, easy reading." (i.e.

lapky Longlegs and Marrine Off Mother) and those that were especially
sophisticated in style or content (i{.e. War Without Friends and Max's Gang.)
Because the ¢hildren were encouraged to actually handle the books, read the
blurbs on the book jackets and page through them before selecting them to read,
they tended to icentify, on their own, titles that were more in keeping with
thair individual interests and achievement levels. Also, children tended to
share this sort of information during their discussions of the books. All this
helped the children to select the books that were compatible with their
enthusiasm, experience and interests in reading. I told the teacher about the
two titles that I thought were esperially sophisticated in content and style.
She read these aloud to the entire class. She also read aloud other books the
children asked her to read aloud. (Ben's Lucky Hat). Thus, even the most
reluctant readers had a chance to respond to these stories. A few of the more
enthusiastic, accomplished, and experienced readers had read them before they
were read aloud to the class or reread them on their own after they were read
aloud.

DBotential Bepefits and Implications Some of the literary selsctions
ugsed in the study were award books in their source languages in foreign
countries where they were originally published or were favorably reviewed by
literary critics and professfonal translators before they were txanslared. So,
depending upon the quslity of translation, the children who participated in
this study had an opportunity to read a healthy quantity of top-quality

literature, as opposed to mass market books and mechanically produced series.




Although most of thess books in translation focused on the universal
needs, desires, end concerns of people from foreign countries and only a few of
then focused on thelr salient shared experiences, as s body of literature the
thirty-nine literary selections did offer sccurate and insightful glimpses of
people living in the countries in which the stories were originally published.
Thus, che subjects of the study were afforded an opportunity to read literature
that at least had some potential to promote understanding of and respect for
cultural pluralisxy among peopls anywhere, especlally i1f the students read them
in a thoughtful and evaluutive manner.

Because the students were asked to share their responses to the books
they read, they realized that 1) everyone does not respond the same way to the
same literary gelections, and 2) diversity in response to what one reads is
quite acceptable. It was a very hard lesson for the students who participated
in this study to internalize the realities of personal and subjective response

to literature. They often yerbalized it during their discussions, but by the

last three days of the project they actually practiced it, reminding those who
appeared unaccepting of 8 dissenter’s statement that "each one has a right to
his/her own opinion" and they truly did listen to what each person had to say
in defense or against a book.

The phenomenon of internationalism in children’s litarature especially
literature {n translation, was new to the subjects of this study and they were
genuinely surprised with the knowledge of guch a happening. Consequently they
did move a bit closer to becoming more cosmopolitan {n their perspective of the

place in the world. There is no doubt that their reading of this literature in
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the context and the manner they did for this study added a stream of fresh and

free thought to their stock notions and habits.

The students who participated in this study expanded their reading
Interests and became much more competent in their abllity to evaluate the
literature in terms of specific criteria. One would hope that they would
centinue to read other literary selections in this same critical way.

This study determined that the students who participated in this study
responded favorably and enthusiastically to literature in translation It
would seem safe to conclude that librarians, teachers, and parents can feel
more confident in making literature in translation to children than they seem
to have been in the past.

One is not being overly optimistic to believe that as more and more of
the internationally created literature i; exchanged among nations (in their
source languages as well as in translation) children will come closer to
acquiring an {aternational literary heritage. Among the literature in
translation children conceivably read:

1. abou’ subjects not yet tackled or tackled differently or

inadequately in another country;

2 sbout specific subjects unique to a foreign culture (unfortunately

books about these subjects are seldom gelected for translation);

3. literary selections of "unmissable” quality (unmistakably wonderful

literature) created by authors and illustrators living in a country
different from one's own;

4 quality series books (which sati{sfy a basle developmental need of

children regardless of their cultural identisv).
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Conclunions. Children do not seem to care where the books they read come

from. Usually they do not read them because they come from their own country
or a foreign country as adults tend to do. Instead they will choose to read a
book because it is an adventure story, a fantasy or an animal story, whether
the source language of the story was their own language or a {oreign language.
Nonetheless children will reap some potential benefits when they do read books
in translation, especially Lf they are aware that these books were published
originally in a foreign country in a language different from their own. It is
the responsibility, the charge of the librarians, teachers, and parents to
bring the books in translation to the attention of the students and to mMotivate

them to read them thoughtfully.
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Footnotes

George Steiner. Language and S{lence: Esgays on laneuage, Litegature
and the Inbuman. (New York: Atheneum, 1967) pp. 267-268.

ToY books, mass market books, reference and how-to books in translation
were not selected for use in this study.
These criteria are essentially the same as though established by the
American Library Assoclation’s Assoclation of Library Services for
children for the Mildred Batchelder Award to the publisher for a
children’s book considered by members of the award committee to be the
most outstanding of those originally published in a forelgn language and
subgsequently published in English in the United States. The only
criteria the children were not asked to consider were those which focused
on:
a, the relationship of the relationship of the translation to the
original work:

1. The translation should be true to the substance (e.g., plot,
characterization, setting) and flavor of the original work and
should retain the viewpoint of the author.

2. Reflection of the style of the author and of the original
language are assets unless in the tranglation these
reflections result in awkwardness in style or in lack of
clarity for children.

3.  The book should not b= unduly "Americanized." The book’s
reader should e able to sense thai the book came from another

country.

e
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b. in the case of picture books and illustrated books, the retention
of *he original 1llustrator’'s work in the U.S. edition. This
researcher assumed the responsibility for making certain that each
of the books used in this study satisfied these criteria, since
these kinds of judgments can only be done by a professional book
selector familiar with facets of translation and international
co-publication.

4. The teacher of these students often read aloud literary
selections of her choice as well as the students’ cholce, so
this researcher initiated her study. The one restriction was
that the literature read aloud while this study was going on
would be selected only from those titles included in this
scudy.

They designated Hiroshima No Pika, written and illustrated by

wn

Toshi Maruki and translated from the Japanase (i".cluded in
List #1) and Ronia, the Robber's Dayghter, written by Astrid
Lindgren and translated from the Swedish by Patric{a Crampton
(included in List #2).

Assessment of the extent to which the children realized the purposes of
the study were determined from data obtalned from a content analysis of the
comments that the children made during their book discussions that this
researcher observed and noted, and from the Book Evaluations Forums that each

students complated for each cf the books they read in its entirety or started.
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Children's Literature in Translatian
by
Dr. Patricia Cianciclo

List #!

Andersen, Hans Christicn. The Swineherd. Translated from the original Denish by Anthea
Bell. lllustrated by Lisbeth Zweger, William Morrow, 1982, Original title Der
Schweinhirt pubtished in German by Ver.ug Neugebauer Press, Salzburg, 1982,

Qolliger, Max. The Lonely Prince. Translated from the Germon by Matheven Children's
Books aof {ondon. TMustrated by Jurg Obrist., Margaret K. McElderry
Books/Atheneum, 1982, Originaily published in Germon under the title Heinrich by
Artemis, Zurich. Switzerland, 1981, -

Donrelly, Eifie. Offbeat Friends. Translated from the German by Anthea Bell. Crown,
1982. Originally published in German under the title Der rote Stimpf by Cecilie
Dressler Veriag, Homburg Germany, 1979.

Dubelaar, Thea. Maria. Transiated from the Dutch by Anthea Bell. William Morrow, 1983;
Originally published in Dutch under the title Sjonetie in Dutch by Uitgevery
Ploegsma, 198"

Hartman, Evert, War Without Friends. Tronsiated from the Dutch by Patricia Crampton.
Crown, 1982, Originally published in Dutch under the title Ooriog Zonder Vrienden
by Lemniscaat b.v., Rotterdam, Holland, 979,

Haugen, Tormod. The Ni%hf Birds. Translated from the Norwegian by Sheila Lo Farge. A

Merloyd/Lawrence Bock/Deiacorte, 1982, Originally published in Norwegian under
the title Nuttfagiene by Glydenal Norsk Forlay A/S in Norway \n 975,

He!lberg, Hans-Erick. Ben's Lucky Hat. Transiated from the Swedish by Patricio
Crompton. Crown's 1982, Originally published in Swedish under the t.tle Bjorn med
Trollhotten by Albert Bonners Forlag in Stockho!m, Sweden, 1965,

Kcsuye, Masatuira.  The Beginning of the World. Transiated from the Jopanese into
German by Peter Block and fhen into English. lllustrated by Masahiro Kasuya.
Originally publisied in Jepan by Shiko Sha Co., Ltd., Tokyo, Japan in {979.

Lindgren, Barbro. Sam's Car, Sam's Cookie, and Sam's Teddy Sear. Translated from the
Swedish. WilTlom Marrow, 1982. Originaily published in Swedish under the titles
Max Bii, Mox Kaka and Max Nalle by Raben and Sjogren in Stockholm, Sweden in
|

Otto S, Svend, A Christmas Book. Trarslated from the Danisn by Joan Tote. Illustrated
by Svend Otto 5. Larause and Co., 1982, Origirally published i Danish under the
ti*le S.kken voldsom Traengsel og alarm by Gyidendaisxe. Bognande!, Copenhagen,
Denmark in 978, )

Otro S., Svend. The Giant ~'sh and Othe. Stories. Translated from the Danish by Joan
Tate. lilustrated Svend Ot1%0 5. Larouse and Co., 1982, Criginaliy pubiished in Donish
under the title Bornene | Nordat'anten by Gldenaiske Boghandel, Capenhagen,
Denmark, 1981,




E

McKellar, Shona. The Beginning of the Rainbaw. Trensiated from the Jopanese inta
German by Peter Blocxk fram the German ond then {nto Engtish. [lfustrated by Shana
McKellar. Abingdon, (982, Criginally published in Jaopan by Shike Sha Co. Ltd.,
Takya, Japan, 1976,

Maruki, Tashi. Hiroshimg No Pika. Translated from the Japanese by Kami Shaten Ca,,
Ltd. Nlustrated by Toshi moruki. Lathrap, Lee ard Shepard, 1982. Originally
published in Japanese under the title Hiroshima WaPika oy Komine Shaten Co., Ltd.
Japan, 1981,

Miyashi, Sekiya. Janch and The Big Fish. Transiated from the Jupanese. lustrated by
Sekiya Miyashi. Abingdan, 1987, riginally published by Shike Sha Co., Ltd., Takya
Japan, 1977,

Nikly, Micheile. The Emperar's Plum Tree. Translated fram the French by Elizabeth
Shub. Greenwillaw, 1982, Originally published in Srench under the title Le Prunier
by Albin Michele Jeunesse in 1982.

Nastlinger, Christine. Marrying Off Mather, Translated fram the Germon by Anthea Bell.
Harcaurt, Brace“ond Javanavich, [983. Originally published in German under the
title Ein Monn fur Mama by Verlag Friedrich Oetinger, Hamburg, Germany, in 1972,

Scarry, ~uck. Life an o Barge: A Sketchbaok. Transiated fram the French by Muck
Scarry, lilustrated by Huck Scarry. Prentice Hali, 1982, Originally pubiished in
French under the title Unvoyage in Peniche by Miche! Du Plaix of Flummarion et

Cie.

Vincent, Gabrielle. Erava, Ernestine and Celestine; Ernestine and Celestine; Ernestine
and Celestine's Picnic; and Smile, Ernest and Celest ne. Iliusirafed by Cabrielle
Vincent. Greenwiilaw, [982." Criginally published In French under the titles Ernest
et Celestine, Musiciens des Rues; Ernest et Celestine Ont Perdu Simean; Ernest et
Celestine Vant Picgie-niquer; Ernest et Celesfine Chez le phatographe. Pubiished in
Frencn by J. Duculot, Gemblaux, Belgium, 1982,
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Children's Literature in Transiation
Dr. Patricio Ciancio'o

List #2

Beer, Frank. Max's Gang. Translated from the German by Ivonka Roberts. Littie Brown,
1983. Originally publisned in German under the title Die Magermilch-Bonde by
Albrect Knaus Verlag, Hemburg. Germany in 1979.

Donnelly, Elfie. Tina Into Two Won't Go. Transiatea from the German by Anthen Bell.
Four Winds Press, 1983, Originally published in Germon 'nder the titie Tino durch
Zevei nicht by Cecilie Dressier Verlag, Hamburg, Germany, 1982,

Gay, Micngel. The Christmas Wolf. Translated by Michcel Gey. lllustrated by Michael
Gay. Greenwillow, 1983. Originally published in French under the title Leloper by
L'Ecole des Loisirs, Paris, France, 1980. T

Haubensak-Tellenbach, Magrit. The Story of Noch's Ark. Translated from the German.
illustrated by Erna Emhardt. Originally ~ublished in Germon under the title Arche
Noah by Druckerie 'Uh! in Rodalfyelle, Germany, 1977.

Heine, Helme. The Most Wonderful Eqq in the Wor!d. Translated from Germon.
llustrated by Ha.ﬁe Heine. / *heneum, 1983.” Crigirally publisned in German under
the titie Das Schonste Ei der Welt by Gertrand Middeihouve Verlag, Koin, Germany,
1983.

Koide, Tan. May We Sleep Here Tonight? Iliustrated by Yasuko Koide. Margaret K.
McEiderry Books/Afheneum, 1983, brigfnclly published in Japonese by Fukuinkan
Shoten, Tokyo, Jopan, I98i.

Korschunow, Irna. A Night in Distant Motion. Tronslcled from the German by Leigh
Hafrey. David R, Godine, {983. Originally publisned \n German under the title Er
Heiss Jan by Benziger Verlag in Zurich, Switzeriond in 1979,

Likhanov, Albert. Shadows Across the Sun. Translated from the Russicn by Richard
Lourie. Harper and Row, 1983, Originally published in Yunost magazine in Moscow
in 1977 and in hard cover under the title Solnechnoe Zatmenie by Moldeya Gvardia,
Moscow, 1979.

LLindgren, Astrid, Ronia, The Robber's Daughter. Translated from the Swedish by Pcrricfo
Cromptan, Viking, 1983, Originally published in Swedish under the title Ronija
Rovaidotter by Roben and Sjoren Bokforiay, 1981,

Lindgren, Berbro. Sam's Ball, Sam's Bath, and Sam's Lamp. Transioted from the Swedish.
Hlustroted by Barbo Lindgren.  Williom Morraw, 1983. Origingily publisned in
Swedish under the titles Max Bol!, Max Baijo, Max Lompag by Robeén and Sjogren in
Stockhoim, Sweden in 1983, -

Over
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Lindgren, Barbo. The Wild Baby Goes to Sea. Translated from the Swedish oy Jack
Prelytsky., lllustrated by Eva Eriksson. Creenwillqw. 1982. Originally pubtisned in
Sweden under the title Den Vilda Bebiresan by Raben £. S;dgren, 1982.

Lorentzen, Karin. L'onk{ Longlegs. Translated from the Norwegian by Joan Tate.
llustrated by Jan Ormerod. Athenium, (983, Originaily published under the title.

Stine Stankelben.

Morgenstein, Susie. It's Not Fair, in French Tarrar Straus and Giroux, 1983 C'est pas
iuste, ou les d'shoires d'une petite fille entreprenante, Paris France, {582,

Tanoka, Hideyuki. The Hg Deg. lilustrated by Hideyuki. Atheneum, 1983. (Wordless
book} Originally published by lFt.:l-u.:inkcn Shoten, Publishers, Tokye, Japan, 1981,




APPENDIX I

BOOK EVALUATION FORM

Title of Book

How do you rate this book?
I think it is an excellent book. I enjoyed it very much.
I liked the book.

The book was o.k.

I disliked the book.

1 disliked the book very much

1 likad the book because

T

I did not like the book because

My name is

Check one

___ The bock was read aloud
— By the teachar
. _ By a classmate

v

I read the book independently.

b
O
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BEYOND BOOKS: MAKING CONNECTIONS
Nancy E. Seminoff, U.S.A.

"Reach out and touch someone," 1s an advertising slogan that
comeg to mind as I think about encouraging recreational reading.
What educator, when asked to name a favorite book, hesitates for
long to cite at least ~ne book that has touched his or her
thinking in some way. In Bridge to Teribethia I came to Know
Katherine Paterson the author, and something of Katherine
Paterson the person, through her writing. She 1s a sensitive,
Compassionate person and her characters allow us to appreciate
the impact that persons can have on others' lives. Literature,
like good friends, can help us to be more compassionate, global,
tolerant and understanding of oursel s and others. We have an
opportunity to share with others, especially children, the
1nsights and joys that good literature can provide-- to make
connections between readers' lives and others' experiences.

Even 1n an era of high-technology, print 1s very much alive.
According to a recent U.S. Gallup Survey to investigate
Americans' reading habits (Wood, 1989), the incidence of book
reading increased substantially (+16 percentage points) to 37%
since the same survey 1n 1962. Magazine reading grew also (~10
percentage points) to 52%. The 1ncidence of television watching
has increased substantially {(+-14 percentage points) since the
previous survey, with nine 1n ten Americans indicating they
currently engage in TV watching as an entertaiument activity.
In the U.S., women, the college educated, Midwesterners,
Westerners and heavy book buyers seem to be the greatest
readers. (The survey did not include persons under 18 years
old.)

The incidence of book and magazine reading by adults in the U.S.
is not surprising, even 1n light of heavy television watching.
Among other things, books and magazines provide information and
recreation, stimulate imagination, provoke controversy and allow
for repeated readings. They are easily portable and don't
require batteries or electricity to operate. Magazines contaln
literary selections which are short and readily completed by the
reader, often present original works by known authors and
illustrators and contain an array of genres 1n a single 1ssue,
either on a central theme or on several toplcs. BooKs and
magazines appeal to children as well as adults for these
reasons.

There are numerous sources availlable to gulde the interested
educator and parent to select good literature. 1In addition to
the usual library references, the following sources may prove
helpful: The Bookfinder (Dreyer, 1985), the International
Reading Assgociation (IRA)/children's Book Council (CBC) project
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“Children's Choices," IRA's "Teachers' Choices," Children's
Magazine Guide, Children's Magazines 1n the K-8 Classroom
(Seminoff, in press). Pillar (Pillar, 1987) notes several
useful resources also. It is important that we, as educa*ors
and parents, utilize the resources availlable to i1dentify and
select outstanding literature.

Previous presentations have addressed the airray of literary
genres available and their numerous benefits. What can we do to
connect children and literature? We must: a) create print-rich
environments, b) understand the accomplished reader, c) engage
children in meaningful activities involving literature, and d)
promote individual and institutional partnerships to foster
recreational reading.

CREATING INVITING PRINT-RICH ENVIRONMENTS

Picture a classroom or public library which contains comfortable
furniture, space to sit and read alone, a wealth of books and
magazines which appeal to children with various levels of
reading sophistication and interest, posters and other print
{e.g., functional signs, etc.). A display may reflect some
aspect, perhaps setting or characters, of a specific book. Time
seems endless, somehow... Compare this environment with one in
which few books and magazines are availlable, chairs are few and
cannot be moved easily, the walls are bare and books must be
checked out, ready or not. There is considerable contrast in
the extent to which the envi-onment invites the reading of
selected books, encourages questions, entices browsing and
1investigation.

We send important messages about the 1mportance of recreational
reading by the way 1n which we arrange the physical space in a
classroom or library, the way in which we display what 1s
available, the magnitude of the collection, and the time and
support for self-selection and assistance. Morrow (Strickland
and Morrow, 1989) reports studies which indicate that
well-designed classroom library corners had a positive impact on
the number of children who chose to participate 1in

literacy related activities and that physical features of the
classroom library dre important if children are to use them
voluntarily.

Seleted books and magazines, especilally recent ones, should be
displayed so that the covers can be seen, "bookstore fashion."
kducators report that students' 1ni1ti1al selections are often
because of the cover. Library media specialists suggest plac.. g
the most recent 1ssues of mdgazines near the book check-out
counter, a technique that encourdges browsing while waiting for
a book to be checked out, Access to back 1ssues of magaz.nes 1in
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an open shelf arrangement within the reach of children also
encourages browsing. Special displays, arranged according to
unit of stud', an author, a genre or a topic, invite new
choices. Children should be afforded frequent oppdrtunities to
select and exchange books and magazines. Adequate time to
browse through the book and magazine collections before making
choices «nd sufficient space in whicn to do so fosters a
positive attitude toward literature.

Functional signage that is readable and appropriate can assist
children to use locational skills. However, the "help sources"
in the classroom or school library should be so transparent to
the child, i.e., the information so easily understond, that the
child does not have to solicit help from an adult. Posters
inviting children to read featured books contribute to an
inviting atmosphere.

The collection of books and magazines should be dynamic and
sufficient to invite browsing and use. A portion of the book
collection on display should be replaced periodically, i.e.,
every 3-4 weeks, to stimulate interest. In addition to regular
purchases, books and magazines can be obtained through book
clubs and donations from parent groups and publishers. As an
example, The Puffin Club and Junior Puffin Club produce Puffin
Post and The Egg for their readers. Each magazine contains news
of Puffin books for purchase, letters and features on authors
and student competitions. This British Club might be a
consideration as might the popular Scholastic Book Club and
Weekly Reader Book Club 1n the U.S. for ready access about books
to purchase. Magazines, particularly sample back issues, often
can be acquired from publishers 1f their intended use 1s noted
and 1f requested on school stationary. Inviting parents and
patrons to donate a book or magazine subscription to a school
library for a child's birthday or as a holiday present in lieu
of a class treat can increase a collection. The donor's name
can be affixved to the cover of the book or i1ssue. Books and
magazines can be contributed by families and educators who have
outgrown them.

We Know, for example, that early readers *end to comc from homes
where parents provide enmvironments 1n which print materials are
readily avarlable and used, and where parents accompanied
children to libraries and bookstores (Durkin, 1966; Morrow,
1983; Teale, 1984). This supportive home c¢nvironment should be
availlable for children at all age levels and levels of reading
sophistication.  When children recetve books and magazines as

subscriptions and gifts, and when they visit bookstores to
self select books, a sense of pride in ownership and a4 respect
for lTiterature 1s enhanced. A location for books at home 1s a
key aspect of an environment for recreationdl reading.
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Booksellers could contribute more effectively to creating
inviting environments for recreational reading. Recognizing
that books are expensive and yield a modest profit margin in
their sale, book sellers could none the less create comfortable
browsing areas in which copies, perhaps 1n paperback "for
sampling” would be available, at least for selected titles.
"Clean copiles” for purchase could be housed in a separate
location. In this way children could "connect" with books they
want to own for a lifetime.

Environments which invite sampling at one's leisure, market
books too good to miss, provide for a range of topics and levels
of difficulty, and allow for easy access are central to
encouraging children to connect with books, over and over ana
over.

UNDERSTANDING THE ACCOMPLISHED READER

In today's busy world we read newspapers and magazines to Kkeep
up with the incredible 1nformation explosion or to relax,
sometimes reading carefully, sometimes sKkimming. We read trade
manuals, executive summaries, reports and memos at our jobs.
Books and magazines provide recreational outlets and, as
accomplished readers, we choose to complete an interesting
article or a book, or have the choice to abandon an
uninteresting or difficult one. We don't have that latitude at
times with occupational reading. As adults we read a variety of
materials for a variety of purposes. As accomplished readers we
make choices and read different materials differently. Children
need our assistance 1n recognizing that they have choices and
expectations.

Recently, reading research has focused on the interrelationship
of the reader, the text and the context (Paris, Lipson, Wixson,
1983; MRA, 1984). Understanding these variables allows us to
market print in an appealing and appropriate way for children.
In the past educators viewed reading as a series of discrete
sk1lls which were sequential and hierarchical 1n nature.
However, this emphasis did not necessarily develop students who
were accomplished readers.

Rather than assuming that the author bears the sole
responsibility for conveying meaning, as previous . heory
suggested, educators now recognize that the reader has an
integral part in actively seeking and expecting meaning as he or
she reads.  The characteristics and background {(linguistic,
s0oc14l, cultural, psychological and physical) of the reader will
influence his or her understanding ot that selection. The
reader accumulates meaning on the basis of acquiring initial
informat1on through reading the selection, drawing tentative



conclusions and modifying those conclusions 1in light of new
information.

Meaning is constructed through the integration of knowledge the
reader brings to the selection, ij.e., prior knowledge and
experience, and the information suggested in the selection. The
more familiar the concept, the more readily he or she can grasp
the reaning being conveyed by Lhe author. 1In addition,
experience with the specific genre being read also contributes
to the student’'s ability to understand and predict. Problems in
comprehension arise when the general structure of the genre 1is
not maintained (Armbruster, 1984) or when the reader lacks
sufficient background to understand.

Cognitive psychologists, through the development of schema
theory, have helped us to better understand how we procecs
information (Anderson & Pearson, 1984). By organizing important
elements related to the same concept into a framework, we can
recall, anticipate what will happen next, fill in missing
information, and know when something doesn't make sense. The
more familiar the reader is with various genres, the more
readily he or she can anticipate how to approach reading them.

Reading involves adapting to each reading situation as 1t 1s
encountered. Conseguently, the selection 1tself, the student's
purpose for reading the selection ani the interest 1in the topic
affect his/her comprehension. 1t follows that the topic, genre
structure of the selection and writer's style will all affect
the way in which the reader will read that selection, e.qg.,
reading a short story, a poer and a factual article edach
requires a different approach and these approaches may vary even
within the genre. Purposes, e.g., for fun or for a test, and
interest, e.g., perceived as boring or enlightening, also affect
comprehension. Selection, purpose for reading, and interest
caused the reader to "shift gears" and approach differently each
encounter with a literary selection. It is important that
children recognize the need for this variation and learn to read
in an appropriate manner.

The reader's consciousness awareness and ability to control his
or her cognitive process has been termed metacognition
(Alverman, 1987). This 1nvolves adjusting reading strategies to
comprehend successfully. The reader is in control of his/her
reading when he/she knows about his/her strategies, the
selection being read, the expectations of the task and
understands the selection being read.

Children must be assisted to be flexible, strategic readers who
are able to monitor their own comprehension 1f they are to
understand and enjoy good literature. As educators, we can

. -
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assist them to do so and to use good literature as the vehicle
for learring and practicing to becore accomplished readers.

ENGAGING CHILDREN IN UNDERSTANDING AND APPRECIATING LITERATURE

magazines in the world could go unnoticed and unappreclated
unless encountered in meaningful ways. A multitude of
techniques and ideas abound to encourage children to read and to
maximize each encounter they have with good literature. Many
have already been shar=d at the symposium. Consider these siXx
basic principles when engaging students in understanding and
appreciating literature.

|
All of the wonderfully written and 1llustrated books and

1. Introducing students to a wide variety of genres on various
topics expands their understanding of literature and life.
These introductions can be through reading aloud to the entire
class, providing a display on an author, sharing an article or
book with a child or posing a "fact of the day" on the bulletin
board under "read more about 1t." Whetting students' appetites
by introducing a classtic such as D'Aulaire's Norse Gods and
Giants or Greek Myths or a contemporary Linnea n Monet's Garden
can open new horizons for further exploration and appreclation.
Experiences with biographies, historical fiction, traditional
literature, poetry, etc., allow students to incorporate the
structures of these genres into their schema. By doing so,
language use dnd 1ts 1mportdance-- espectally the point that we
use different language 1in different situations-- 1s emnhasized.

The 1mportance of helping students to expand their background of
experience and to draw from prior knowledge 1in reading cannot be
overstated. As teachers and librarians, we need to bridge the
gap between what students already know and what new information
they wi1ll encounter 1in print reminding them of what they know
and/or providing what 1s missing. The art 1s 1n a4assisting but
net 1ntruding to the extent that the prainted 1nformation need
not be read as a consequence of our assistance. Knowledge and
experience wlith literature and lite can enable the student as
reader to predict, anticipate and have a purpose for reading
more reddily.

2. Reading aloud various types of selectlons to children of all

ages 1s an 1mportdant means of helping them to enrich therr
knowledge of how to write by hearing what others have writtern,
It hdas been oaid that listening to literature anchors works in
children's, edrs that their eyes can eventually read.  Jim
Trelease reminds us that "next to 1gging and talking to
children, reading loud 18 the gredatest gift we can give them,
Beyond the positive role sodeling and physicdal bonding taking
place, we ate stimialating 1magination, enriching vocabulary,
S
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building listening skills, and whetting the appetites for a love
of reading." (Trelease, 1986) Listening to predictable books
encourages children to incorporate the sentence structure into
their schema. However, this "direct marketing" for appreciating
literature should not stop when children learn to read; rather
they need to continue to appreciate and collectively share
throughout their lives in encountering well crafted literary
works.

The selections we share with students should be, at least in
some measure, those we love and appreciate. Our exuberance and
identification with the selection 1s quickly detected by
children as is our familiarity with it (therefore, be certain to
have read the selection previously). Whether we share an
excerpt of a blography, a riddle, factual article, short story
or poem, we model the importance of print and our lives and the
structure of the genre.

3. Providing time for students to read, unencumbered by
questions, worksheets and skills lessons, and to self-select the
material is necessary to develop life-long readers. Daily
opportunities for free, unstructured reading time allow children
to lose themselves in print, perhaps for fun, perhaps to
investigate for information to complete a report or project,
perhaps to search through a book or magazine to connect with
something to eventually read indepth. This is truly necessary
as we strive to help children to mature as readers and writers.

Students need to self-select what they will read ard, 1n doing
50, to make choices. Although a teacher's initial concern may
be that students read onlv one type of genre and/or one
style/format of writing, students eventually tire and move on to
other types. Familiarity breed; a sense of comfort and
security, perhaps even more necessary and understandable tor
tentative readers. Who of us, however, has not read several
books in a series and/or the same book more than once, only to
gain new insights? And, for 1nstance, a carpeted area with a
rocking cnair and muted lighting help make the setting more
inviting.

4. Providing opportunities to discuss selections affords thc
students a means for expanding their 1nsights and using the
language of the selection. Students can be grouped with three
or four others who have read selections on the same scene or by
the same author to note similarities/differences 1n plot,
information presented, etc. or, students could share with the
class and/or teacher or dramatize gome interesting aspect of the
selection he/she read, and through discussions generate
additional selections for future reading. Book reports in the
traditional sense tend t. create a regurg.tation rather than a
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critical or creative response. The professional literature
abounds with alternatives to these traditional labors.

5. Having students write about what theyv've read and read about
what they've written can refine student's communication and
expand their thinking. Wwriting activities should be functional
and meaningful rather than contrived. Writing activities can be
of a creative nature, e.g., what would you have done as the main
character, or of a critical nature, e.g., compare the
similarities and differences in the actions of 1n depth and
Hercules. Students can use the excernts from the selection to
support a point. Related selections on the same topic or with
the same style can be 1ntroduced or self-selected for comparison
and/or further 1usight. For example, selections on modern day
heroes and mythological heroes could be compared for context,
character, motive...

6. Fncouraging student to menitor what they read can help them
to become 1ndependent, .trategic readers. Students need to know
that what they read should make sense and sound like language:;
1f not, they should determine why and make appropriate
adjustments. Students need to crecogrize that purpose, 1ntent,
familiarity with the topic and the genre each effect the way
they approach the reading and contribute to their nunderstanding
of the selection. We must help students to realize that it is
4appropridte to read each selection differently and, not
necessary to complete each selection.

These principles can assist in maximizing students' encounters
with good literature. Wwhile they really draw from our own
osperiences, and perhaps obviate thelr mention, 1t 1s easy to
overlook them or to assume students are sufficiently proficient
at understanding and appreciating good literature.

PROMOTING PARTNEKSHIPS
Both institutional and 1ndividual partnerships can lead to more
frequent encounters with good literature A few 11lustrations

are pregented here as springboards for additional 1deas.

Institutional Partnerships

Professronal dassocidations, such as the International Reading
Assoctation, provide excellent sources for i1dentifying
outstanding literature, "Young Adult Choices” 1denti1fies books

At the middle school and high school level. Fach year aa IRA
committee scereens approximately 240 ti1tles submitted by
publichers and circulate these books to students throughout the

Inited States. Their choices are report o 1n the October issue
of the Journal of Reading. "Children's Choices”, an TRA/CBC
i,
ot
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joint committee project, draws the best from a review of
approximately 500 of the more than 4,000 new titles each year
intended for elementary students. These books are reviewed by
children and the results are reported in the Fall issue of the
Reading Teacher with annotations, as well as in a separate

supplement. "Teacher's Choices" focuses on outstanding books
resulting f.om a survey of teachers each year. Two other IRA
awards, the "Children's Book Awai4" and the "Paul A. Witty Short
Story Award" are also worth noting. These awards reflect a
first or second book by an author aad an original short story
published in a children's periodical, respectively

A partnership between a publisher or distributor and a school
district can yield useful results. For instance, the publisher
might give month-old magazines to a school or supply books to a
school on a monthly basis for students’ purchase with a
considerable discount.

Children's Book Fairs held at universities afford children an
opportunity to inspect an array books and to hear from notable
authors and illustrators as well as to have these books
autographed. Here, children can browse through the newest
titles as well as receive bookmarks and other literature-related
items. The Children's World at this fair is an excellent
example of this type of activity.

Publishers, distributors and professional organizations can be
of great assistance in promoting a love of literature and
literacy by donating paper and pencil to children in third world
countries so that they might create their own selections. This
is an area that has gone almost unnoticed to date and if it is
being done, it has received little publicity.

Individual Partnerships

Individual partnerships might include the following; a) making
certain that every child has a library card, for both the school
and public library; b) placing a student's reviews of books in
with a notation of "why I like this book", " why another person
should read it," etc., 1n a card file 1in the library; c) placing
a student's own books 1n the library, both those they have
written and those from their own collection (a bit of censorship
may be needed here and the wise teacher will act accordingly).
These activities promote ownership and personal involvement in
the library.

Other activities could include book trading, similar to the
baseball card trading of the past, 1n which students bring
copies of books to scheol on a designated day and are afforded
opportunities to swap with each other. Another activity that

ERI
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has met with great success in the U.S. is a "Friday Night Prime
Time" where students come after school and stay into the evening
to have books read to them and to share 1n activities related to
literature, e.g., viewing a film, having time to read their own
books, enjoying the foods mentioned in a particular story...

These partnerships are illustrative of the relationships and
networking that can create connection between good books and
readers. While l.braries have a most 1mportant responsibility
to encourage studeats to engage in enjoying literature, they by
no means have the s»le responsibility. Those associations and
agencies which promcte their use are responsible also for
establishing sound connections.

As teachers, librariins, book sellers and authors, we can reach
out and touch others through literature, having an affect that
can last a lifetime. We can help students to see new horizons
through the connections they make with books at an early age.
Remember the story o) Jesse and Leslie in Bridge to Teribethia
in which Katherine Patterson sliares Jesse's reflection after
having lost his dear friend.

"It was Leslie who had taken him from the cow pasture into
Teribethia and turned him int a king. He had thought that was
it. Wasn't king the best you could be? Now it occurred to him
that perhaps Teribethia was like a castle wherz you came to be
knighted. After you stayed for a while and grew strong you had
to move on. For hadn't Leslie, even in Teribethia, tried to
push back the walls of his mind and make him see beyond to the
shining world--huge and tcrrible and beautiful and very fragile?
(Handle with care--everything--even the predators.}"

"Now it was time for him to move out. She wasn't there, so
he must go for both of them. It was up to him to pay back to
the world in beauty and caring what Leslie lcaned him in vision
and strength." (Patterson, 1977)

We, too, can make a significant difference 1n the lives of
children through the use of liiterature.
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EDUCATION CENTER

Mrs. Ruth Geffen-Dotan, Director, Educational Center, Tal-Har College, Israel
IOOKS ARE FRIENDS

A project for encouraaina 10-12 vyear old children to read, directed
by Ruth Geffen - NDotan at Tel Ha1l Regional College, 1n cooperation
with the Ministry of Education.

THE PRGJECT

"Rooks are Friends” 1s an activity 1n which avproximately 200 4th-6th
grade children participate. The children are drawn from the settle-
ments of Upper Galilee, and from the Golan Heiqghts.

The meetings take placeonce a month, and this 1s our third vear. So
far there have been 21 meetinqgs between children and people creatively
engaged 1n the realm of literature for children and vouth.

THE IDFAS ON WHICH THE PRNJINCT IS FOUNDED

1. Children who love reading need to have the importance o“ th~ subject
recognized. They n~ed to meet other childraen, from other places,
who likewise love readina, and thev need enr:chient and hroadonina
1n the field.

2. Creative children can give the lead 1in their circles - their schools-
i1n anv subject close to their hearts, 1f and when thev qet encouryjye-
ment. There, "encouragement to read” need nnt necessorily be some-
thing out of the ordinary. That 1s, children can be encouraned and
brought closer to books throuagh friends of their own age.

3. Children of varving ages (within a 2 to 3 vear age ranqe) cin have
a "cross-fertilization” erfect on each other, besides stimulating
and spurring each other on to Intensive reading.

4. It 1s 1mportant for those of us engaged 1n educating children to be-
com= acquainted with their tastes, their interests and their thonghts,
so that we may be able to suggest reading matter which 15 enjoyable
and cnriching. ’

THE AIMS OF THE PROJFCT

1. Examination of the ahove Proerilses

2. Enrichment of the vounag reader<, withan the field

3. Encouragem t of the participants - the roaders - to find therr own
ways of en. Huraging othiere to reard

4. Stairnulation of more «hildren to Jo1n the ¢rrote
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COMDITIONS OF ACCEPTANCE

1. Any child expressing the wish to joln

2. Children who read at least one bhook a week

ORGANIZATION

1. The project 1s for any school 1n the area which can muster a group
of participants according to the above criteria.

2. Each group consists of children from grades 4 to 6, headed by an
accompanying adult active 1n the field. (Teachers, librarians,
directors of "learning action groups", etc.)

3. The activity 1s open to any other interested adult accompanying the

group, (1including parents).

WORK METHODS

The children meet once a month, for two hours, with a person crea-
tively engaged 1in children's literature.
A month before the meeting, the children receive details about the

visitor - his/her name, works, etc.
The children prepare for the meeting, both by reading and by pre-
paring questions and subjects to duscuss with the visitor - also,

other topics connected with the theme of the meetinq.

The accompanying adult transmit< the information to the children,
arranges for them to get the books and have a preliminary talk before
the meeting, and helps frame the questions which the participants
want to ask at the meeting.

After the meeting, a report 1S given 1n each school, each 1n 1ts own
way: 1n writing (school newspaper, Library newsletter, etc.) or
orally (class talk, school talk, etc.).

There are contacts and feed-back amongst the participants 1in every-
thing connected to the meetings. This contact 1s made between the
children through letters and telephone calls.

CONTENTS OF MEETINGS TO DATE

Subjects:
1. Illustrations 1in children's books
2. Editing and publication of children's hooks
3. Poetry for children
4. F11m and book - comparison and 1llustration
5. TV children's programs and books - comparison, criticism, 1llustration
6. Theatre and literature - connections, comparison, tllustration
7. Particular themes 1n children's books - "gangs", "our street", family
stories
8. Children's literature particular to Iqrael - places, nature, the
Holocanst and resurgonce, otc.
9. Nahum Guntmann and his work (Meoting with his sond
10. Imiginative literature
,‘ e
.
O
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Writers, editors, 1llustrators:

1. Hila Havkin - illustrator

2. Writers: Yona Tefer, Shlomit Rosinman, B. Benshalom, Yitzhak Noy,
Dvora Omer, Tamar Bergman, Hem1 Gotein, Gerda Cohen, Uri Orlev,
Yisrael Lehrmann

3. Pbets: Edna Kremer, Mira Meir, Leah Na'or

4. Writer and journalist: Dan Biran

5. Publishers and editors from Kibbutz Me'uhad and Sifriat Po'alim
Publishing houses

Cinema and video-films

"Mahanayim" by Franz Molnar

Work of Leah Na'or

Nahum Gutmann as a painter

The Great-winged Eagle (Nature f1lm)
Alice 1n Wonderland ( extracts)

Theatre
"Bimama" Theatre 1n "Ten stories plus one more"

PRELIMINARY CONCLUSIONS

1. The numbder of particivants and range of schools 1s gradually 1in-
creasing (from 50 children to 200).

2. Thue wmined-aje groups oroved sacceasful 14 exectinyg an influence
both 1n the smaller sphere (amongst children of the same class) and
1n the larger (the school).

3. The meetinos are very 1important to the children; they come regularly
and they come prepared. Last Vear's 6th graders decided on their own
initiative to continue coming this year, although we explained to
them that we would not be able to give them special consideration.

4. In each place which always sends the same adult to accompany the
chiyldren, the number of child readers has gone up progressively,
as has their interest in the subject.

5. We have come to the conclusion that, in order to give more depth

to the activity, we must:

- Extend our work to cover adults at the same time (teachers, lib-

rarians, parents)

- Begin working with children of the earliest possible age, stress-

1ng a sultanle library environment and book talks. This should be
done through studvy groups with educutional personnel.

FUTURE OUTLOOK

We want to:
1. Open a very modest center 1in the Cnllege, as a quidance "corner"
2. Extend the teiching program (We have 2 permanent classes).
3. Enlarge the circle of counsellors. (We have a special group that
has been going forr three vears with the writer and educator Miriam RothJd
4. Give guidance for teams of educators and parents 1n the area - to
be given by the undersigned.

Ruth Geffen-Dotan January 1989
Ayelet Hashahar

O
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Ms. Lile Wernschelbaum, IBBY, iaternational Board on Books for Young People

Points for a report

The democratic government was inaugurated in December 1%83.
From the very beginning one of 1ts main concerns was to

ensure full freedom of expression.

Joint efforts of authorities,writers, publishers, teachers
and parents, have resulted in the progressive growth of the
availlable offer in the field of literature for children and

for the young.

The Municipality of the City of Buenos Aires, through its
Educational Research and Planning Department, 1s engaged 1n
comprehensive studies for 1dentification and up to date

putting of methodology and materials.

The National Cultural Secretariat, through its Book's
Direction, enacted a project known as "Leer es Crecer"
(Reading means Growing) Since its beginning, 1n 1987,writers

travelled a’l around the country in order to meet their

young readers.

At the same time, assistance programmes for teachers outside
the Capital and main cities c¢f the country were prepared

and divulged. In several provinces, lrral centres are active
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in the divulgation of new books and other reading materials
as well as in extra curricular workshops (e.g. Cdérdoba, San-

ta Fe, Tucumén, Chaco,Rio Negro, San Juan, etc.)

In the City of Buenos Aires, many workshops, both private
and publicly sponsored, aimed at reading encouragement,

are active at present.

The case of the workshop cailed "La Galletita Ilustrada"

(The Learned Cracker) is one of these.

This workshop functioned during the last four years 1n the
Centre Cultural General San Martin (Ceneral San Martin Cultural

Municipal Centre).

As of 1989 this workshop will be included in the activities

of the'Centrito para Nifios" (Little Centre for Children).

The governing idea of this workshop was - from its opening

in 1985 - that reading and writing are:

*00\5
a) "media for....," instruments, and not ends in

themselves;
b) 1n Language, inverse and complementary operations (as
1n Mathematics adaing and substraction or multiplying

and dividing).
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The activity includes "reading own and others' stories"
("Cuentos Propios y de los Otros"™ which was the first name
given to the workshop), that is, siories written by Argen-

tine and foreigp writers.

With models of good use of the language through attracting
texts and on given directions, participating children aged
from 6 to 14 years, work either 1n group or 1ndividually,

prodgucing their own texts.

When the activity 1s done collectively , the most important
part of the work 1s that of the debate caused by subjects
that can be on conceptual or _ideological matters or on the

use of the language.

The Little Centre for Children, which w111 start to operate
in the General San Martin Cultural Centre, w11l include the
largest possible variety of ways of expression within the

framework ot education through art.

The proposal w11l also encourage children to publish their
own Bulletin with chronicles, reports on experiences.

interviews, photographs, 1llustrations, and so forth.
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Moreover, the Municipal Education Secretariat, Department of Non-Curricular
Programmes, has been developing, since 1987, a proposal for the "School
Magazine", done entirely by the children Many schools have joined this
programme and this actlvity also means, yet again, permanent contact with
all kinds of reading materials

The approach to chiidren’s literature with which we are working at present,
starts with the statements made by Emilia Ferreiro 1in her studies on the
psychogenes1s of the wriiten language That 18, that normal children build
their own code for writing within their own period of time Thereiore, we
are consclous of the load each child bears at his alphabetizing age,
considering the stimilation they receive through the media As Mr Girling
sald yesterday, we try to show our children that what they may find 1nside
the books 1s related to the themes they are interested 1n and that has more
to do with their everyday life and with the subjects they hear around,
rather than with those many adults think may 1nterest them The written
material I brougnt, although 1t's 1n Spanish, may show you our point of

view and what we offer to children 1n order to encourage them to¢ read.
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Frof. Hilmar Hoffmann, Stiftung Lezen (Mainz)
Concluding Remarks ‘
at the Fourth Jerusalem Interzntional Sympozium

on Encousaging Reading, March 13 - 15, 1982

Ladies and gentlemen,
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print - 4. Nancy Semino*f put 1t). tnen reading promotion has got a chance to

perceave reading as on sdventure of 1t e (o loose themsuelves in

\5‘ successtul .
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This morning

findings with regard t. a better umler-<u-ding cf reac:-:, of
teaching hLow to read a.i of ar imnrave cof s.ra..g.c
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regard to his school career once and for all A child's
experience at school that precedes his learning how to read

serves only as a preparation for serious leurning

Is reading only a matter of school and only an instrument used
for learning, then? Ie 1t the task of the school, then, to
convey the technique of reading and thus to make learning

possible?

Indeed, the opinion that reading belongs into the school is
widespread even today and the image »f the book.as a medium is
dominated by the association of books with learning. This has

recently been confirmed by the survey on "Youth and Media” in

The younger generation of those under 30, who were interviewed
in this survey, considered books primarily as a means of

the Federal Republic of Germany.
education and an instrument for imparting knowledge That

books may alzo be entertaining and that rexding may be fun 1g
obvioszly only kncwn +o a winority - repember Srough Cirling. Most of
the respondents first thought of television and radio 1in connection with
entertainment

To come back to Bruno Bet.elheim He does not believe that
echool should be the primary contact between children and

books - quite to the contrary.

“In reality many children learn how to read before they enter
school or <hortly afterwards without anyone *eaching them how
to de-code words or something like that They learn 1t at
home, more or less independently from what they are taugut at
school.”

ne

Such children have acquired their joy in reading by the fact
that their parents read alodto them A child that like= hic
parents to read alowdto him, learns to love books He {s im—
pressed by his parents' interest in reading and their pleasure
in reading alow w0 him and he follows the fascinating stories
with great interest."”

"Children whose interest in reading has been raised at home
find {t eazier to learn reading at school The education
establishment likes to present these childiren as a proof that
the methods used to teach reading at school are successful.
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But it was not because of these methods that they became good
readers or book loverz later on in their lives. One 1is¢ tempted

to say that the children acquired this attitude 1n
spite o f their experience at schooi. If this were not

the case, how could we explain the fact that children of well-
educated parents have such a big advantage with regard to
their performance at school compared to equally talented
children of less-educated parents? How could we explain that
so many children from culturally less priviledged homez do not
become readers later on in their lives although they acquired
the necessary skills at school?”

I have referred to Bruno Bettelheim because he
mentions some of the key issues which must be taken into
concideration when we think abe ¢ promising ways of reading
education, reading promotion and reading

policy. I would like to repeat the two most important points

1. Home, not sciool, 1s the child's central field of ex-
per-ence which sets the course for his later l1ife with or

without books.

2. Children from socially and culturally lesz priviledged
homes encounter more dif‘iculties in school becauce they

lack the "reading-cultural” background

It is these childrel. who have lifelong reading problem: and
who, for this very reason, never experience the joy of reading,
for them the world of books usuvally remains sealed

forever, as 1t was emphasized by Brough Girling yesterday.
Two consequences can t derived from th.c

1. Great cffortse are nzcessary to evoke joy and pleasure in
reading in the socialization process after and outside the
family PNothing is impossible, and as long as man exists he
15 capable of learning. Even old people are willing to
learn. At this stage, however, succese is much harder to be
had than during the socialization phase within the family.
Reading promotion in areas like thece must especially be:

imaginative and intensive.
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2. Without intending to offend teachers, the schonl

school politicianz, 1t might be worth considering 11 the |
time hasz not come to conceive reading promotion not only as

|
s task of cultural politics but of youth and family

It 1s 1mportant that our impulees on realing and book educa-

-ticularly important to

4}
o
[

family tnan 1n the past And 1t 1
try out ne~ wavs Lo reach gocially and zulturally under-

priviledged fem li1es anl adolescents

1f .2 lock at the everyday life 1n the family, 1t becomes
covious tlut books dow.uate the media houszhold rather rarely.
There i€ tardly a hcocus<hold that does not have at least one TV
cet, mostly *“here are several radios, caccette and record
players, very often there are also video recorders and home

computers

i

tion and rur practical guggestions reach d=eper into the
Many children ecperience wide areas of reality only through

the media: cometimes ithey seem to live a s=zcond-hand life

Thusz televizion has become the family medinum Already at a very

early age, .uildrern are confronted with the media, above

all with t-levicion or with behavicor patternc that are determined

by televizion viewing Only think of the time of the everning

meal, ve:y often it 15 determined by the TV program as we learnt
from Dorothy Singer.

4

Televicion vieding cannot remain without influence on the
cogritive ud emoticnal fevelopment of hildren  An incez=ant
flood of ‘*s.auli, 4 crippling of the creative 1magination,
reduction -f a.tivitic like playing anli <ports, but also fear
aggression, lacs of ab tracticn, ot They are some of the catch-

phrases frequently used Lo de<crite the .mpact of television

viewing on children

Considerin. media effccte like thend, the guestaion hae tc bLe

ness withi.n

o
n

asked if 1t i not mainly an effect of spoochles
the family It 15 highiy dispated among -c:ieutisto whet hat

television viewing stimulates or prevents conversation
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It is a fact, however, that children from families that
frequently watch television are less interzsted in books and
reading On the other hand. 1f parents frojuently readaloud to
their children, 1f children grow up 1n a family environment
that 1e not characterized by mute and random television
viewing, 1f reading parents zerve as an example, 1f bocks are
not foreign %o children, then - according to other research -

- these children stand a good chance of becoming
lifelong readers, they thenwill find Joy and ~utertainment rnot only
in television viewing, but alsoc 1n vooks, newspapers, and
magazines

Thue the family, and not schonl, i the primary area of media

]

socializazion and the development of med:iz habits, thic 1
true with regard to television as well ac to pooks The fact
that their parents read determine> .f the children
consider books to be entertaining and exciting or rather
boring In short. Without a reading example, without booksz
that are easily arcessible, without the attention of parents
while reading aloid or telling stories to their children, 1t 1s

very difficult tc encourage children to read.

Let me cum up what I cousider to be an adejuate approach to

reading promotion in gur time

Med1a behavior 1- alweys soclal belavior az well Feadirs
promotion with the aim of changing media Yehavior 1n fasor of

books mu.t reach its addressess 1n their <ncial environment

Reading promoticon that primarily addrez=on children and

imultanecusly influence tne zocial neswork

®

adolescent~ muzt
that surrcunds them f:ir:t famly, windergarten, fricends, then
school - and later in life the new social enviroumente into

which they have grown

To w.ert the «:ozion of reading culture it 1= not cufficient
to ctabilize its three ~lassical pillar=” libraries, the book
trade, anid school. but we must, above all, strengthen book

nabits and reading in the follcowing areas
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o the family ac a primary place of contact with books

o kindergarten as an intensifyer of book education at an early
age

o youth activities outside school as an important place of

experiencing the "entertainment value" of reading.

3.

1 am glad that I was given the honor of making these short con-
cluding remarks in front of such an expert audience and that I
could . spare all justifications of reading. If we speak
about reading promotion elsewhere, we often have to explain

why reading promotion is not only in the interest of a tew 1vOry-
tuwered  friende of literature but in the interest or the

future of our society as a whcle Only newspaper reports abtout
the spre»? of a new func*ional illiteracy in many industria-
1iz2d nations have caused that the demand for increased

efforts to promote reading are no longer seen as a mere

expression of cultural pessimism

The United Nations nave proclaimed 1990 the international year
of reading, writing and alphabetization

However the
proclamation alone is of little use 1f no actions follow Fronm
today's point of view we cannot see which activities 1890 will ge-
nerate for the promotion of reading. On the other hand, the
proclamation by the United Nations may certainly help to
secure an increasged public attention to our reading promotion

activites We cshould take advantage of this effect.

In the German-speaking countries we are L.ceparing a wil.lespread
campalign called "The Adventure of [-ading" (Abenteuer Lesen)
It i the aim of this campaign to make children and adoles-
cents thirsty for reading with the offensive help of many media and
communication channele Astrid Lindgren provided us with the

philosophy for our campalgn when she wrote.

"The most boundless of all adventures of childhood was the
adventure of reading. It began for me, when I was given my
first book and I sniffed around in {t. At thie moment my
thirst for reading awoke and 1 have not received a more
precious gift in all my life."”
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Ve would be happy if the idea of this campalgn "The Adventure
of Reading" alsc gained ground in other language areas and 1f
it was put into actions wherever the UN proclamation of "The

Year of Reading and Writing” 1s taken up The Fifth Jerucsalem
International Symposium on Encouraging Reading” in 1991 would
then have the following topic:

"The Adventure of Reading ~ Review of a World-Vide Campaign".

Let me close on this utopian idea.

Thank you for your attention.
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CONTRIBUTORS TO THE FOURTH JERUSALEM INTERNATIONAL
SYMPOSIUM ON ENCOURAGING READING

MS. NANCY AYALON

Ms. Nancy Ayalon is assistant to the head buyer for Steimatzky Ltd.,
Israel's largest bookstore chain and distributor. Ms. Ayalon has a
Bachelor's degree in English Language and Literature. In the past she
worked as an ecitor in the Research authority of the University of Haifa.

DR. PATRICIA J. CIANCIOLO

Dr. CcCianciolo is Professor at Michigan State University. Prof. Cianciolo
received her Ph.D. at the Ohio State University. She has extensively
researched the reading interests of children and adolescents ard their
responses to literature and book illustrations and the teaching
of critical thinking through literature. She is internationally recognized
a8 a literary critic and book reviewer. Dr. Cianciolo has had numerous
books and ariicles published in professional journals about literature and
created audio-visual materials for commercial television and classrooms.

DR. JOHW Y. COLE

Dr. John Y. Cole is Director of the Center for the Book in the Library of
Congress, established to promote books and reading and to encourage the
study of books. He is a graduate of the University of washington, the Johns
Hopkins University and the George Washington University where he received a
Ph.D. in American Civilization. Dr. Cole has published books and articles
about the history of the Library of Congress and the role of books. reading
and libraries in our society.

MRS. RUTH GEFEN DOTAN

Mrs. Ruth Gefen-Dotan is the Director of the Educational Center of the
Tel-Hai College in Israel. Mrs. Gefen-Dotan was for many years a school and
college teacher, a school principal and alic coordinated educational
progranses in the Upper Galilee for five years. Mrs. Gefen-Dotan has

published many articles in the field of children's literature.
Q
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MR. BROUGH GIRLING

Mr. Brough Girling B.Ed. (Oxon) is head of the Children's Book Foundation
of the Book Trust in London. New in this post, he has many innovative
plans, ideas and goals aimed at encouraging children to read. In the past
he worked mainly in the British school bookshop movement, encouraging
schools to open their own paperback shops. Mr. Girling is also a children's
book author.

DR. BOBBYE S. GOLDSTEIN

Dr. Bobbye S. Goldstein is a past member of the Board of Directors of
the International Reading Association and Honorary President of the
Manhattan Reading Council. She is a reading consultant for the New
York City Schools, and taught at Fordham University. For her work in
promoting readership, and as originator and guiding force of the Annual
Parents and Reading Conference she received mary awards. In 1988 Dr.
Goldstein was the recipient of the prestigious I.R.A. Special Service
Award.

MS. NIRA HAREL

Ms. Nira Harel is Executive Editor of the publishing house "Am Oved". A
prolific author, she has written over 20 children's books as well as
numerous educational programs for schools and radio programs for children
and parents. She has been awarded the Ze'ev Prize for children's literature
and has been translated into English, Danish and Geraman.

PROF. HILMAR HOFFMANN

Prof. Hilmar Hoffmann is a referent for culture and leisure time in
Frankfurt. A lecturer at Marburg University, he has published many books
in the realm of culture, films and education. He has been a professor at
Bochum and Frankfurt Universities; is a guest professor at the Tel Aviv
University and the School of Film in Ramat Gan, and honorary professor at
the Hochschule fur Musik und Darstellende Kunste in Frankfurt.
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DR. ZVI MALACHI

Dr. Zvi Malachi studied librarianship at the Library School, Jerusalem and
the Royal Library School, Copenhagen. He is the Director of Public
Libraries in Jaffa, Tel Aviv and Lod and the Director of Regional Library
in Lod as well as Chairman of the Habermann Institute for Literary Research
at Lod. Dr. Malachi is a researcher of Medieval Hebrew Literature and
teaches at the Tel Aviv University. He has published books and articles on
literature ard on librarianship.

DR. LESLEY MANDEL MORROW

Dr. Mandel-Morrow is an Associate Professor and Coordinator of the Early
Childhood/Elementary Programs at the Graduate School of Education at
Rutgers University. Dr. Mancel-Morrow received her Ph.D. in Education from
Fordham University in New York City. Dr. Morrow's area of research deals
with early childhood literacy development and specifically focuses on
promoting voluntary reading through the use of children's literature. She
has more than 60 publications.

DR. ARLENE M. PILLAR

Dr. Arlene M. Pillar is Neusletter Editor for the United States Board on
Books for Young People (USBBY) and a consultant for school districts on
literature-based reading programs. She is an experienced educator and
recognized specialist in the literacy movement at national and
international levels. Dr. Pillar has published over 40 articles and
chapters in various journals and books.

MS. BARBARA RUSH

Ms. Barbara Rush is a library-media specialist at the Wood Park Primary
School in Commack, NY, serving kindergarten, grades 1 and 2, and all
mpecial education students in the district. Ms. Rush is a professional
atoryteller at universities, libraries and theaters throughout the USA and
Israel. She is a teacher of professional courses and lecturer on
creativity in children's literature at numerous universities and reading
councils as well as in Israel.
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DR. NANCY E. SEMINOFF

Dr. Nancy E. Seminoff, currently Dean of the School of Education and
Professional Studies at Central Connecticut State University, has been a
professor of education with responsibility for teaching reading and
language arts. She has also been a classrooam teacher and reading consultant
at the elementary and secondary levels. Dr. Seminoff has recently
completad a three year ters on the Board of Directors of the International
Reading Association. Dr. Seminoff received her Ed.D from Wayne State
University in Michigan. She is a past president of the Michigan Reading
Association, a member of the Michigan Reading Journal Advisory Committee,
and past president of the Michigan Secondary Reading Special Interest
Council.

MS.- SARAH SHAPS

Ms. Shaps is Senior Sditor of Hamlyn/Octopus Children's Books which
produces books for the brand market in UK (Marks and Spencer; Mothercare;
Woolworths and WH Smith) as well as books under their own imprint.
Previously Ms. Shaps was a Senior Editor at Longman UK, a major publisher
of books for primary schools.

DR. DOROTHY G. SINGER

Dr. Singer is Professor of Psychology at the University of Bridkeport and
Co-Director, Yale University Family Television Research and Consultation
Center. She is also a Research Affiliate at Yale University Child Study
Center. Prof. Singer received her Dr. of Education from Teachers Collage,
Columbia University, School of Psychology. She has published numerous books
and articles relating to television and the child.
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DR. JEROME L. SINGER

Dr. Singer is a Professor of Psychology at Yale University and Co-Director
of Yale University Family Television Research and Consultation Center, as
well as Director of Graduate Progra in Clinical Psychology at Yale
University. He received his Ph.D. in Psychology from the University of
Pennsylvania. Dr. Singer has published very widely and is a world authority
in the areas of daydreaming and imagination.

MS. LILA WEINSCHELBAUM

Ms. Weinschelbaum has been dedicated to children’s literature for the past
nineteen years. At present she is working on several projects, most of them
belonging to the country’s official educational programses. Through
workshops, the projects aim at increasing vocabulary, encouraging reading,
production of stories and better use and understanding of the language.
Previously HMs. Weinschlbaum has taught and been headmistress in primary
schools.

MR. ROLF ZITILSPERGER

Mr. Rolf Zitzlsperger is the Gerneral Secretary of the Deutsche
Lesegesellschaft in West Germany. He spent many years as an educator,
research assistant and has been in charge of programmes aimed at
encouraging reading and media education on an international and national
level. A prolific author of books and articles on these topics, Mr.
Zitzlesperger has been a member of the international committee for the
Jerusalea Symposia on Encouraging Reading and contributed greatly to its
founding.
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